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Executive Summary
Introduction 
The National Monitoring Study of Student Achievement (NMSSA) is designed to assess student achievement across the New Zealand Curriculum[footnoteRef:1] (NZC) at Year 4 and Year 8 in English-medium state and state-integrated schools. The study is organised in five-year cycles. The first cycle ran from 2012 to 2016. [1: 	Ministry of Education. (2007). The New Zealand Curriculum. Wellington: Learning Media.] 

In 2018, NMSSA assessed social studies achievement using a nationally representative sample of about 1,200 students at each year level. A two-stage sampling design was used to construct each sample. In the first stage, a stratified random sampling approach that took into account school decile, geographical region and school size was used to select 100 schools at each year level. In the second stage, a maximum of 12 students were randomly selected from each school to take part in the study[footnoteRef:2]. Results were reported on a measurement scale called the Nature of Social Studies (NSS). Questionnaires were also used to gather contextual information from students, teachers and principals.   [2:  	Detailed information about the sampling process and the achieved sample can be found in NMSSA Report 21: Technical Information 2018.] 

NMSSA last assessed social studies in 2014. The 2014 and 2018 NSS measurement scales were linked on the basis of assessment tasks that were used at both points in time. This allowed results from the separate studies to be compared. The linking process involved reconstructing the 2014 achievement distributions using the plausible values approach employed in 2018. This means that achievement statistics presented in this report vary from the statistics presented in the original 2014 report.
This report is designed to provide a succinct overview of key findings from the 2018 social studies study, compare changes in student achievement since 2014, and report on contextual factors. The report is supplemented by a report focused on curriculum insights, a technical information report and an online interactive statistical application. All reports and the interactive application can be found on the NMSSA website (www.nmssa.otago.ac.nz).[footnoteRef:3] [3: 	The curriculum insights report should be available early in 2020.] 

Key findings
Achievement in social studies in 2018
The difference in average scores between Year 4 and Year 8 indicates that students made about 10 scale score points of ‘progress’ per year between Year 4 and Year 8.
Seventy-three percent of students in Year 4 achieved level 2 curriculum expectations or higher, and 37 percent of Year 8 students achieved level 4 curriculum expectations or higher.
There were statistically significant differences in average achievement related to gender, ethnicity, school decile[footnoteRef:4] and school type.  [4:  	The low decile band comprised students in decile 1 to 3 schools, the mid decile band, students in decile 4 to 7 schools and the high decile band, students in decile 8 to 10 schools.] 

Girls scored higher, on average, than boys by 4 and 8 scale score points at Year 4 and Year 8, respectively. 
At both year levels, the average score for Māori students was lower than non-Māori students by about 10 scale score points, which is roughly equivalent to one year of instruction.
At both year levels, Pacific students scored lower, on average, than non-Pacific students by about 12 scale score points, which is roughly equivalent to one year of instruction.
Students attending high and mid decile schools typically scored higher than those attending low decile schools.  Students attending high decile schools scored higher, on average, than students from low decile schools by 18 scale score points at both year levels, which is roughly equivalent to two years of instruction. 
Year 8 students attending secondary schools scored higher, on average, than those attending full primary and intermediate schools by 4 and 5 scale score points, respectively.
Students with special education needs scored lower, on average, than students with no special education needs by about 17 scale score points.
Change in achievement between 2014 and 2018
When comparing achievement in 2014 and 2018, we need to take into account two factors that changed in the assessment of NSS between these years. The changes related to differences in the method of assessment used (a group-administered assessment was added in 2018) and the limited number of common items used to link the 2014 and 2018 NSS scales. 
The percentage of Year 4 students achieving at curriculum level 2 or above increased in 2018 by 10 percentage points (from 63 percent in 2014 to 73 percent in 2018). The percentage of Year 8 students achieving at curriculum level 4 or above remained the same. 
The overall average NSS score at Year 4 increased, while there was no change at Year 8. Statistically significant increases in average achievement scores were recorded for several subgroups including: Year 4 girls, Year 4 Māori students, Year 4 Pacific students, Year 4 Asian students, and Year 4 and Year 8 students attending low decile schools. These increases ranged from 4 to 12 scale score points.
Contextual factors associated with learning in social studies
From students
Attitudes and confidence 
Overall, students were positive and confident about learning social studies at school. Year 8 students were less positive and less confident, on average, than Year 4 students. 
Students who had more positive attitudes, on average, at both Year 4 and Year 8 were: girls, Pacific students, Asian students, and students in low and mid decile schools. Year 4 students attending contributing schools also had more positive attitudes. 
The level of confidence was similar across gender, ethnicity, school decile and school type.
Scores on both the Attitude to Social Studies and Confidence in Social Studies scales were positively but weakly associated with achievement on the NSS assessment. Achievement was more strongly related to confidence than attitude. 
Teaching and learning
The majority of students indicated they experienced a range of learning opportunities in social studies ‘often’ or ‘very often’, such as, talking about the big ideas they are learning about, and using digital devices and the Internet to learn new things. An exception was the large percentage of students who indicated they ‘never’ used digital devices or the Internet to connect with people outside school. The majority of students indicated they had experienced each element of the social inquiry approach ‘often’ or ‘very often’. 
Most students rated the difficulty of their social studies learning as ‘about right for me’.


From teachers
Attitudes and confidence
Almost all teachers had positive attitudes about social studies, and most reported they were confident teaching it. They were also confident about teaching the conceptual strands, and teaching students to use a social inquiry approach. 
Close to 20 percent of Year 4 teachers were not confident that they could effectively plan for and support students’ individual learning needs in social studies, and about 20 percent of teachers at both levels felt ‘unsatisfied’ with their teaching.
Teaching and learning/resourcing
According to teachers at both year levels, digital devices are frequently used in social studies to access resources, and especially at Year 8, to explore new learning environments. 
About 75 percent of teachers accessed TKI Social Studies Online to support their teaching of social studies. 
The majority of teachers (about 70 percent) agreed they had access to the necessary resources to support the learning of all students in social studies.
Professional support
Half of the teachers reported having received external professional learning and development (PLD) in social studies within the last five years. 
Most teachers reported having professional interactions with colleagues about teaching social studies at least twice a year. Only a minority of teachers observed a colleague teaching social studies. 
While up to a third of teachers rated the professional support they received as ‘good’ or ’very good’, most teachers were less positive, rating it as ‘fair’ or ‘poor’. 
From principals
Teaching and learning/resourcing
The majority of principals reported that their school had clear progressions of learning, guidelines outlining assessment strategies for student progress, and a comprehensive plan for social studies implementation. 
Smaller proportions of principals reported their school had processes for systematically collating and analysing information on student achievement to inform curriculum review and resourcing decisions in social studies, or had charter goals related to student learning in social studies. 
Overall, principals at both year levels were positive about the practices in their schools that support teaching and learning in social studies, and were reasonably confident that their teachers provided effective programmes for their students.
Communication of achievement and progress in social studies to parents and whānau, students and the Board of Trustees was relatively limited. 
Most principals reported that their school was well resourced to allow all students to be fully involved in social studies and that their school provided appropriate support for teachers with leadership responsibilities for social studies. 
Professional support
Social studies had not been a focus for development in the last five years for over half of the schools. 
Two thirds of principals at Year 4 and about half at Year 8 reported that teachers’ had none or little access to PLD in social studies. 
Two thirds of principals at Year 8 and about half at Year 4 rated their school’s overall provision for students’ learning in social studies as ‘good’ or ‘very good’. 
Changes in contextual findings between 2014 and 2018
Where contextual questions were the same or similar in 2014 and 2018, the patterns of responses were compared.  Generally, the responses to comparable questions were similar, indicating that not many contextual variables had changed over the four-year period. 
However, there were several exceptions. 
A greater percentage of students in 2018 than in 2014 reported more frequent opportunities to ‘make decisions in school about things that matter to them’ (about 64 percent of Year 4 and Year 8 students in 2018 compared with about 53 percent in 2014) and to ‘discuss their ideas with other people’ (69 percent of Year 8 students in 2018 compared with 57 percent in 2014).
Year 4 teachers in 2018 were more confident about planning social studies lessons to match individual students’ needs than in 2014 (91 percent compared to 80 percent) but were less confident about having the necessary knowledge and skills to teach social studies to a diverse range of students (71 percent compared to 86 percent). 
Year 8 teachers in 2018 were more likely draw on students’ backgrounds and experiences to support their learning in social studies than in 2014 (98 percent compared to 86 percent).
Conclusions
There was an increase in achievement between 2014 and 2018 for Year 4 students overall, for Year 4 Māori and Pacific students, and for Year 4 and Year 8 students in low decile schools. There was no change for Year 8 students overall. 
Several findings have been observed in almost all learning areas assessed by NMSSA:
The majority of Year 4 students achieved at or above their expected curriculum level (L2) but only a third of Year 8 students achieved at or above their expected curriculum level (L4).
There were differences in achievement associated with ethnicity and school decile. 
Students generally had positive attitudes and confidence in learning social studies, although Year 8 students were less positive than Year 4 students. 
For a majority of teachers, there was limited access to PLD, and many indicated that professional support was of limited quality.
While the majority of teachers were positive and confident about teaching social studies, there was a sizable proportion of teachers who reported a lack of confidence in providing an effective and inclusive social studies programme for all students in their classes. 
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This chapter provides an overview of the purpose and features of the National Monitoring Study of Student Achievement (NMSSA), the focus for the 2018 study and the structure of the social studies key findings report.
National Monitoring in brief: purpose and features 
NMSSA is designed to assess student achievement at Year 4 and Year 8 in New Zealand English-medium state and state-integrated schools. The main purposes of NMSSA are to:
provide a snapshot of student achievement against the New Zealand Curriculum (NZC)
identify factors that are associated with achievement
assess strengths and weaknesses across the curriculum
measure change in student achievement over time
provide high-quality, robust information for policy makers, curriculum planners and educators.
NMSSA has a particular focus on Māori students, Pacific students and students with special education needs.
The study is carried out in five-year cycles. The results from the first cycle (2012–2016) set the baseline for measuring change in student achievement over time in subsequent cycles. The second cycle, which began in 2017, provides the first opportunity to measure change in student achievement over time. 
NMSSA designs and carries out studies in up to two learning areas each year. The study includes an assessment of student performance and the collection of contextual information from students, teachers and principals to help us understand the factors associated with students’ achievement. In relation to specific learning areas, this includes: students’ attitudes and confidence, and opportunities to learn; teachers’ confidence in teaching the specific learning area and the learning experiences provided for students; and teachers’ and principals’ views of the learning and teaching programme in their school, and professional and curriculum support provided for the learning area. 
Advisory panels of curriculum experts and a technical reference group provide support for the project.
The focus of the NMSSA study for 2018
The focus learning areas for the 2018 NMSSA study were social studies, previously assessed in 2014 of cycle 1, and mathematics and statistics[footnoteRef:5], previously assessed in 2013. Nationally representative samples[footnoteRef:6] of 1200 students from 100 schools at each of Year 4 and Year 8 took part in a group-administered assessment. A subset of 600 students took part in one-to-one tasks requiring oral and written responses and a subset of 800 students were involved in group-based activities.  [5:  	The findings for mathematics can be found in NMSSA Report 19: Mathematics and Statistics 2018 – Key Findings.]  [6:  	Information about the sampling process and the achieved samples can be found in Appendix 1, NMSSA Report 21: Technical Information 2018.] 

Experienced, specially trained classroom teachers conducted the assessments during Term 3 (July to September 2018).
Structure of the social studies report
This report is designed to provide a succinct overview of the 2018 NMSSA social studies study. The report is set out in four chapters.
This chapter, Chapter 1, has provided an overview of the 2018 NMSSA programme.
Chapter 2 briefly describes the 2018 social studies programme, including information about how social studies achievement was assessed and the contextual questionnaires.
Chapter 3 presents the findings related to achievement in social studies and reports these against the levels of the social studies learning area of the NZC. It also reports on changes in achievement observed between 2014 and 2018.
Chapter 4 looks at contextual factors related to teaching and learning in social studies using questionnaire data collected from students, teachers and principals.
An appendix contains summary tables of statistics for social studies.
Further information
This report is supplemented by two other reports and an online interactive statistical application.
The report Social Studies 2018 Insights provides in-depth information for teachers and schools about the 2018 social studies assessment including annotated examples of questions and tasks used in the assessment.
The report Technical Information 2018 contains background and technical information, including information about the characteristics of the samples of students from whom data were collected, the conceptualisation and development of the social studies assessment programme, construction of the measurement scale, procedures for linking data from 2014 and 2018 and the methodology of the study.
The online interactive application allows users to generate tables and graphs using achievement and contextual data generated by the 2018 study.
All reports and the interactive application can be found on the NMSSA website (www.nmssa.otago.ac.nz). The Social Studies 2018 Insights report will be available on the website after the other reports.
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This chapter provides an overview of the 2018 NMSSA social studies study. It includes three parts.
Part 1 briefly describes social studies within the social sciences learning area of the New Zealand Curriculum (NZC) and describes the components of the 2018 NMSSA social studies programme.
Part 2 details how social studies achievement was assessed.
Part 3 outlines the social studies contextual information collected from students, teachers and principals.
Social studies within the social sciences learning area and 
the New Zealand Curriculum
The NZC states that:
The social sciences learning area is about how societies work and how people (including the students themselves) can participate and take action as critical, informed and responsible citizens. Contexts are drawn from the past, present and future and from places within and beyond New Zealand (p. 30). 
Achievement objectives (AOs) for social studies are defined for levels 1–5 of the social sciences learning area. From level 6, the AOs of social sciences are accompanied by AOs for the specialist areas of history, geography and economics. 
In learning social studies, students develop and apply skills to enable them to participate in society as critical, informed and responsible citizens through investigating society, exploring issues, making decisions and working co-operatively with others.
2018 social studies programme
An advisory panel of social studies curriculum experts met with the NMSSA project team in 2017 to consider the NMSSA social studies programme. The NMSSA team drew on this panel discussion and the 2014 NMSSA social studies assessments to develop an assessment framework[footnoteRef:7] and programme for the 2018 study.  [7: 	See Appendix 7, NMSSA Report 21: Technical Information 2018.] 

The components of the 2018 social studies programme are outlined in Table 2.1. 


Table 2.1	Components of the 2018 NMSSA social studies programme
	Component
	Focus
	Approach and achieved sample

	Assessment

	1.	Nature of Social Studies (NSS) 

	Conceptual understanding
Values and perspectives
Active participation in society
Using information

	A three-part assessment incorporating:
computer and paper-and-pencil tasks that involve multi-media elements, completed by 1200 students at each year level
a series of in-depth one-to-one tasks requiring oral and written responses, undertaken with 600 students at each year level
a series of tasks involving group discussion/participation, undertaken by 800 students at each year level

	Contextual information

	2.	Student questionnaire 

	Attitude to, and confidence about, learning social studies
Opportunities to learn social studies and take social action at school
	Computer-presented questionnaire,  completed by 1200 students at each year level

	3.	Teacher and principal questionnaires
	Teacher and principal views of social studies learning and teaching in their school
Teachers’ attitudes to social studies and their confidence as a social studies educator 
Learning opportunities for students in social studies
Provision for supporting social studies – learning and teaching programme, resourcing, and professional learning and development 
	Paper-and-pencil or online questionnaires, completed by 240 teachers at Year 4 and 234 at Year 8; and 93 principals at Year 4 and 91 at Year 8


Appendix 7 of the Technical Information report details the NMSSA 2018 social studies assessment framework that sets out the underlying constructs, strands and contexts that were assessed by each task that made up the NSS assessment. The tasks also included opportunities for using the knowledge, attitudes and values that are expressed as key competencies in the NZC: thinking; using language, symbols and text (including literacy and numeracy); relating to others; managing self; and participating and contributing in social studies.
Appendix 2 of the Technical Information report describes how the assessment tasks were developed, administered to students and marked. 
Assessing achievement in social studies
Nature of Social Studies assessment
The Nature of Social Studies (NSS) is an assessment construct derived from key attributes in social studies as outlined in the NZC. It was developed by social studies and assessment experts to support assessment in social studies. The assessment was made up of three parts: computer and paper-and-pencil tasks that involved multi-media elements; in-depth one-to-one tasks requiring oral and written responses; and tasks involving group discussion/participation.
Conceptual understanding: Conceptual understandings are big ideas that students develop within social studies about society. The concepts relate to the four conceptual strands of social studies in the NZC: identity, culture and organisation; place and environment; continuity and change; and the economic world. 
Active participation in society: Active participation in society is to be constructively involved in participating in, or observing, critically informed actions in relation to local or global issues. 
Values and perspectives:  Values are deeply held beliefs about what is important or desirable. They are expressed through the ways people think and act. 
Using information: Using information requires gathering and analysing useful information to inform conclusions and support decision-making. 
Students’ conceptual understandings in social studies may be developed using a social inquiry approach. In a classroom context, a social inquiry approach requires students to: 
ask questions, gather information and background ideas, and examine relevant current issues [Using Information]
explore and analyse people’s values and perspectives [Values and Perspectives]
consider the ways in which people make decisions and participate in social action [Active Participation in Society]
reflect on and evaluate the understandings they have developed and the responses that may be required. (NZC, p. 30).
While it was not possible to include a social inquiry activity within the NMSSA assessment programme, aspects of the process were examined within carefully designed tasks. Contexts for assessment tasks were chosen to reflect New Zealand’s bicultural heritage, with the aim of being relevant and interesting for Year 4 and Year 8 students across New Zealand. The tasks covered the strands of identity, culture and organisation; place and environment; continuity and change; and the economic world. 
Examples of NSS assessment tasks: 
	Kai Moana
Kai Moana was an interview task for Year 4 and Year 8 students. It assessed two constructs: conceptual understanding, and values and perspectives. At the start of the task, the student was told by the teacher assessor that they were going to hear some information about gathering seafood or kai moana. Students could take notes, but responded orally to the questions posed by the teacher assessor. Three pieces of information were presented on separate cards, which were read and shown to students for the appropriate questions. The information cards are shown in Figure 2.1. 
The Kai Moana task contained six items. These are shown in Figures 2.2 to 2.5, along with their respective construct/s, focus, scoring guide, and examples of responses. The teacher’s script and actions are in italics.

	

	
	Figure 2.1 	Information cards for the Kai Moana task  




	Teacher:	You are going to hear some information about gathering seafood or kai moana. As you are listening, think about why New Zealand needs to have laws to do with gathering kai moana.
Read Card 1.
	ITEM 1:	Why do we have laws about the amount of seafood and the size of seafood people can take? 

	Construct:	Conceptual understanding 
Focus:      	Using resources and sustainability

	Scoring guide
	Examples

	0:  	Demonstrates no understanding of the concepts
	No response/don’t know/unsure
Response not relevant. e.g. meal size 

	1:  	Demonstrates a surface understanding of concrete concepts 
	Surface. e.g. extinction of species; people will take too many; won’t be any more left; they’ll die out 

	2:  	Demonstrates a deep understanding of abstract concepts
	Deeper. e.g. sustainability, considering others and the implications; considering the future – leave small ones to grow; cultural value of giving back to the sea 




	Figure 2.2	Item 1 of Kai Moana



	Teacher:	Here is some information about a special law called ‘Customary Rights’.
Read Card 2.  
Teacher:	 Here is an opinion some people have about ‘Customary Rights’ for Māori.
Read Card 3.
	ITEMS 2–3:  
2A.  Why might people agree with that? 
2B.  What do you mean by ________? OR Can you tell me more about ________?( (student response from 2A)
3A.  Why might people disagree with that? 
3B.  What do you mean by ________? OR Can you tell me more about ________?( (student response from 3A)

	Constructs:	Conceptual understanding       
Recognising diverse values and perspectives
Focus:	Status of Māori as tangata whenua 

	Scoring guide
	Examples

	0:	Demonstrates no understanding of the concepts Unable to explain others’ values positions
	No response/don’t know/unsure
Only gives 1 point of view at a surface level. 
e.g. they need more for a tangi

	1:	Demonstrates a surface understanding of concrete concepts 
	Explains others’ values on a simple/surface level
	Surface.  Both viewpoints are recognised. 
e.g. been given rights; they need more for a tangi; it’s the law; unfair they get more

	2:	Demonstrates a deep understanding of abstract concepts 
	Explains others’ values on a more complex/deep level
	Deeper connections with culture/beliefs (one side). 
e.g. Māori as tangata whenua; we all have equal rights, so it should be the same for all, sacredness of seafood to Māori; discrimination 




	Figure 2.3	Items 2–3 of Kai Moana



	Teacher: 	These are three ‘big ideas’ that have to do with gathering seafood or kai moana – sustainability, responsibility and rules
Place the three ‘big idea’ words in front of student.
Teacher: 	Sustainability means to keep something going or happening. 
	ITEM 4:	Use these big ideas together, to tell me what they have to do with gathering seafood or kai moana.

	Construct:	Conceptual understanding
Focus:	Making connection between concepts

	Scoring guide
	Examples

	0:	Shows no awareness of how concepts are connected
	No response/don’t know/unsure/response not relevant. 
Shows no awareness of how the concepts are connected

	1:	Explanation of concepts within a specified context
	Talks about 2 or 3 individual concepts in relation to kai moana

	2:	Complex/deeper connection between concepts
	Explanation with connections between 2 or 3 concepts in relation to kai moana




	Figure 2.4	Item 4 of Kai Moana




	
	ITEMS 5–6:  Where else might these big ideas be important? (sustainability, responsibility and rules)
	     How are these big ideas important in those places? 

	Construct:	Conceptual understanding
Focus:	Transferring and connecting concepts to different contexts

	Scoring guide
	Examples

	0:	Unable to transfer the concepts to a different context
	No response/don’t know/unsure
Response not relevant. 

	1	Limited transfer of concepts to a different context
	Explains 1–3 individual words in another context/s. 
E.g. follow rules on road or at school

	2:	Clear transfer and linking of concepts to a different context
	Explains linked words clearly (2 or 3 words) to a context. E.g. rules/responsibilities – follow road rules and this shows you are a responsible driver




	Figure 2.5	Items 5–6 of Kai Moana


Good Sorts
Good Sorts was a group-administered task for Year 4 and Year 8 students. It assessed two constructs: conceptual understanding, and active participation in society. The setting was New Zealand. 
The Good Sorts task contained four items, shown in Figures 2.6 to 2.9, along with their respective construct/s, focus, scoring guide and examples of responses. The teacher’s script is in italics. Students responded orally to each question.
	Teacher: In this activity you will watch a video about Mia, who raised money for the S.P.C.A. The S.P.C.A. 
is an organisation that helps look after animals. Mia raised money by baking for other people.
As you watch the video, think about what she did to make this a successful fundraising project.
Play video.
	ITEM 1:  Before Mia started to fundraise, what would she have had to do so that her fundraising project was successful? List three different ideas.

	Construct:	Conceptual understanding
Focus:	Identify a market and opportunity

	Scoring guide
	Examples 

	0:	Shows no understanding of the concepts
	Inappropriate response. e.g. sell the baking

	1: 	Shows understanding of surface ideas 
	Surface ideas. e.g. make sure it tastes good

	2:	Shows understanding of deep/abstract ideas 
	Deeper ideas. e.g. costings; pricing; advertising; presenting self and product; ‘say the casue’; test it to see if it tastes good; plan it; get teacher approval; tell people

	3:	Extends understanding of deep/abstract concepts 
	Conceptual – extending deeper ideas. e.g. market research – consider what consumer wants; find consumer (who would buy it); consider cause; make a plan considering needs and wants; consider sponsorship




	Figure 2.6	Item 1 of Good Sorts



	
	The S.P.C.A. gained from Mia’s fundraising because they got money. Mia and her teachers gained from the fundraising too. Both Mia and her teachers also learnt things from the fundraising.
ITEM 2a:  What might the teachers have gained? What might they have learnt? 

	Construct:	Active participation in society
Focus:	Recognise the contribution of others to society

	Scoring guide
	Examples

	0:	Unable to identify how the actions of others contribute to society
	Inappropriate response. e.g. weight

	1	Identifies concrete/surface contributions of the actions of others to society
	Surface ideas. e.g. food

	2:	Identifies abstract/deep contributions of the actions of others to society
	Deeper ideas – abstract. E.g. satisfaction of giving to a good cause; knowledge that students can manage projects; joy in sharing someone’s interest; small things make a big difference; animals matter




	Figure 2.7	Item 2a of Good Sorts



	
	ITEM 2b:  What might Mia have gained? What might she have learnt?

	Construct:	Active participation in society
Focus:	Recognise the personal or social significance of actions

	Scoring guide
	Examples

	0:	Unable to identify how the actions of others are 
of personal or social significance
	Inappropriate response

	1:	Identifies concrete/surface personal or social significance of actions
	Surface ideas – immediate benefit. 
e.g. money for the S.P.C.A; has fun; animals matter 

	2:	Personal or social significance of actions is observable 

	Deeper ideas – observable behaviours; longer-term benefits. e.g. baking skills; financial skills; project management; small things make a big difference 

	3:   Personal or social significance of actions is invisible

	Deeper ideas – invisible influences on values/beliefs and longer-term benefits; altruistic e.g. satisfaction of helping others; confidence; pride in success; don’t give up – keep trying; you can do anything if you try  




	Figure 2.8	Item 2b of Good Sorts



	
	Mia said, ‘Small things make a big difference.’ Mia did a small thing by baking and raising money. 
The money raised made a big difference for the S.P.C.A. 
ITEM 3:	a) Give another example where someone could do something small that would make a big difference.
	b) How would that make a difference?

	Constructs:	Conceptual understanding 
	Active participation in society
Focus:	Transfer concepts to a different context 
	Recognise the contribution of themselves or others to society
	Identify how they or others can participate/take action

	Scoring guide
	Examples

	0:	Unable to explain the impact of social action
	Unable to transfer to a different context
	Inappropriate response. E.g. If you do something small it can change the world; make art and sell it; pick up rubbish

By stopping cruelty to the animals because some animals are in danger (not a small thing)

Response links to SPCA and/or example in the task 
e.g.  sell firewood and give the money to SPCA – it would help pets get food; raising money, baking – helps other animals

	1.   Demonstrates simple understanding of social action (surface)
      Limited explanation of impact of social action
      Limited transfer of concepts to a different context
	Transfer of concept with limited explanation of the social impact. e.g. raise money for charity; pick up rubbish at school
Helping out the community by making things better for them; raise money for the homeless so they can have a better life; help a bully – one more nice person in the world

	2:	Demonstrates understanding and impact of social action (deep)
      Clear transfer of concepts to a different context
	Clear transfer and explanation of impact of social action. e.g. visit neighbour – it would help the community be a friendly/secure place to live; by donating to charity (e.g. hospital) it can help doctors/nurses buy things to help other people
Help people with a disability – will help them with things they can’t do; pick up rubbish around Lake Taupo – wouldn’t be so much pollution




	Figure 2.9	Item 3 of Good Sorts





Reporting achievement on the NSS assessment
Item Response Theory (IRT)[footnoteRef:8] was used to construct a measurement scale for the NSS assessment. The techniques used to do the scaling were similar to those used in international assessment studies, such as PISA and TIMSS[footnoteRef:9]. [8:  	IRT is an approach to constructing and scoring assessments and surveys that measure mental competencies and attitudes. IRT seeks to establish a mathematical model to describe the relationship between people (in terms of their levels of ability or the strengths of their attitude) and the probability of observing a correct answer or a particular level of response to individual questions. IRT approaches provide flexible techniques for linking assessments made up of different questions to a common reporting scale. The common scale allows the performance of students to be compared regardless of which form of the assessment they were administered. ]  [9:  Examples of international assessment studies: Program for International Student Assessment (PISA) and Trends in International Mathematics and Science Study (TIMSS)] 

For ease of understanding, the NSS scale was standardised so that:
the average of all students (Year 4 and Year 8 combined) was equal to 100 scale score points
the average standard deviation for the two year levels was equal to 20 scale score points.
In order to compare results from 2014 with those from 2018, the 2014 achievement scale was linked to the 2018 NSS scale by comparing the scale locations of the common questions used in both assessments. 
NSS scale description 
Figure 2.10 provides a description of the skills and knowledge measured by the NSS scale. The description was developed directly from the data collected using the NSS assessment. Each band identifies the skills and knowledge that students scoring at these points on the scale can typically display. The list of skills and knowledge is not hierarchical but is arranged by construct (conceptual understanding, active participation, values and perspectives, and using information). The lowest band identifies emergent skills and knowledge that students scoring at this point of the scale sometimes display. 
On the right hand side of the scale description are listed the range of concepts, elements of social inquiry, and contexts that were covered in the NSS assessment. 
Reporting achievement against curriculum levels
A curriculum alignment exercise was carried out in 2014 to determine the minimum performance expectations (cut scores) on the 2014 NMSSA assessment for students achieving at curriculum levels 2 to 4. The linking of results from 2014 to 2018 allowed these cut scores to be located on the 2018 NSS scale, and the 2018 results to be interpreted in terms of achievement against curriculum expectations.
Contextual information 
Students 
All students in the social studies programme responded to a questionnaire, which asked them to rate a series of statements about their attitudes to, and confidence to, learn social studies. Two measurement scales were constructed from the ratings: an Attitude to Social Studies scale and a Confidence in Social Studies scale. The questionnaire also asked students to indicate how often they experienced a range of learning opportunities in social studies at school.
Teachers and principals 
Separate questionnaires were developed for teachers and principals to gain their views on the learning and teaching of social studies. 
The teacher questionnaire asked teachers about their attitude to social studies, their confidence as a social studies teacher, students’ learning experiences in social studies at school, resourcing, and professional development and support. One measurement scale was constructed: the Teacher Confidence in Teaching Social Studies scale. 
The principals of the schools involved in the study were also asked to complete a questionnaire, or delegate it to another member of the school leadership team. 
The principal questionnaire asked a range of questions about learning and teaching in social studies across the school including questions related to strategic planning, assessment planning and policy, inclusion of diverse learners, resourcing, and professional support.
	

	Figure 2.10 	Description of the Nature of Social Studies (NSS) scale
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This chapter describes Year 4 and Year 8 student achievement in social studies based on results from the 2018 Nature of Social Studies (NSS) assessment. 
Within this chapter, any reported differences between groups are statistically significant unless stated otherwise.
Full tables of results related to reporting in this chapter are available in the Appendix.
Achievement on the Nature of Social Studies assessment
Achievement against the curriculum 
	
	Twice as many students at Year 4 achieved at or above the expected curriculum level than Year 8 students


At Year 4, 73 percent of students scored above the minimum score on the NSS scale associated with achieving curriculum level 2 objectives. At Year 8, 37 percent of Year 8 students scored above the minimum score associated with achieving curriculum level 4 objectives. There were variations in the percentage of students in population subgroups (gender, ethnicity, special education needs, decile band and school type) who achieved at the expected curriculum levels at each year level (See Tables A1.6 and A1.7 in the Appendix).
Achievement by year level
	
	On average, Year 8 students scored higher on the NSS assessment than Year 4 students



	
The box plot in Figure 3.1 shows the distribution of scores on the NSS assessment for Year 4 and Year 8. On average, Year 8 students scored 39 scale score points higher than Year 4 students. This indicates that, on average, students make about 10 scale score points of ‘progress’ per year between Year 4 and Year 8. The annualised difference of 10 scale score points can be used to represent the average achievement gain on the assessment associated with about one year of instruction. 
The average achievement gain was similar for all population subgroups, including students with special education needs.
	

	
	Figure 3.1	Distribution of students’ scores on the Nature of Social Studies (NSS) scale, by year level


Achievement by student-level variables 
Figures 3.2 and 3.3 display the score distributions on the NSS assessment at Year 4 and Year 8, respectively, for all students and by gender and ethnicity[footnoteRef:10]. [10:  	Non-prioritised ethnicity was used where students could identify with up to three ethnicities. This meant they could be present in multiple ethnic groups. Student ethnicity data were obtained from National Student Number information held on the Ministry of Education ENROL database. The ‘New Zealand European’ category included New Zealand Pākehā, Australian and British/Irish. The ‘Pacific’ category included Tokelauan, Fijian, Niuean, Tongan, Cook Islands Māori, Samoan and other Pacific peoples. The ‘Asian’ category included Filipino, Cambodian, Vietnamese, other Southeast Asian, Indian, Chinese, Sri Lankan, Japanese, Korean and other Asians. The ‘Other’ category included German, Dutch, Greek, Polish, South Slav, Italian and other Europeans, Middle Eastern, Latin American, African, and Not Stated.] 

	
	Girls achieved better, on average, than boys 


Girls scored higher, on average, than boys on the NSS assessment by 4 scale score points at Year 4 and 8 scale score points at Year 8. This was also the case for Māori girls and Māori boys at Year 8 (11 scale score points difference) and Pacific girls and Pacific boys at Year 4 (7 scale score points difference). 
	
	On average, non-Māori and non-Pacific students achieved better than Māori and Pacific students, respectively 


Māori students scored lower, on average, than non-Māori (by 10 scale score points at Year 4, and 
11 scale score points at Year 8). 
Pacific students scored lower, on average, than non-Pacific (by 13 scale score points at Year 4 and 
11 scale score points at Year 8).
	

	Figure 3.2	Distribution of scores for Year 4 students on the Nature of Social Studies (NSS) assessment, 
by gender and ethnicity (NZE=New Zealand European)


	

	Figure 3.3	Distribution of scores for Year 8 students on the Nature of Social Studies (NSS) assessment, 
by gender and ethnicity (NZE=New Zealand European)



	
	On average, students with special education needs performed less well than students who did not have special education needs


At both year levels, the average NSS assessment score for students with special education needs was lower than that for students who did not have special education needs by about 17 scale score points.
Achievement by school-level variables 
Figures 3.4 and 3.5 (following page) show the performance of students according to school decile band[footnoteRef:11] and school type[footnoteRef:12]. [11:  	The low decile band comprised students in decile 1 to decile 3 schools, the mid band comprised students in decile 4 to decile 7 schools, and the high band comprised students in decile 8 to decile 10 schools.]  [12:  	A composite school combines students from different year levels that are typically found in separate primary or secondary schools. A contributing school caters for Years 1 to 6 of schooling. A full primary school caters for Years 1 to 8 of schooling. Secondary schools cater for Year 7 to Year 15 of schooling, although many cater for Year 9 to Year 15 only. An intermediate school caters for Years 7 and 8 of schooling.] 

	
	Students attending high and mid decile schools typically scored higher than those attending low decile schools


At both year levels, students from high decile schools scored higher, on average, than students from low decile schools (by 18 scale score points). Students from high decile schools scored higher, on average, than those from mid decile schools by 9 scale score points at Year 4 and 8 scale score points at Year 8. 
	
	On average, Year 8 students attending secondary schools scored higher than those attending full primary and intermediate schools


At Year 8, the average score for students attending secondary schools was 4 scale score points higher than for those attending full primary schools and 5 scale score points higher than for those attending intermediate schools.  It is important to note that nearly all of the secondary schools in the study were mid and high decile schools, while full primary and intermediate schools were more evenly distributed across the decile bands.
Differences between the average scores for students in full primary and contributing schools at Year 4, or between full primary and intermediate schools at Year 8 were not statistically significant.



	

	Figure 3.4	Distribution of scores for Year 4 students on the Nature of Social Studies (NSS) 
assessment, by decile band and school type

		

	Figure 3.5 	Distribution of scores for Year 8 students on the Nature of Social Studies (NSS) assessment, by decile band and school type





 


Changes in achievement since 2014
Social Studies was last assessed by NMSSA in 2014. In order to compare students’ achievement on the Nature of Social Studies (NSS) assessment in 2014 with that in 2018 a linking exercise was undertaken based on the common items used at both points in time[footnoteRef:13]. The linking exercise was used to transform the 2014 scores to equivalent scores on the new scale developed for 2018.  [13: 	See Appendix 7, NMSSA Report 21: Technical Information 2018, for details of the exercise used to link results from 2014 with 2018.] 

Note: It is important to be cautious in interpreting the figures comparing achievement in 2018 with achievement in 2014. Several factors changed in the assessment of NSS between 2014 and 2018. The changes related to differences in the methods of assessment used (in 2018 a group-administered task was introduced) and the limited number of common items. 
	
	On average, in 2018, Year 4 students achieved higher than in 2014 while, on average, Year 8 students achieved the same



	Figure 3.6 shows the average NSS scores from 2014 and 2018. In 2018, Year 4 students’ average score was 4 scale score points higher than the average score for Year 4 students on the 2014 assessment. The increase was statistically significant. For Year 8 students, there was no change in the average score.
Several subgroups showed statistically significant increases in their average scores from 2014 to 2018 (Table 3.1). These included Year 4 girls, Year 4 Māori students, Year 4 Pacific students, Year 4 Asian students, and Year 4 and Year 8 students from low decile schools. Note that the confidence intervals associated with the change in average scores is relatively wide for some of these groups.
	

	
	Figure 3.6	Average scores on the Nature of Social Studies  (NSS) assessment in 2014 and 2018, by year level 


Table 3.1	Change in average Nature of Social Studies (NSS) assessment scores between 2014 and 2018 by year level, gender, ethnicity and decile band
	Year 4
	Year 8

	
	Difference in average NSS scores*
	95% 
confidence interval[footnoteRef:14] [14:   The 95 percent confidence interval is a range of values that you can be 95 percent certain contains the true average of the population. 
See Notes in the Appendix.] 

	
	Difference in average NSS scores*
	95% 
confidence interval

	All students
	3.6
	1.1, 3.3
	All students
	0.0
	-2.5, 2.5

	Girls
	4.8
	1.1, 8.4
	Girls
	2.2
	-1.12, 5.6

	Boys
	2.2
	-1.1, 5.6
	Boys
	-2.0 
	-5.3, 1.4

	NZE**
	0.6
	-2.1, 3.3
	NZE
	-2.2
	-5.0, 0.5

	Māori
	5.9
	0.3, 11.5
	Māori
	1.7
	-3.4, 6.8

	Pacific
	12.3
	4.8, 19.8
	Pacific
	2.0
	-4.0, 8.8

	Asian
	9.8
	3.1, 16.5
	Asian
	4.5
	-2.4, 11.4

	Low
	9.5
	4.5, 14.5
	Low
	5.6
	0.0, 11.1

	Mid
	0.0
	-3.7, 3.7
	Mid
	0.3
	-3.2, 3.8

	High
	1.1
	-2.3, 4.5
	High
	-2.2
	-5.6, 1.1


*Differences in average NSS scores in bold font are statistically significant. **NZE = NZ European
The percentage of students in Year 4 achieving at or above curriculum expectations on the NSS assessment showed a corresponding increase of 10 percentage points, while that of Year 8 was 1 percentage point (Table 3.2). 
Table 3.2	Percentage of students achieving at or above curriculum expectations for 2014 and 2018 on the Nature of Social Studies (NSS) assessment, by year level
	
	
	Percentage of students at or above expected curriculum levels

	
	Expected curriculum level
	2014
	2018

	Year 4 
	Level 2
	63
	73

	Year 8 
	Level 4
	36
	37
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Learning and Teaching in Social Studies 


This chapter explores data collected about learning and teaching in social studies using the student, teacher and principal questionnaires. The chapter is divided into three sections with each focused on one of the questionnaires. Where the same or similar questions were asked in 2014, a short description looking back at the responses made in that year is provided.
Note: For some questions in the Year 4 student questionnaire, there were relatively high numbers of missing responses (up to 15 percent of Year 4 students)[footnoteRef:15]. Therefore, the percentage of missing responses are included when we report how students responded to a question. For analyses involving scales, missing responses were not included.  For analyses involving frequencies, we report ‘notable’[footnoteRef:16] differences in response patterns when the differences are present regardless of whether or not the missing responses have been used to calculate response frequencies. [15:  	The pattern of non-response observed at Year 4 in 2018 has not been observed previously in NMSSA studies. It may have involved a level of confusion with how to use the computer to answer the questionnaire. It has led to changes in the way we present and administer the student questionnaire in 2019. In general, students who were more likely to leave questions unanswered were from low decile schools, Pacific students and students with special education needs compared with students from mid and high decile schools, non-pacific students and students with no special education needs, respectively. ]  [16:  	A ‘notable’ difference is defined as a difference in response frequency of 10 percentage points or greater. ] 

Students’ views on learning in social studies  
All students in the 2018 NMSSA social studies programme were asked to complete a student questionnaire. The questionnaire asked students about themselves, their attitudes to, and confidence in, learning social studies, opportunities to learn social studies at school and how difficult they found social studies at school.
Table 4.1 shows the total number of students who responded to the social studies sections of the questionnaire and the percentage of students by school decile band and year level. 
Table 4.1	Percentage of students who responded to the social studies questionnaire, by school decile band and year level
	
	Percentage of Students

	Decile band
	Year 4 
N=1150
	Year 8
N=1162

	Low
	24
	23

	Mid
	37
	37

	High
	39
	40


Attitude to social studies
	
	Overall, students were positive about learning social studies at school


Most students in Year 4 and Year 8 indicated at least some level of agreement with each of six statements related to their attitude towards learning social studies at school (Figure 4.1). For example, at Year 4, 63 percent of students used ‘agree quite a lot’ or ‘totally agree’ to respond to the statement: ‘I like learning social studies at school’. At Year 8, the corresponding percentage was 56 percent.
	


	Figure 4.1	Percentage of student responses to statements about their attitude to social studies, by year level


Attitude to Social Studies Scale
Responses to the attitude statements were used to locate students on an Attitude to Social Studies scale.
To aid interpretation, the scale was broken down into three score ranges. The ‘very positive’ part of the scale was associated with students mainly using the ‘totally agree’ category, the ‘positive’ section of the scale was associated with students mainly using either ‘agree a lot’ or ‘agree a little’, and the ‘not positive’ part of the scale was associated with students mainly using ‘do not agree at all’.


	
	On average, Year 8 students scored lower on the Attitude to Social Studies scale than Year 4 students



	Year 8 students, on average, scored lower on the Attitude to Social Studies scale than Year 4 students by 7 scale score units (Figure 4.2). This finding is typical of most learning areas assessed by NMSSA. 
	Figure 4.2	Distribution of students’ scores on the Attitude to Social Studies scale, by year level



	
	There were differences in Attitude to Social Studies scores related to gender, ethnicity, school decile and school type


Statistically significant differences were found between the average scores on the Attitude to Social Studies scale for a number of subgroups.
Girls scored higher than boys at both year levels by 2 and 5 scale score units, respectively.
Pacific and Asian students scored higher than non-Pacific and non-Asian students at both year levels by about 6 scale score units.
Year 4 students in mid decile schools scored higher than students in high decile schools by 2 scale score units. Year 8 students in low decile schools scored higher than students in both mid and high decile schools by 5 scale score units.
Year 4 students with special education needs scored lower than those with no special education needs by 9 scale score units.
Year 4 students in contributing schools scored higher than those attending full primary schools by 
3 scale score units.[footnoteRef:17] [17:  At Year 8, sample sizes were too small for meaningful comparisons.] 

Looking back
Students’ attitudes to social studies in 2014 were similar to those expressed by students in 2018. In both years, Year 4 students were typically more positive than Year 8 students. For example, in 2018, 63 percent of students at Year 4 ‘agreed quite a lot’ or ‘totally agreed’ with the statement: ‘I like learning social studies at school’[footnoteRef:18] compared with 64 percent in 2014. The corresponding figures for Year 8 students were 56 percent and 55 percent, respectively, for 2018 and 2014.  [18:  In 2014, the item was ‘I like doing social studies at school’.] 



Confidence in social studies
	
	Overall, students were relatively confident about their learning in social studies


The majority of students at both Year 4 and Year 8 indicated some level of agreement with each of three statements related to their sense of confidence as a social studies learner (Figure 4.3). For example, at Year 4, 53 percent of students used ‘agree a lot’ or ‘totally agree’ to respond to the statement: ‘I am good at social studies’. At Year 8, the corresponding percentage was 48 percent.
	

	Figure 4.3	Percentage of student responses to statements about their confidence in social studies, by year level


Confidence in Social Studies Scale
Responses to the three statements related to confidence were used to construct a Confidence in Social Studies scale. In a similar way to the Attitude to Social Studies scale, the Confidence in Social Studies scale was divided into three score ranges: ‘very confident’; ‘confident’; and ‘not confident’.
	
	Overall, students in Year 8 were less confident about their learning in social studies than students in Year 4


	
Overall, most students at both year levels scored in the ‘confident’ part of the Confidence in Social Studies scale. Year 8 students scored lower, on average, on the Confidence in Social Studies scale than Year 4 students by 7 scale score units (Figure 4.4).
There were no differences in average Confidence in Social Studies score across gender, ethnicity, school decile or school type.

	

	
	Figure 4.4	Distribution of students’ scores on the Confidence in Social Studies scale, by year level


The relationship between attitude, confidence and achievement in 
social studies
	
	Student achievement in social studies was weakly associated with attitude to, and confidence in, social studies 


The relationship of achievement to attitude and confidence was examined by calculating correlation coefficients.[footnoteRef:19] Scores on both the Attitude to Social Studies scale and the Confidence in Social Studies scale were weakly correlated with achievement on the Nature of Social Studies (NSS) assessment at both year levels (Table 4.2). At both year levels, the magnitude of the correlation coefficient was greater between confidence and achievement than attitude and achievement.  [19:  The correlation coefficient, r, can take a range of values from +1 to -1. A correlation of 0 indicates that there is no association or relationship between two measures (e.g. achievement and attitudes). A value greater than 0 indicates a positive association or relationship; that is, as the score on one measure increases, so does the score on the other measure.] 

Table 4.2 	Correlations of Attitude to Social Studies scores and Confidence in Social Studies scores with achievement in social studies, by year level
	
	Attitude to Social Studies*
	Confidence in Social Studies*

	Achievement in social studies at Year 4 
	0.11
	0.15

	Achievement in social studies at Year 8 
	0.09
	0.19


  * All correlations were statistically significant at p<0.01
Students’ use of the social inquiry approach
	
	The majority of students indicated they had used each element of the social inquiry approach


Students were asked how often they had used different elements of the social inquiry approach to learning social studies. The majority of students reported having had a chance to use each element ‘often’ or ‘very often’ (Figure 4.5). The greatest percentage of students experienced ‘think[ing] about what I have learnt’. Seventy-five percent of Year 4 students and 80 percent of Year 8 students reported experiencing this ‘often’ or ‘very often’. 
For the following two elements: ‘ask questions and get information about topics or themes’ and ‘learn about how people make decisions and act on them’, Year 8 students reported higher frequencies than Year 4 students. Responses across gender and ethnicity were similar. Responses across school decile were similar for the social inquiry elements except for asking questions and getting information about topics or themes where Year 4 students from low decile schools indicated they did this less often than students from high decile schools.
	

	Figure 4.5	Percentage of students’ responses regarding their opportunities to use elements of the social inquiry approach to learn social studies, by year level


Opportunities to learn social studies
	
	The majority of students indicated that they were involved in a range of learning experiences in social studies


Presented with a range of statements describing learning opportunities in social studies, the majority of students in Year 4 and Year 8 indicated that they were involved in each opportunity ‘often’ or ‘very often’ (Figure 4.6). The exception to this was: ‘Use digital devices or the Internet to connect with people outside school’ where 49 percent of Year 4 students and 37 percent of Year 8 students reported ‘never’ having this opportunity. 
At Year 4, the two opportunities reported most frequently were to ‘make decisions in my school about things that matter to us’ and ‘talk about the big ideas that we are learning about’.  At Year 8, the two opportunities reported most frequently were to ‘use digital devices or the Internet to learn new things’ and ‘talk about the big ideas we are learning about’. 
In general, Year 8 students reported higher levels of involvement than Year 4 students. There were three exceptions where responses were similar: ‘learn about things that have to do with our families, whanāu and communities’,  ‘make decisions in my school about things that matter to us’ and ‘use digital devices or the Internet to connect with people outside school’. 
In general, responses were similar across gender, ethnicity and school decile. But, there were a few exceptions.  For ethnicity, Pacific Year 8 students reported higher frequencies than non-Pacific students for the item: ‘learn about things that have to do with our families, whānau and communities’. For school decile, Year 8 students from low decile schools reported higher frequencies than Year 8 students from high decile schools for the items: ‘learn about things that have to do with our families, whānau and communities’ and ‘use digital devices or the Internet to connect with people outside school’. Finally, Year 4 students from high decile schools reported higher frequencies than Year 4 students from low decile schools for the item: ‘talk about my ideas with other people in social studies’.
	

	Figure 4.6	Percentage of students’ responses regarding their involvement in a range of learning opportunities in social studies, by year level


Looking back
In 2014, three statements were close matches to those used in 2018: ‘talk about what they already knew about the topics they study in social studies’; ‘make decisions in school about things that matter to them’ and ‘discuss their ideas with other people’. 
Students in 2018 and 2014 experienced similar opportunities to talk about what they already knew about the topics they study in social studies.
However, a greater percentage of students in 2018 compared to 2014 responded ‘often’ or ‘very often’ to opportunities to ‘make decisions in school about things that matter to them’.  In 2018, 64 percent of Year 4 students and 63 percent of Year 8 students responded ‘often’ or ‘very often’ whereas in 2014, the corresponding percentages were 54 percent for Year 4 students and 51 percent for Year 8 students.  For the opportunity to ‘discuss their ideas with other people’, at Year 4, the responses in 2018 were similar to 2014.  But at Year 8, greater percentages in 2018 responded ‘often’ or ‘very often’ compared to 2014 (69 percent and 57 percent, respectively).


Opportunities for students to get feedback
	
	Up to half of students reported getting feedback related to social studies ‘often’ or ‘very often’



	About a third to a half of students in Year 4 and Year 8 reported that the teacher told them how well they were doing in social studies ‘often’ or ‘very often’ (Figure 4.7). Year 4 students reported higher frequences than Year 8 students. Responses were similar across gender. However, Year 8 Pacific students and non-New Zealand European students reported higher frequencies than Year 8 non-Pacific and New Zealand European students, respectively. Year 8 students from low decile schools reported higher frequences than Year 8  students from high decile schools.
	

	
	Figure 4.7	Percentage of students’ responses regarding how often teachers tell them how well they are doing in social studies, by year level

	Looking back
In 2014, students were asked the same question related to feedback and their responses were similar to 2018.


Students’ perceptions of the difficulty of their social studies learning
	
	Most students rated the learning they did in social studies as ‘about right for me’



	When asked to rate the learning they did in social studies in terms of difficulty, 81 percent of students at Year 4 and 87 percent at Year 8 responded using the ‘about right for me’ category (Figure 4.8). 
	

	
	Figure 4.8	Percentage of students’ responses regarding the difficulty of their social studies programmes, by year level


Teachers’ views on learning and teaching in social studies
The teachers who participated
Up to three teachers from each school were asked to fill in the teacher questionnaire. The teachers invited to participate were those who had the most students involved in the NMSSA study. Table 4.3 shows the percentage of the teachers in Year 4 and Year 8 who responded by school decile band. 
Table 4.3	Percentage of teachers who responded to the questions related to social studies in the questionnaire, 
by school decile band and year level
	
	Percentage of Teachers

	Decile band
	Year 4 (N=239)
	Year 8 (N=224)

	Low
	23
	22

	Mid
	37
	36

	High
	39
	42


At Year 4, all teachers who responded were classroom teachers, 84 percent were females and 55 percent had taught for more than 11 years. At Year 8, 96 percent of the teachers were classroom teachers, 72 percent were females and 62 percent had taught for 11 years or more.
Nine percent of the teachers at Year 4 and 14 percent of teachers at Year 8 indicated that they had syndicate or school leadership responsibilities for social studies. 
Note: the teachers who completed the questionnaires at each year level do not necessarily constitute nationally representative samples. The findings related to teachers should be interpreted as a broad indication of New Zealand teachers’ views about learning in social studies. 
	
	Year 8 teachers were more likely to have qualifications related to social studies than Year 4 teachers 


The percentage of teachers who indicated that they had a specialist focus in their initial teacher education or an undergraduate or postgraduate qualification related to social studies (e.g. history, geography, economics etc) was greater at Year 8 than at Year 4 (Table 4.4). 
Table 4.4	Percentage of teachers with qualifications and work experiences related to social studies, by year level
	
	Year 4 (%)*
	Year 8(%)*

	Specialist social studies education focus in initial teacher education
	5
	16

	Undergraduate/post graduate qualification
	15
	19

	Work experience
	0
	1

	Other
	3
	10


* Teachers were able to tick all categories that applied


Approaches to teaching social studies

		
	At Year 8, the conceptual strands in social studies were more often covered in a two-year cycle than over a longer term



The majority of teachers at Year 8 indicated that the conceptual strands in social studies were covered in a two-year cycle whereas similar percentages of Year 4 teachers indicated that the conceptual strands were covered in a two-year or longer-term cycle (Figure 4.9).
	

	
	Figure 4.9	Percentage of teachers reporting the cycle for teaching the conceptual strands in social studies, by year level



	
	Elements of a social inquiry approach were used more frequently at Year 8 than at Year 4



The most frequently used element of social inquiry at both year levels was to ‘ask questions, gather information and background ideas, and examine current issues’ (Figure 4.10). Generally, a greater percentage of Year 8 teachers than Year 4 teachers reported using each element of a social inquiry approach ‘often’ or ‘very often’. 
	


Figure 4.10	Percentage of teachers reporting how often they used elements of the social inquiry approach to learning social studies, by year level



		
	Most teachers felt confident teaching students to use a social inquiry approach



Seventy-six percent of teachers at Year 4 felt ‘moderately’ or ‘very confident’ to teach students to use a social inquiry approach compared to 88 percent at Year 8 (Figure 4.11).  
However, fewer Year 4 teachers from low decile schools reported this level of confidence (68 percent) compared with teachers from high decile schools (83 percent).
	

	
	Figure 4.11	Percentage of teachers reporting their level of confidence to teach students a social inquiry process, by year level


Teachers’ attitudes to social studies
	
	Almost all teachers had positive attitudes about teaching social studies 


Almost all of the teachers indicated that they personally enjoyed social studies, liked teaching it, and thought it was an important learning area to teach (Figure 4.12). Year 8 teachers were more likely than Year 4 teachers to respond using ‘strongly agree’.

	

	Figure 4.12	Percentage of teachers’ responses to statements regarding their attitudes to social studies, by year level


Looking back 
In 2014, teachers were asked how much they enjoyed the social studies learning area and how much they liked teaching social studies. Their responses were very similar to those of teachers in 2018. 


Teachers’ confidence in teaching social studies 
	
	Most teachers were confident as social studies teachers


Most teachers used the ‘agree’ and ‘strongly agree’ categories to indicate how strongly they agreed to eight statements related to their confidence in teaching social studies (Figure 4.13). At both year levels, the highest level of agreement was to the first two statements: ‘I integrate social studies learning with other curriculum areas or themes’ and ‘I draw on students’ backgrounds and previous experiences to support their learning in social studies’.  
However, between 10 to 20 percent of Year 4 and Year 8 teachers disagreed that they could ‘provide an effective and inclusive social studies programme for students who need learning support’, ‘had the necessary knowledge and skills to teach ALL students’, and ‘plan social studies lessons to match students’ individual needs’.
For all of the statements, Year 8 teachers were more likely to respond using the ‘strongly agree’ category than teachers at Year 4. 
	
	About 20 percent of teachers at each year level indicated they were generally not satisfied with their teaching 


Twenty-one percent of Year 4 teachers and 17 percent of Year 8 teachers ‘disagreed’ or ‘strongly disagreed’ that they were ‘generally satisfied with how they teach social studies’.
	

	Figure 4.13	Percentage of teachers’ responses to statements regarding their confidence in teaching social studies, by year level





Confidence in Teaching Social studies scale
Teachers’ responses to the eight confidence statements were used to construct a Confidence in Teaching Social Studies scale[footnoteRef:20]. The scale was divided into ‘very confident’, ‘confident’ and ‘not confident’ score regions. Figure 4.14 presents the distributions of Confidence in Teaching Social Studies scale scores for Year 4 and Year 8 teachers. [20: 	2018 is the first year that NMSSA constructed measurement scales based on teachers’ responses.] 

	
	Year 8 teachers were more confident about teaching social studies than Year 4 teachers



	Teachers of Year 8 students scored higher on the Confidence in Teaching Social Studies scale, on average, than those teaching at Year 4 (102 compared to 98 scale score units). 
At Year 4, teachers from high decile schools scored higher, on average, on the Confidence in Teaching Social Studies scale than those from mid and low decile schools (102 compared to 95 and 94 scale score units for mid and low decile schools). 

	

	
	Figure 4.14	Distribution of teachers’ scores on the Confidence to Teach Social Studies scale, by year level



	
	Most teachers were confident teaching the conceptual strands in social studies


The vast majority of teachers reported that they felt either ‘moderately confident’ or ‘very confident’ teaching each of the social studies strands (Figure 4.15). They were least confident teaching the strand: economic world. Year 8 teachers were more likely to respond with ‘very confident’ than Year 4 teachers.
	

	Figure 4.15	Percentage of teachers’ responses regarding their confidence in teaching the social studies conceptual strands, by year level


Looking back
The majority of teachers in 2018 and 2014 expressed similar levels of confidence about teaching social studies. However, there were differences in response to some items. 
Compared with teachers in 2014, teachers in 2018:
were more likely at Year 8 to draw on students’ backgrounds and experiences to support their learning in social studies (98 percent in 2018 compared to 86 percent in 2014)
were less confident at Year 4 about having the necessary knowledge and skills to teach social studies to a diverse range of students (71 percent in 2018 compared to 86 percent in 2014)
were more confident at Year 4 about being able to plan social studies lessons to match individual students’ needs (91 percent in 2018 compared to 80 percent in 2014).
Opportunities provided for students to learn social studies
Teachers were presented with a series of statements that described different learning opportunities in social studies. They were asked to indicate how often students in their class had each experience at school. 
	
	Teachers reported that students often experience learning opportunities in social studies 


Generally, all teachers indicated that each opportunity happened at least ‘sometimes’ (Figure 4.16). 
The opportunity reported as occurring most frequently (‘often’ or ‘very often’) was ‘students participating and contributing in groups’; the one reported as occurring least frequently was ‘students having opportunities to participate in social action on issues of interest and relevance to them at school’.
	

	Figure 4.16	Percentage of teachers’ responses regarding opportunities for students to learn social studies, by year level




	
	Teachers and students sometimes differed in how often learning opportunities occurred 


In general, teachers tended to report that students experienced learning opportunities more frequently than the students themselves reported. Table 4.5 shows the learning opportunities that teachers and students differed most markedly in the percentage who reported them as occurring ‘often’ and ‘very often’. Differences greater than 20 percentage points are noted. The most pronounced difference was at Year 4 relating to ‘establishing what is already known about a topic’.
Table 4.5	The most discrepant differences between the percentage of teachers and students responding 
to opportunities for learning social studies ‘often’ or ‘very often‘, by year level
	
	Year 4
	Year 8

	
	Teacher
%
	Student
%
	Diff
%
	Teacher
%
	Student
%
	Diff
%

	Establish what is already known about a topic
	89
	47
	42
	-
	-
	

	Learn about things related to family, whānau and community
	78
	50
	28
	77
	53
	24

	Talk about the big ideas they are learning about
	88
	64
	24
	-
	-
	

	Use digital devices or the Internet to learn new things
	79
	57
	22
	-
	-
	


Looking back
In 2014, teachers rated how frequently their students experienced each of a similar list of learning opportunities in social studies using a different scale: ‘never’, ‘rarely’, ‘sometimes’, ‘often’ and ‘always’. Where the statements described the same or similar opportunities, teachers in 2018 responded ‘never’ at a similar rate to teachers in 2014.


	
	Digital devices are frequently used in social studies learning


The vast majority of teachers reported that students ‘often’ or ‘very often’ used digital devices or the Internet to explore new learning environments and access resources, especially at Year 8 (see Figure 4.17). 
Use of devices to ‘connect with other people beyond the school’ was the least frequently reported opportunity. At Year 4, about 17 percent of teachers from high decile schools reported their students ‘never’ had this opportunity compared with 33 percent of teachers from low decile schools. 
	

	Figure 4.17	Percentage of teachers’ responses regarding opportunities for students to use digital devices or the Internet to learn social studies, by year level





Teachers’ assessment practices 
Teachers were asked to indicate how frequently they undertook a range of assessment activities in the classroom (Figure 4.18). 
	
	Almost all teachers gathered and used assessment information at least sometimes 


More than 90 percent of teachers at Year 4 and Year 8 indicated that they used assessment for a range of purposes. Informal processes, such as ‘talking with students about their progress’, and ‘supporting students to self assess’ were the most commonly used processes. 
	

	Figure 4.18	Percentage of teachers’ responses regarding gathering and using assessment information, by year level





Access to resources for teaching social studies
	
	The majority of teachers agreed they had access to the necessary resources to support the learning of all students in social studies



	The majority of teachers ‘agreed’ or ‘strongly agreed’ that they had access to the necessary resources to support the learning of all students in social studies (Year 4: 69 percent; Year 8: 73 percent) (Figure 4.19). However, there remained a sizable percentage of teachers who disagreed. 
At Year 4, notably more teachers from high decile schools (76 percent) agreed they had access to the necessary resources compared to teachers from low and mid decile schools (66 and 64 percent, respectively).

	

	
	Figure 4.19	Percentage of teachers’ responses regarding access to the necessary resources to support the learning of all students in social studies, by year level


Professional support for teaching social studies
	
	Half of the teachers had received professional learning and development (PLD) in social studies within the last five years



	About half of the teachers at both year levels reported that they had participated in PLD in social studies within the last five years (Figure 4.20). About 26 percent of teachers indicated that they had never been involved in social studies PLD.
Looking back
In 2014, a similar proportion of teachers at Year 4 and Year 8 (55 percent) reported that they had participated in PLD associated with social studies within the last five years.
	

	
	Figure 4.20	Percentage of teachers who had participated in PLD associated with social studies, by year level





	
	Most teachers reported having professional interactions with colleagues about teaching social studies at least twice a year 


About 60 percent of teachers indicated that, at least twice a year, they worked with other teachers to discuss and plan for social studies teaching, learning and assssment for their students (Figure 4.21). However, about half of the teachers at both levels had ‘never’ observed a colleague teaching social studies. NMSSA studies in other curriculum areas have also indicated limited opportunities for teachers to observe their colleagues.
Generally, teachers from high decile schools reported more professional interactions than those from mid or low decile schools.
	

	Figure 4.21	Percentage of teachers’ responses regarding professional interactions, by school decile band and year level


Looking back
In 2014, teachers also rated how frequently they were involved in a similar list of professional interactions. The findings were similar to those of 2018.
	
	Teachers’ overall ratings of professional support for teaching social studies were mixed



	While up to a third of teachers rated the professional support they received for social studies as ‘good’ or ’very good’, most teachers were less positive. Approximately two thirds of the teachers categorised their professional support as ‘fair’ or ‘poor’ (Figure 4.22).
Overall, teachers at Year 8 tended to rate their level of professional support slightly more positively than teachers at Year 4.
	

	
	Figure 4.22	Percentage of teachers ratings of the professional support they received for teaching social studies, by year level



	
	Most teachers accessed TKI Social Studies Online to support their teaching of 
social studies


About three quarters of teachers at both Year 4 and Year 8 accessed the TKI Social Studies Online on the Ministry of Education website (Figure 4.23). Informal support was next most prevalent, with 40 percent of teachers indicating that they accessed Facebook or other online group support for their social studies teaching. Most of the ‘other’ supports accessed were also digital. Very few teachers attended social studies conferences, or were members of the Social Studies Association. 
	

		

	Figure 4.23	Percentage of teachers accessing resources to support their teaching of social studies, by year level





Principals’ views on learning and teaching social studies
All principals from the schools in the NMSSA social studies study were asked to complete a principal questionnaire. Table 4.6 shows the percentage of principals who responded by school decile band and year level. 
Table 4.6	Percentage of principals who responded to the questionnaire, by school decile band and year level
	
	Percentage of Principals

	Decile band
	Year 4 (N=93)
	Year 8 (N=91)

	Low
	24
	22

	Mid
	37
	37

	High
	40
	41


Note: Differences between schools by decile were examined and due to the relatively small sample sizes of principals in each decile only notable differences that were consistent at Year 4 and Year 8 are reported.
Learning and teaching in social studies
	
	The majority of principals reported that their school had policies and practices in place related to curriculum and reporting in social studies


About 60 percent of principals at Year 4 and 70 percent at Year 8 indicated that they had ‘clear progressions of learning’, ‘guidelines outlining assessment strategies for student progress’, and ‘a comprehensive plan for social studies implementation’ (Figure 4.24). 
However, notably fewer principals reported processes for the ‘systematic collation and analysis of information on student achievement to inform curriculum review and resourcing decisions in social studies’, or ‘charter goals related to student learning in social studies’. The two statements in Figure 4.24 related to these concerns stood out, with about a third of principals at Year 4 and a quarter at Year 8 describing them as ‘not at all like our school’.
	

	Figure 4.24	Percentage of principals’ descriptions of statements related to curriculum and reporting policies and practices in social studies, by year level


	
	Year 8 principals were more positive than Year 4 principals about the practices in their schools that support teaching and learning in social studies 


Principals were asked to decribe how well practices that support teaching and learning in social studies reflected what happened in their school. Generally, the majority of principals reported that these practices were ‘moderately’ or ‘very like their school’ (Figure 4.25). The exception was at Year 4, where about half of the principals reported that ‘having school leaders and teachers engage in ongoing dialogue about effective practice in social studies’ was ‘not at all’ or ‘a little like our school’. 
The proportions of Year 8 principals indicating that the statements relating to teaching and learning approaches were ‘moderately’ or ‘very like their school’ were greater than those at Year 4, particularly in relation to ‘teachers responding effectively to the social studies learning needs of all students’ (89 percent at Year 8 compared with 57 percent at Year 4). The difference between low and high decile schools was notable here (68 percent compared with 84 percent).

	
	The majority of principals were reasonably confident that their teachers provided effective programmes for their students in social studies



More than half of the school principals of Year 4 students, and two thirds to three quarters of the principals of the Year 8 students used ‘moderately’ or ‘very like our school’ to rate statements regarding ‘teachers having appropriate pedagogical and content knowledge in social studies’ and ‘being able to respond effectively to the social studies learning needs of all students’, including ‘those who needed additional learning support’ (Figure 4.25). 

	

	Figure 4.25	Percentage of principals’ responses describing practices that support teaching and learning in social studies, by year level



Resourcing in social studies
	
	Most principals reported that their school was well resourced to allow all students to be fully involved in social studies


About 80 percent of principals at both year levels reported that their school ‘had sufficient equipment and resources to allow all students to be fully involved in social studies’ (‘moderately or ‘very like our school’) (Figure 4.26). 
A smaller proportion of principals (about 60 percent) reported that ‘teachers with leadership responsibilities had appropriate support’.

	

	Figure 4.26	Percentage of principals’ ratings of statements related to resourcing in social studies, by year level



	
	Year 8 principals rated their school’s overall provision for students’ learning in 
social studies higher than Year 4 principals



	Principals were asked to rate the overall provision for social studies in their school (Figure 4.27). At Year 8, 65 percent of principals rated it as either ‘good’ or ‘very good’ compared with 48 percent of those at Year 4. A greater proportion of principals at Year 8 rated it as ‘very good’ (21 percent) compared with those at Year 4 (4 percent). 
Looking back
In 2014, principals were also asked to rate the overall provision for students’ learning in social studies using a 5-point scale: ‘poor’, ‘fair’, ‘good’, ‘very good’ and ‘excellent’. Allowing for the use of a different rating scale in 2018, a similar percentage of principals rated their school’s provision in the top two categories.
	

	
	Figure 4.27	Percentage of principals’ ratings of their school’s overall provision for learning in social studies, by year level


Communicating about students’ learning
	
	Principals provided mixed reports regarding the extent to which information about achievement and progress in social studies was communicated to a range of stakeholders. Overall, principals at Year 8 indicated more communication than those at Year 4


More than half of the principals at Year 8 indicated that their ‘teachers talked frequently with students about their progress in social studies’ (59 percent), ‘the school engaged with parents and whānau, students and the Board of Trustees about students’ learning in social studies’ (54 percent), and provided parents and whānau with clear information about their child’s progress and achievement (61 percent). The corresponding figures at Year 4 were lower (Figure 4.28). 
The converse picture that emerged was that at least 60 percent of principals at Year 4 and 40 percent at Year 8 reported that the statements regarding communication about student learning were not really indicative of their school. 
	


	Figure 4.28    Percentage of principals’ ratings of statements related to communicating about student achievement and progress in social studies, by year level





Professional support in social studies
	
	Overall, principals reported that teachers’ access to professional learning and development in social studies was limited



	Sixty-four percent of principals at Year 4 and 48 percent at Year 8 indicated that their teachers had either ‘no access’ or ‘little access’ to PLD in social studies (Figure 4.29). 

	

	
	Figure 4.29	Percentage of principals’ ratings of their teachers’ access to professional learning and development in social studies, by year level



	
	Social studies had not been a focus for development in the last five years for over half of the schools 



	Sixty-four percent of principals at Year 4 and 57 percent at Year 8 indicated that social studies had not been a focus for development at their school in the last 
5 years (Figure 4.30). In fact, it had been a major focus in fewer than 10 percent of schools. 
	

	
	Figure 4.30	Percentage of principals’ ratings about social studies being a focus for development in the last 5 years, by year level
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Notes:
Reporting of statistics
The following tables report a range of statistics associated with the 2018 NMSSA social studies study. Statistics for a population subgroup are not reported when the subgroup is represented by fewer than 42 students.
95% confidence intervals
The tables show the 95 percent confidence intervals associated with the mean scores and the differences between mean scores reported in the tables. The intervals provide a range within which we can be fairly sure the population value for the reported statistic lies. The confidence intervals have been adjusted (widened) to account for any design effect associated with NMSSA’s sampling approach (i.e. sampling schools and then sampling students).
Effect sizes
Effect sizes are also reported in the following tables of statistics. An effect size quantifies the difference between the average scores for two groups in terms of standard deviation units. Because the standard deviation can vary from group to group, this can mean that the same difference in scale scores can be associated with a different effect size for one pair of groups compared with another. When comparing two effect sizes it is very important to refer back to the scale score differences to make sure any interpretations are valid.
The formula for the effect size calculation is: , where M1 and M2 represent the average 
scores for group 1 and group 2, s1 and s2 their standard deviations, and n1 and n2 the number in each group.
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	Group
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All 
	1195
	80.3
	(78.9 , 81.7)
	20.3

	Gender
	
	
	
	

	Girls
	574
	82.7
	(80.7 , 84.7)
	20.3

	Boys
	621
	78.1
	(76.2 , 80.0)
	20.2

	Ethnicity
	
	
	
	

	Māori
	268
	72.5
	(69.5 , 75.5)
	20.5

	Pacific
	154
	69.3
	(65.4 , 73.2)
	20.3

	Asian
	143
	83.3
	(79.6 , 87.0)
	18.7

	NZE
	772
	84.7
	(83.1 , 86.3)
	18.6

	Special education needs
	
	
	
	

	SEN 
	105
	65.2
	(60.5 , 69.9)
	20.0

	Decile band
	
	
	
	

	Low decile
	291
	69.7
	(67.0 , 72.4)
	19.8

	Mid decile
	438
	79.0
	(76.8 , 81.2)
	19.4

	High decile
	466
	88.1
	(86.1 , 90.1)
	18.3

	School type
	
	
	
	

	Contributing school
	746
	79.6
	(77.8 , 81.4)
	20.9

	Full primary school
	413
	81.0
	(78.7 , 83.3)
	19.6



[bookmark: _Toc490572843][bookmark: _Toc421451519][bookmark: _Toc17888267]Table A1.2	Achievement on the NSS Scale: Summary statistics for Year 8 students
	Group
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All 
	1182
	119.7
	(118.4 , 121.0)
	19.6

	Gender
	
	
	
	

	Girls
	569
	123.7
	(121.8 , 125.6)
	19.4

	Boys
	613
	116.1
	(114.3 , 117.9)
	19.2

	Ethnicity
	
	
	
	

	Māori
	288
	111.5
	(108.9 , 114.1)
	18.5

	Pacific
	148
	109.8
	(105.8 , 113.8)
	20.6

	Asian
	129
	124.1
	(120.0 , 128.2)
	19.5

	NZE
	725
	123.1
	(121.5 , 124.7)
	18.1

	Special education needs
	
	
	
	

	SEN 
	48
	102.9
	(96.1 , 109.7)
	19.3

	Decile band
	
	
	
	

	Low decile
	271
	109.1
	(106.3 , 111.9)
	19.3

	Mid decile
	439
	118.7
	(116.6 , 120.8)
	18.8

	High decile
	472
	126.8
	(124.9 , 128.7)
	17.6

	School type
	
	
	
	

	Full primary school
	468
	120.1
	(117.9 , 122.3)
	19.8

	Intermediate school
	502
	118.8
	(116.7 , 120.9)
	19.8

	Secondary school (Year 7-15)
	141
	123.8
	(120.2 , 127.4)
	17.9

	Composite school (Year 1-15)
	47
	111.9
	(105.0 , 118.8)
	19.5


[bookmark: _Toc490572844][bookmark: _Toc421451520][bookmark: _Toc17888268]Table A1.3 	Achievement on the NSS Scale: Differences between subgroup means for Year 4 students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	
	
	

	Girls
	574
	Boys
	621
	-4.6
	(-6.5 , -2.7)
	-0.23

	Ethnicity
	
	
	
	
	
	

	Māori
	268
	Non-Māori
	927
	10.0
	(7.7 , 12.3)
	0.50

	Pacific
	154
	Non-Pacific
	1041
	12.6
	(9.7 , 15.5)
	0.63

	Asian
	143
	Non-Asian
	1052
	-3.4
	(-6.2 , -0.6)
	-0.17

	NZE
	772
	Non-NZE
	423
	-12.5
	(-14.5 , -10.5)
	-0.64

	Special education needs
	
	
	
	
	

	SEN
	105
	No SEN
	1090
	16.5
	(13.1 , 19.9)
	0.83

	Decile band
	
	
	
	
	
	

	Low decile
	291
	Mid decile
	438
	9.3
	(6.9 , 11.7)
	0.48

	Low decile
	291
	High decile
	466
	18.4
	(16.0 , 20.8)
	0.97

	Mid decile
	438
	High decile
	466
	9.1
	(7.0 , 11.2)
	0.48

	School type
	
	
	
	
	
	

	Contributing school
	746
	Full primary school
	413
	1.4
	(-0.6 , 3.4)
	0.07


* Differences in means in bold font are statistically significant   	

[bookmark: _Toc490572845][bookmark: _Toc421451521][bookmark: _Toc17888269]Table A1.4 	Achievement on the NSS Scale: Differences between subgroup means for Year 8 students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	
	
	

	Girls
	569
	Boys
	613
	-7.6
	(-9.4 , -5.8)
	-0.39

	Ethnicity
	
	
	
	
	
	

	Māori
	288
	Non-Māori
	894
	10.9
	(8.8 , 13.0)
	0.57

	Pacific
	148
	Non-Pacific
	1034
	11.3
	(8.4 , 14.2)
	0.59

	Asian
	129
	Non-Asian
	1053
	-4.9
	(-7.9 , -1.9)
	-0.25

	NZE
	725
	Non-NZE
	457
	-8.8
	(-10.7 , -6.9)
	-0.46

	Special education needs
	
	
	
	
	

	SEN 
	48
	No SEN
	1109
	17.6
	(12.9 , 22.3)
	0.91

	Decile band
	
	
	
	
	
	

	Low decile
	271
	Mid decile
	439
	9.6
	(7.2 , 12.0)
	0.51

	Low decile
	271
	High decile
	472
	17.7
	(15.4 , 20.0)
	0.97

	Mid decile
	439
	High decile
	472
	8.1
	(6.1 , 10.1)
	0.45

	School type
	
	
	
	
	
	

	Full primary school
	468
	Composite school
	47
	-8.2
	(-13.1 , -3.3)
	-0.41

	Full primary school
	468
	Intermediate school
	502
	-1.3
	(-3.4 , 0.8)
	-0.07

	Full primary school
	468
	Secondary school (Year 7-15) 
	141
	3.7
	(0.8 , 6.6)
	0.19

	Composite  school (Year 1-15)
	47
	Intermediate school
	502
	6.9
	(2.0 , 11.8)
	0.35

	Composite school (Year 1-15)
	47
	Secondary school (Year 7-15) 
	141
	11.9
	(6.6 , 17.2)
	0.65

	Intermediate school
	502
	Secondary school (Year 7-15) 
	141
	5.0
	(2.1 , 7.9)
	0.26


* Differences in means in bold font are statistically significant   	


[bookmark: _Toc490572846][bookmark: _Toc421451523][bookmark: _Toc17888270]Table A1.5	Achievement on the NSS Scale: Differences between means for Year 4 and Year 8 by subgroup
	Group
	Year 4 
sample size
	Year 8
sample size
	Year 8–Year 4 difference in means*
	CI for difference in means
	Effect size

	All 
	1195
	1182
	39.4
	(38.1 , 40.7)
	1.97

	Gender
	
	
	
	
	

	Girls
	574
	569
	41.0
	(39.1 , 42.9)
	2.06

	Boys
	621
	613
	38.0
	(36.2 , 39.8)
	1.93

	Ethnicity
	
	
	
	
	

	Māori
	268
	288
	39.0
	(36.3 , 41.7)
	2.00

	Pacific
	154
	148
	40.5
	(36.6 , 44.4)
	1.98

	Asian
	143
	129
	40.8
	(36.9 , 44.7)
	2.14

	NZE
	772
	725
	38.4
	(36.8 , 40.0)
	2.09

	Special education needs
	
	
	
	

	SEN (combined)
	105
	48
	37.7
	(31.0 , 44.4)
	1.91

	Decile band
	
	
	
	
	

	Low decile
	291
	271
	39.4
	(36.6 , 42.2)
	2.01

	Mid decile
	438
	439
	39.7
	(37.6 , 41.8)
	2.08

	High decile
	466
	472
	38.7
	(36.8 , 40.6)
	2.16


* Differences in means in bold font are statistically significant   	






[bookmark: _Toc490572847][bookmark: _Toc421451525][bookmark: _Toc17888271]Table A1.6	NSS curriculum levels: Year 4 students 
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	1195
	27.5
	(23.4 , 32.0)
	53.1
	(48.3 , 57.9)
	18.9
	(15.4 , 22.9)
	0.5
	(0.2 , 1.8)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	574
	23.6
	(18.3 , 30.0)
	53.4
	(46.5 , 60.3)
	22.2
	(17.0 , 28.5)
	0.7
	(0.2 , 3.2)

	Boys
	621
	31.1
	(25.2 , 37.6)
	52.8
	(46.1 , 59.4)
	15.8
	(11.5 , 21.3)
	0.3
	(0.0 , 2.4)

	Ethnicity
	
	
	
	
	
	
	
	
	

	Māori
	268
	40.7
	(31.2 , 50.9)
	49.6
	(39.6 , 59.6)
	9.6
	(5.1 , 17.3)
	0.1
	(0.0 , 4.1)

	Pacific
	154
	49.9
	(37.0 , 63.0)
	41.8
	(29.5 , 55.1)
	8.3
	(3.4 , 18.8)
	0.0
	(0.0 , 6.8)

	Asian
	143
	22.5
	(13.1 , 35.9)
	54.9
	(41.1 , 67.9)
	22.3
	(12.9 , 35.7)
	0.3
	(0.0 , 7.8)

	NZE
	772
	19.0
	(14.8 , 24.2)
	57.0
	(51.0 , 62.8)
	23.2
	(18.6 , 28.7)
	0.8
	(0.2 , 2.7)

	Special education needs
	
	
	

	SEN combined
	105
	54.8
	(38.9 , 69.8)
	41.6
	(27.1 , 57.7)
	3.5
	(0.7 , 15.2)
	0.0
	(0.0 , 9.6)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	291
	46.5
	(37.0 , 56.2)
	46.8
	(37.4 , 56.5)
	6.7
	(3.2 , 13.3)
	0.0
	(0.0 , 3.7)

	Mid decile
	438
	29.1
	(22.5 , 36.8)
	54.7
	(46.8 , 62.5)
	15.8
	(10.9 , 22.5)
	0.3
	(0.0 , 3.1)

	High decile
	466
	14.1
	(9.6 , 20.4)
	55.5
	(47.8 , 63.0)
	29.3
	(22.8 , 36.8)
	1.0
	(0.3 , 4.1)

	School type
	
	
	
	
	
	
	
	
	

	Contributing school
	746
	29.2
	(24.0 , 35.1)
	51.3
	(45.2 , 57.4)
	19.0
	(14.7 , 24.3)
	0.4
	(0.1 , 2.3)

	Full primary school
	413
	25.5
	(19.0 , 33.2)
	55.5
	(47.3 , 63.4)
	18.3
	(12.8 , 25.5)
	0.7
	(0.1 , 3.8)




[bookmark: _Toc490572848][bookmark: _Toc421451526][bookmark: _Toc17888272]
Table A1.7	NSS curriculum levels: Year 8 students
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	1182
	0.8
	(0.3 , 2.3)
	12.5
	(9.6 , 16.0)
	49.6
	(44.8 , 54.4)
	37.1
	(32.5 , 41.9)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	569
	0.6
	(0.1 , 2.9)
	8.8
	(5.6 , 13.6)
	45.6
	(38.8 , 52.6)
	45.1
	(38.2 , 52.1)

	Boys
	613
	1.1
	(0.3 , 3.6)
	15.9
	(11.6 , 21.4)
	53.3
	(46.6 , 59.9)
	29.7
	(24.0 , 36.2)

	Ethnicity
	
	
	
	
	
	
	
	
	

	Māori
	288
	1.3
	(0.3 , 6.0)
	21.0
	(14.1 , 30.0)
	57.9
	(48.1 , 67.2)
	19.7
	(13.1 , 28.6)

	Pacific
	148
	2.4
	(0.5 , 11.0)
	26.4
	(16.2 , 39.8)
	49.5
	(36.3 , 62.8)
	21.7
	(12.6 , 34.8)

	Asian
	129
	0.9
	(0.1 , 9.6)
	8.3
	(3.2 , 20.1)
	43.0
	(29.6 , 57.6)
	47.7
	(33.8 , 62.0)

	NZE
	725
	0.4
	(0.1 , 2.2)
	7.5
	(4.8 , 11.5)
	49.8
	(43.6 , 55.9)
	42.4
	(36.4 , 48.6)

	Special education needs
	
	
	

	SEN combined
	48
	3.8
	(0.5 , 24.5)
	34.2
	(16.4 , 58.0)
	50.9
	(29.0 , 72.4)
	11.1
	(3.0 , 34.0)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	271
	2.1
	(0.6 , 7.4)
	26.3
	(18.4 , 36.0)
	53.5
	(43.4 , 63.2)
	18.2
	(11.7 , 27.2)

	Mid decile
	439
	0.5
	(0.1 , 3.3)
	12.9
	(8.5 , 19.2)
	53.0
	(45.1 , 60.8)
	33.6
	(26.6 , 41.5)

	High decile
	472
	0.5
	(0.1 , 3.2)
	4.1
	(2.0 , 8.4)
	44.2
	(36.8 , 51.9)
	51.2
	(43.6 , 58.8)

	School type
	
	
	
	
	
	
	
	
	

	Full primary school
	468
	0.9
	(0.2 , 3.9)
	11.8
	(7.7 , 17.7)
	49.5
	(41.9 , 57.1)
	37.8
	(30.6 , 45.4)

	Intermediate school
	502
	0.8
	(0.2 , 3.6)
	13.9
	(9.5 , 19.8)
	49.6
	(42.3 , 57.0)
	35.6
	(28.9 , 43.0)

	Composite school (Yr 1-15)
	141
	2.6
	(0.2 , 23.2)
	20.3
	(7.5 , 44.5)
	54.9
	(32.1 , 75.7)
	22.3
	(8.6 , 46.6)

	Secondary school (Yr 7-15)
	47
	0.2
	(0.0 , 7.6)
	8.0
	(3.1 , 19.1)
	47.1
	(33.8 , 60.9)
	44.7
	(31.6 , 58.5)





	68  	  NMSSA Report 20:  Social Studies 2018 – Key Findings



	NMSSA Report  20:  Social Studies 2018 – Key Findings 	69





 
[bookmark: _Toc490572849][bookmark: _Toc421451527][bookmark: _Toc17888273][bookmark: _Toc490572854]Table A1.8	Achievement on the NSS Scale: Summary statistics for Year 4 Māori students
	Group
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All
	268
	72.5
	(69.5 , 75.5)
	20.5

	Gender
	
	
	
	

	Girls
	137
	73.8
	(69.5 , 78.1)
	21.4

	Boys
	131
	71.0
	(67.0 , 75.0)
	19.4

	Decile band
	
	
	
	

	Low decile
	116
	65.4
	(61.1 , 69.7)
	19.3

	Mid decile
	102
	75.3
	(70.4 , 80.2)
	20.8

	High decile
	50
	83.2
	(77.6 , 88.8)
	16.3

	School type
	
	
	
	

	Contributing school
	152
	71.6
	(67.4 , 75.8)
	22.1

	Full primary school
	103
	72.3
	(68.0 , 76.6)
	18.3


[bookmark: _Toc490572850][bookmark: _Toc421451528][bookmark: _Toc17888274]Table A1.9	Achievement on the NSS Scale: Summary statistics for Year 8 Māori students
	Group
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All
	288
	111.5
	(108.9 , 114.1)
	18.5

	Gender
	
	
	
	

	Girls
	116
	118.2
	(114.4 , 122.0)
	17.0

	Boys
	172
	106.9
	(103.6 , 110.2)
	18.1

	Decile band
	
	
	
	

	Low decile
	108
	106.8
	(102.5 , 111.1)
	18.8

	Mid decile
	118
	111.6
	(107.9 , 115.3)
	16.8

	High decile
	62
	119.5
	(113.9 , 125.1)
	18.4

	School type
	
	
	
	

	Full primary school
	95
	110.4
	(105.3 , 115.5)
	20.7

	Intermediate school
	136
	111.1
	(107.6 , 114.6)
	17.1





[bookmark: _Toc490572851][bookmark: _Toc421451529][bookmark: _Toc17888275]Table A1.10 	Achievement on the NSS Scale: Differences between subgroup means for Year 4 Māori students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	
	

	Girls
	137
	Boys
	131
	-2.8
	(-6.9 , 1.3)
	-0.14

	Decile band
	
	
	
	
	

	Low decile
	116
	Mid decile
	102
	9.9
	(5.4 , 14.4)
	0.49

	Low decile
	116
	High decile
	50
	17.8
	(13.0 , 22.6)
	0.96

	Mid decile
	102
	High decile
	50
	7.9
	(2.8 , 13.0)
	0.41

	School type
	
	
	
	
	

	Contributing
	152
	Full primary
	103
	0.7
	(-3.5 , 4.9)
	0.03


[bookmark: _Toc490572852][bookmark: _Toc421451530]* Differences in means in bold font are statistically significant   	
[bookmark: _Toc17888276]Table A1.11	Achievement on the NSS Scale: Differences between subgroup means for Year 8 Māori students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	
	

	Girls
	116
	Boys
	172
	-11.3
	(-14.8 , -7.8)
	-0.64

	Decile band
	
	
	
	
	

	Low decile
	108
	Mid decile
	118
	4.8
	(0.9 , 8.7)
	0.27

	Low decile
	108
	High decile
	62
	12.7
	(7.8 , 17.6)
	0.68

	Mid decile
	118
	High decile
	62
	7.9
	(3.3 , 12.5)
	0.45

	School type
	
	
	
	
	

	Full primary school
	95
	Intermediate
	136
	0.7
	(-3.6 , 5.0)
	0.04


[bookmark: _Toc490572853][bookmark: _Toc421451531][bookmark: _Toc17888277]* Differences in means in bold font are statistically significant   
Table A1.12	Achievement on the NSS Scale: Differences between means for Year 4 and Year 8 Māori 
by subgroup
	Group
	Year 4
sample size
	Year 8
sample size
	Year 8–Year 4 difference in means*
	CI for difference in means
	Effect size

	All
	268
	288
	39.0
	(36.3 , 41.7)
	2.00

	Gender
	
	
	
	
	

	Girls
	137
	116
	44.4
	(40.2 , 48.6)
	2.28

	Boys
	131
	172
	35.9
	(32.6 , 39.2)
	1.92

	Decile band
	
	
	
	
	

	Low decile
	116
	108
	41.4
	(37.1 , 45.7)
	2.17

	Mid decile
	102
	118
	36.3
	(32.2 , 40.4)
	1.94

	High decile
	50
	62
	36.3
	(31.1 , 41.5)
	2.07


* Differences in means in bold font are statistically significant   	
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[bookmark: _Toc421451532][bookmark: _Toc17888278]Table A1.13	NSS curriculum levels: Year 4 Māori students 
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	268
	40.7
	(31.2 , 50.9)
	49.6
	(39.6 , 59.6)
	9.6
	(5.1 , 17.3)
	0.1
	(0.0 , 4.1)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	137
	38.1
	(25.7 , 52.4)
	49.9
	(36.2 , 63.6)
	11.9
	(5.4 , 24.1)
	0.1
	(0.0 , 7.8)

	Boys
	131
	43.4
	(30.0 , 57.8)
	49.4
	(35.4 , 63.4)
	7.2
	(2.6 , 18.6)
	0.0
	(0.0 , 7.9)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	116
	55.0
	(39.8 , 69.3)
	41.7
	(27.8 , 57.1)
	3.3
	(0.7 , 14.0)
	0.0
	(0.0 , 8.8)

	Mid decile
	102
	36.7
	(22.9 , 53.3)
	50.0
	(34.3 , 65.7)
	13.0
	(5.5 , 27.9)
	0.2
	(0.0 , 10.2)

	High decile
	50
	15.6
	(5.2 , 38.6)
	67.1
	(43.7 , 84.3)
	17.2
	(6.0 , 40.4)
	0.0
	(0.0 , 18.3)

	School type
	
	
	
	
	
	
	
	
	

	Contributing school
	152
	43.9
	(31.4 , 57.3)
	45.0
	(32.3 , 58.3)
	11.0
	(5.1 , 22.3)
	0.1
	(0.0 , 7.1)

	Full primary school
	103
	39.2
	(25.0 , 55.6)
	53.9
	(37.9 , 69.1)
	6.9
	(2.1 , 20.1)
	0.0
	(0.0 , 9.8)


[bookmark: _Toc421451533][bookmark: _Toc17888279]Table A1.14	NSS curriculum levels: Year 8 Māori students
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	288
	1.3
	(0.3 , 6.0)
	21.0
	(14.1 , 30.0)
	57.9
	(48.1 , 67.2)
	19.7
	(13.1 , 28.6)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	116
	0.2
	(0.0 , 9.2)
	11.3
	(4.7 , 24.7)
	58.0
	(42.6 , 71.9)
	30.5
	(18.4 , 45.9)

	Boys
	172
	2.1
	(0.4 , 9.6)
	27.5
	(17.8 , 40.0)
	57.9
	(45.2 , 69.6)
	12.5
	(6.3 , 23.2)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	108
	2.1
	(0.3 , 12.8)
	30.7
	(18.3 , 46.8)
	53.1
	(39.9 , 65.9)
	14.1
	(7.2 , 25.9)

	Mid decile
	118
	0.6
	(0.0 , 9.7)
	19.5
	(10.2 , 34.1)
	62.5
	(49.7 , 73.8)
	17.4
	(9.8 , 29.1)

	High decile
	62
	1.5
	(0.1 , 17.8)
	6.9
	(1.6 , 25.3)
	57.6
	(37.1 , 75.8)
	33.9
	(17.7 , 55.0)

	School type
	
	
	
	
	
	
	
	
	

	Full primary school
	95
	3.0
	(0.5 , 15.3)
	22.4
	(11.5 , 39.2)
	54.4
	(37.7 , 70.1)
	20.2
	(9.9 , 36.7)

	Intermediate school
	136
	0.5
	(0.0 , 8.5)
	20.6
	(11.5 , 34.2)
	62.1
	(47.8 , 74.6)
	16.7
	(8.7 , 29.8)
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[bookmark: _Toc421451534][bookmark: _Toc17888280]Table A1.15	Achievement on the NSS Scale: Summary statistics for Year 4 Pacific students
	Group 
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All
	154
	69.3
	(65.4 , 73.2)
	20.3

	Gender
	
	
	
	

	Girls
	74
	72.8
	(67.5 , 78.1)
	19.1

	Boys
	80
	66.0
	(60.4 , 71.6)
	20.9

	Decile band
	
	
	
	

	Low decile
	109
	67.5
	(63.1 , 71.9)
	19.4

	School type
	
	
	
	

	Contributing school
	123
	69.0
	(64.5 , 73.5)
	21.2


[bookmark: _Toc490572855]
[bookmark: _Toc421451535][bookmark: _Toc17888281]Table A1.16	Achievement on the NSS Scale: Summary statistics for Year 8 Pacific students
	Group 
	Sample size
	Mean
	Confidence interval for the mean
	Standard deviation

	All
	148
	109.8
	(105.8 , 113.8)
	20.6

	Gender
	
	
	
	

	Girls
	64
	111.2
	(104.5 , 117.9)
	22.2

	Boys
	84
	108.7
	(103.6 , 113.8)
	19.4

	Decile band
	
	
	
	

	Low decile
	94
	104.2
	(99.4 , 109.0)
	19.5

	School type
	
	
	
	

	Full primary school
	64
	113.3
	(107.1 , 119.5)
	20.5

	Intermediate school
	76
	105.7
	(100.2 , 111.2)
	20.0



[bookmark: _Toc421451536][bookmark: _Toc17888282]
Table A1.17 	Achievement on the NSS Scale: Differences between subgroup means for Year 4 Pacific students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	

	Girls
	74
	Boys
	80
	-6.8
	(-12.1 , -1.5)
	-0.34


[bookmark: _Toc421451538][bookmark: _Toc17888283]* Differences in means in bold font are statistically significant   
Table A1.18 	Achievement on the NSS Scale: Differences between subgroup means for Year 8 Pacific students
	Subgroup 1
	Sample size subgroup 1
	Subgroup 2
	Sample size subgroup 2
	Difference 
in means*
	CI for the difference in means
	Effect size

	Gender
	
	
	
	

	Girls
	64
	Boys
	84
	-2.5
	(-8.3 , 3.3)
	-0.12

	School type
	
	
	
	

	Full primary school
	64
	Intermediate school
	76
	-7.6
	(-13.3 , -1.9)
	-0.38


* Differences in means in bold font are statistically significant   	

[bookmark: _Toc421451539][bookmark: _Toc17888284]Table A1.19	Achievement on the NSS Scale: Differences between means for Year 4 and Year 8 Pacific students by subgroup
	Group 
	Year 4
sample size
	Year 8
sample size
	Year 8–Year 4 difference in means*
	CI for difference in means
	Effect size

	All
	154
	148
	40.5
	(36.6 , 44.4)
	1.98

	Gender
	
	
	
	

	Girls
	74
	64
	38.4
	(32.3 , 44.5)
	1.86

	Boys
	80
	84
	42.7
	(37.5 , 47.9)
	2.12

	Decile band
	
	
	
	

	Low decile
	109
	94
	36.7
	(32.0 , 41.4)
	1.89


* Differences in means in bold font are statistically significant   	
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[bookmark: _Toc421451540][bookmark: _Toc17888285]Table A1.20	NSS curriculum levels: Year 4 Pacific students 
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	154
	49.9
	(37.0 , 63.0)
	41.8
	(29.5 , 55.1)
	8.3
	(3.4 , 18.8)
	0.0
	(0.0 , 6.8)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	74
	43.4
	(26.3 , 62.2)
	46.4
	(28.8 , 64.9)
	10.2
	(3.3 , 27.5)
	0.0
	(0.0 , 13.2)

	Boys
	80
	56.0
	(37.9 , 72.7)
	37.5
	(22.0 , 56.0)
	6.5
	(1.7 , 22.0)
	0.0
	(0.0 , 12.3)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	109
	53.2
	(37.7 , 68.1)
	41.3
	(27.1 , 57.2)
	5.5
	(1.5 , 17.7)
	0.0
	(0.0 , 9.3)

	School type
	
	
	
	
	
	
	
	
	

	Contributing school
	123
	50.5
	(36.0 , 64.9)
	40.6
	(27.2 , 55.6)
	8.9
	(3.4 , 21.2)
	0.0
	(0.0 , 8.4)



[bookmark: _Toc421451541][bookmark: _Toc17888286]Table A1.21	NSS curriculum levels: Year 8 Pacific students
	Group
	Sample size
	Below level 2  (%)
	CI (%)
	Level 2  (%)
	CI (%)
	Level 3  (%)
	CI (%)
	Level 4+ (%)
	CI (%)

	All
	148
	2.4
	(0.5 , 11.0)
	26.4
	(16.2 , 39.8)
	49.5
	(36.3 , 62.8)
	21.7
	(12.6 , 34.8)

	Gender
	
	
	
	
	
	
	
	
	

	Girls
	64
	2.7
	(0.3 , 19.1)
	25.7
	(12.1 , 46.6)
	44.9
	(26.5 , 64.8)
	26.7
	(12.8 , 47.6)

	Boys
	84
	2.2
	(0.3 , 15.3)
	26.9
	(14.2 , 45.0)
	53.1
	(35.6 , 69.8)
	17.8
	(8.0 , 35.3)

	Decile band
	
	
	
	
	
	
	
	
	

	Low decile
	94
	3.6
	(0.7 , 16.3)
	34.3
	(20.4 , 51.5)
	49.3
	(33.1 , 65.7)
	12.8
	(5.2 , 28.4)

	School type
	
	
	
	
	
	
	
	
	

	Full primary school
	64
	0.9
	(0.0 , 16.4)
	23.0
	(10.3 , 43.7)
	48.3
	(29.3 , 67.8)
	27.8
	(13.5 , 48.6)

	Intermediate school
	76
	3.9
	(0.7 , 18.9)
	30.2
	(16.1 , 49.4)
	52.1
	(33.9 , 69.7)
	13.8
	(5.3 , 31.7)
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