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Executive Summary 

 
 
 
 

Introduction  
The National Monitoring Study of Student Achievement (NMSSA) is designed to assess student achievement 
across the New Zealand Curriculum (NZC) at Year 4 and Year 8 in English-medium state and state-integrated 
schools. The study is organised in five-year cycles. The first cycle ran from 2012 to 2016. 

In 2019, NMSSA assessed achievement in the English learning area using a nationally representative sample of 
about 2,000 students at each of Year 4 and Year 8. In the first stage of a two-stage sampling design, a stratified 
random sampling approach was used to select 100 schools at each year level. The schools had been arranged by 
school size, school decile and geographical region to ensure that the samples adequately represented these 
variables. In the second stage, a maximum of 25 students was randomly selected from each school to take part in 
the study.1 

The 2019 English study focused on written, oral and visual literary (fiction) texts (such as novels, short stories, 
plays, poems) and creative non-fiction texts (such as memoirs, biographies) that use language in aesthetic, 
imaginative and engaging ways to entertain, engender emotion, express cultural identity and invite reflection. The 
study did not focus on literacy in other curriculum areas. 

The NZC describes how success in English enables students to attain these purposes: 
• become effective oral, written and visual communicators who are able to think critically and in depth 
• make critically informed choices about their use of language in different contexts 
• deconstruct and critically analyse texts 
• appreciate and enjoy texts in a variety of forms (oral, visual and written) 
• build a sense of identity and an understanding of New Zealand’s bicultural heritage and of the world 
• develop the key competencies they need to participate in society. 

Achievement in English was assessed by focusing on six different language modes. Three of the modes were 
associated with the creating-meaning strand of the English learning area: writing, speaking and presenting. The 
remaining three were associated with the making-meaning strand: reading, listening and viewing. The study also 
used questionnaires to gather contextual information related to teaching and learning in the English learning area 
from students, teachers and principals. 

The 2019 study followed a series of separate studies related to the English learning area that were carried out in 
Cycle 1 of NMSSA. These focused on literary texts in writing (2012), reading (2014), and listening and viewing 
(both 2015).  

This report is designed to provide a succinct overview of key findings from the 2019 English study. It is 
supplemented by reports focused on curriculum insights for teachers, a technical report, and an online interactive 
statistical application. All reports and the interactive application can be found on the NMSSA website 
(www.nmssa.org.nz).2  
  
1  Details about the sampling process and the achieved sample can be found in Appendix 1 of NMSSA Report 23: Technical Information 

2019. 
2  The curriculum insights and technical reports should be available early in 2021. 



 

Achievement 

Achievement in the English learning area 
Six measurement scales were used to report achievement in English in 2019. Five of these were benchmarked 
against curriculum expectations: Writing in the English learning area (WELA), Speaking in the English learning 
area (SELA), Reading in the English learning area (RELA), Listening in the English learning area (LELA) and 
Viewing in the English learning area (VELA) 3. The sixth scale, the Presenting Task scale, was based on a single 
task, and was not linked to curriculum expectations. 

Each scale was originally designed so that the combined average for Year 4 and Year 8 was 100 scale score units 
and the standard deviation over the two year levels was 20 scale score units. Scales that are used over more than 
one cycle will tend to lose this property as achievement patterns change. 

Achievement against the curriculum 
According to the NZC, by the end of the school year, most Year 4 students are expected to meet the Level 2 
achievement objectives, and most Year 8 students are expected to meet the Level 4 achievement objectives.4 Based 
on this, a greater percentage of students in Year 4 achieved at or above curriculum expectations than students in 
Year 8 in all language modes (Table E.1). This difference was greatest for English writing (28 percentage points) 
and least for English reading (7 percentage points).  

A greater percentage of Year 4 and Year 8 students met expected curriculum levels in English listening and English 
viewing than in the other modes. 
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Table E.1   Percentage of students meeting curriculum expectations in the English language modes, by year level 

 Creating meaning Making meaning 

Writing (WELA) Speaking (SELA) Reading (RELA) Listening (LELA) Viewing (VELA)   % % %  % % 
Year 

(Level 
4 
2+) 63 56 63 76 78 

Year 
(Level 

8 
4+) 35 40 56 65 65 

Note: The presenting task scale was not linked to curriculum expectations 

Progress between Year 4 and Year 8 
Year 8 students scored higher, on average, than Year 4 students in each English language mode. However, in each 
mode, the rate of ‘progress’ between Year 4 and Year 8 was not enough to maintain the same level of achievement 
against the curriculum at Year 8 as in Year 4.  Table E.2 shows annual progress for each mode. Annual progress 
is calculated by finding the difference in the average scale score between Year 4 and Year 8, and then dividing 
that figure by four (the number of school years between Year 4 and Year 8). As can be seen in Table E.2, some 
modes are associated with greater annual progress than others. As each scale is measuring a different area of 
achievement, it should not necessarily be expected that the rate of progress should be the same. 

Table E.2 

Mode 

Rates 

 

of progress between Year 4 and Year 8 in the 

Creating meaning 

Writing Speaking 
(WELA) (SELA) 

English language 

Presenting 

modes, by 

Reading 
(RELA) 

year level 

Making meaning 

Listening 
(LELA) 

Viewing 
(VELA) 

Annual progress* 7 4 6 9 6 8 

* in each case, progress is expressed in the respective scale score units per year (for instance, 7 WELA units per year in writing) 

The idea of annual progress can be used to broadly interpret the size of scale score differences. For example, in 
writing a difference of 7 WELA units is roughly equivalent to the average achievement gain associated with one 
year of progress; 14 WELA units is roughly equivalent to the average achievement gain associated with two years 
of progress, and so on.  

  

  
3  That is, a standard setting exercise had been used to define minimum scale scores associated with achieving at different curriculum levels. 

These exercises were undertaken in Cycle 1, with the exception of the exercise for speaking which occurred in 2019. 
4 Level 2 and Level 4 achievement objectives for the English learning area are set out in Appendix 7 of NMSSA Report 23: Technical 

Information 2019. 



 

We have used the idea of annual progress below to provide an overview of achievement differences across the 
English language modes for a range of student- and school-level variables. It is important to bear in mind that 
when a difference between two scale scores is interpreted in terms of years of progress, the same score difference 
will appear larger for a mode where the annual progress is low compared with a mode where the annual progress 
is high. For example, a scale score difference of 8 SELA units in speaking is roughly equivalent to two years of 
progress. In viewing, 8 VELA units equates roughly to one year of progress. The difference occurs because annual 
progress in speaking is 4 units per year, while it is 8 units per year in viewing. 

Achievement differences associated with student-level variables 
Differences in achievement were examined for gender (girls vs boys), ethnicity (Māori vs non-Māori, Pacific vs 
non-Pacific, Asian vs non-Asian) and special education learning needs5 (SEN vs non-SEN). There were high and 
low achievers in all population subgroups. There were also some statistically significant differences between the 
average scores recorded for different groups across the language modes. These are highlighted below. 

At Year 4 and Year 8, girls scored higher than boys, on average, in all English language modes. When interpreted 
in terms of annual progress, the differences in the average scores of girls and boys were least in reading (less than 
one year of progress), roughly equivalent to one year of progress in speaking, presenting and viewing; and about 
one and a half years in writing.  

At both year levels, Māori students scored lower, on average, than non-Māori students in all English language 
modes. The smallest difference was found in writing at Year 4 (less than one year of progress), and the greatest 
difference was found in speaking (about two years of progress at both year levels). For reading, the difference was 
equivalent to about one year of progress. The differences in the other modes (listening, viewing and presenting) 
were equivalent to between one and one-and-a-half years of progress.  

Pacific students at both year levels scored lower, on average, than non-Pacific students in all English language 
modes. However, the difference for Year 4 students in English writing was not statistically significant. The 
difference between the average scores for Pacific and non-Pacific students was least for writing (less than one year 
of progress), and between one and two years for presenting, listening and viewing. The difference was the greatest 
in speaking (more than two years).  

Achievement differences associated with school-level variables 
Differences in achievement were examined for school decile band (low: deciles 1-3; middle: deciles 4-7 and high: 
deciles 8-10) and type of school (contributing, full primary, and composite schools at Year 4; full primary, 
intermediate, composite, and secondary schools at Year 8). The statistically significant differences are listed 
below. 

At both Year 4 and Year 8, students from high-decile schools scored higher, on average, across all English 
language modes than those from mid-decile schools, who, in turn, scored higher, on average, than those from low-
decile schools. The differences between the average scores for students in high and low decile schools were least 
for writing (one to one-and-a-half years of progress), just less than two years for reading, and between two and 
three years for presenting, listening and viewing. The greatest difference was in speaking (about four years of 
progress). 

Year 4 students from full primary schools scored higher, on average, than those from contributing schools in both 
writing and speaking. At Year 8, students from secondary schools scored higher, on average, than those from full 
primary and intermediate schools in writing, reading and listening. In each case, the differences were equivalent 
to less than one year of progress. It is important to note that a greater proportion of the secondary schools in the 
study were mid and high decile schools compared with the full primary and intermediate schools.  
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5 Students with special education learning needs were identified as ‘high’ (e.g. ORS funded, high learning needs, severe behaviour or 

communication assistance from Special Education); ‘moderate’ (e.g. provided with a teacher aide from school funds, on the case load for 
Resource Teachers: Learning and Behaviour, or Child Youth and Family Services (CYFS), or ‘on referral’ (e.g. to Special Education or 
CYFS with action pending). 
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Changes in achievement between Cycle 1 and Cycle 2 
The measurement scales used in Cycle 1 for writing (2012), reading (2014) and listening (2015) were linked to 
the appropriate 2019 scales based on assessment tasks that were administered at both points of time. Changes in 
the way viewing was assessed in 2019 compared with 2015, meant that a linked scale for viewing was not possible. 
Linking the scales allowed results from the separate studies to be compared.6 For reading, the linking process 
involved reconstructing the Cycle 1 achievement distributions using the ‘plausible values approach’ employed in 
2019. For writing, it meant constructing a new joint scale based on student data from both cycles. This means that 
achievement statistics presented in this report for reading and writing related to Cycle 1 can vary from those 
presented in the original 2014 and 2012 reports, respectively. 

In 2019, the overall average WELA score for Year 4 students was 2 scale score units lower than in 2012. This 
difference was statistically significant. There were no other statistically significant differences between overall 
average scale scores on the WELA, RELA and LELA scale by year level. 

Some population subgroups recorded a statistically significant lower average score in 2019 compared with Cycle 1. 
In writing, these included: Year 4 boys (3 WELA scale score units); Year 4 New Zealand European/Pākehā 
students (4 WELA units); and Year 4 students from high decile schools (4 WELA units). 

In English reading, Year 8 girls scored lower on average in 2019 (3 RELA units). 

In English listening, Year 8 boys scored lower by 5 LELA units. At both year levels, New Zealand 
European/Pākehā students and students from high decile schools scored lower. The differences were 3 and 4 LELA 
units for New Zealand European/Pākehā students at Year 4 and Year 8, respectively, and 5 LELA units at both 
year levels for students in high decile schools. 

Contextual findings in 2019 

From students 
Attitudes to the English language modes 
The majority of students agreed ‘quite a lot’ or ‘totally’ that they like writing, reading, viewing (watching things 
like movies and YouTube clips) and creating visual texts in the English learning area. However, less than half of 
Year 4 students and one third of Year 8 students agreed ‘quite a lot’ or ‘totally’ that they liked ‘giving talks or 
presentations’. 

Confidence 
Similarly, the majority of students expressed confidence in themselves as learners in English writing, reading, 
viewing and listening. However, only one half of Year 4 students and just over one third of Year 8 students agreed 
‘quite a lot’ or ‘totally’ that they were good at giving talks or presentations.  

Students’ scores on the Confidence in English Writing and the Confidence in English Reading scales were positively 
associated with achievement scores in these modes. This relationship was stronger at Year 8 than Year 4. 

Opportunities to learn 
Writing: Less than half of the students at both year levels reported having frequent opportunities to: ‘write about 
things that were important to them’; ‘talk about their writing’; and ‘get feedback from peers about how to improve 
their writing’.  

Reading: Most students reported being frequently involved in a range of learning opportunities for reading, 
particularly in relation to: ‘having time to read books of their own choice in class’; ‘having a teacher read to them’; 
and ‘talking about the main ideas in a book’.  

Other modes: Year 8 students were more likely than Year 4 students to agree that they had frequent opportunities 
to ‘view things like movies, presentations or posters’ and less likely to ‘listen to stories, poems and talks’.  

Less than 40 percent of students at both year levels reported frequently having the opportunity ‘to give talks or 
presentations’. 

  

  
6  The linking procedures are described in Appendix 6 of NMSSA Report 23: Technical Information 2019. 



 

Reading at home  
The amount of reading that students do outside of school in their own time was related to their achievement across 
all English modes. In reading, Year 4 students who reported reading at home for ‘more than five hours a week’ 
scored, on average, 11 RELA scale score units higher than students who reported ‘doing none or very little a 
week’. At Year 8 this difference was 18 RELA scale score units, which is roughly equivalent to two years of 
progress. 

From teachers 

Confidence  
Teachers at both year levels reported feeling most confident to teach reading and writing, and least confident to 
teach viewing. Over 90 percent reported that they could plan lessons to ‘match students’ individual needs’, 
‘motivate students who show little interest in the English learning area’ and ‘provide an inclusive programme for 
students who need learning support in the English learning area’. 

Opportunities for students to learn  
Teachers at both Year 4 and Year 8 reported that their students had frequent opportunities to engage in a range of 
writing and reading activities. However, only a minority of teachers reported that students had frequent 
opportunities to ‘share their writing with people outside the class’ or ‘give prepared talks or presentations’. 

Professional learning and development (PLD) 
Both Year 4 and Year 8 teachers were more likely to report having participated in PLD in writing and reading 
recently (within the last two years) than the other modes of the English learning area. About a third of teachers 
reported ‘never’ having had PLD in viewing and/or presenting.  

In 2019, the proportion of teachers at both year levels who reported receiving recent PLD in writing was  
20 percentage points lower than in 2012. The proportion of teachers reporting they had recent  PLD in reading was 
14 percentage points lower at Year 4 and 20 percentage points lower in Year 8 than when reading was last assessed 
in 2014.   

Resources 
Most teachers agreed that they had access to the necessary resources in the English learning area. This was most 
evident for writing and reading, and least evident for viewing and presenting. 

Purposes 
Teachers were asked to rate the importance of the six purposes of learning in the English learning area. Almost all 
teachers rated the purposes as having ‘moderate’ or ‘great’ importance, except for ‘learn[ing] to deconstruct and 
critically analyse texts’, which only about two thirds of teachers rated as having ‘moderate’ or ‘great’ importance.  

From principals 

Teacher effectiveness 
Almost all principals reported that their schools were places where ‘overall, teachers respond effectively to the 
learning needs of all students’ and ‘teachers provide effective and inclusive programmes in the English learning 
area for students who need support’.  

School practices 
More than one half of the principals responded to four statements as being ‘very like our school’ for reading and 
writing, but not for the other language modes:  

‘The school has a curriculum overview that outlines a progression of learning linked to the NZC.’  
‘Information on student achievement is systematically collated and analysed in order to inform 
curriculum review and resourcing decisions.’  
‘Teachers frequently talk with students about their progress.’  
‘Parents and whānau are provided with clear information about their child’s progress and achievement.’ 

Purposes 
Principals tended to rate the importance of each purpose for learning in the English learning area higher than 
teachers. However, principals’ ratings followed a similar pattern to those of teachers, with the lowest proportion 
of principals rating the purpose of ‘learn[ing] to deconstruct and critically analyse texts’ as having ‘moderate’ or 
‘great’ importance.   

NMSSA Report 22: English 2019 – Key Findings 11 



 

1 Introduction to the National Monitoring 
Study of Student Achievement 

This chapter provides a broad overview of the purpose and features of the National Monitoring Study of Student 
Achievement (NMSSA), introduces the focus of the study for 2019, outlines the structure of the English learning 
area report and describes where further information and reporting can be located. 

1. Purpose and features of national monitoring 
NMSSA is designed to assess student achievement at Year 4 and Year 8 in New Zealand English-medium state 
and state-integrated schools. The main purposes of NMSSA are to: 

• provide a snapshot of student achievement against the New Zealand Curriculum (NZC) 
• identify factors that are associated with achievement 
• assess strengths and weaknesses across the curriculum 
• measure change in student achievement over time 
• provide high-quality, robust information for policy makers, curriculum planners and educators.  

NMSSA has a particular focus on Māori and Pacific students. Where appropriate, it also reports on the achievement 
of students in the study with special education learning needs.  

The study began in 2012 and has been carried out over a five-year cycle. During the first cycle, we set the baseline 
for measuring change in student achievement over time in subsequent cycles. 

The study continues the monitoring undertaken by the National Education Monitoring Project (NEMP) between 
1995 and 2010. It also complements information generated by international evaluation studies, such as the Trends 
in International Mathematics and Science Study (TIMSS), the Progress in International Reading Literacy Study 
(PIRLS) and the Programme for International Student Assessment (PISA). 

In addition to designing and carrying out an assessment programme, NMSSA collects contextual information from 
students, teachers and principals to help understand the factors associated with student achievement. This 
information includes: student attitudes to, and their confidence and opportunities to learn in, the specific learning 
area being investigated; teachers’ confidence in teaching the specific learning area and their views on the learning 
opportunities provided to students in classroom programmes; teacher and principal views of the professional and 
curriculum support provided by the school and the provision in the school for the learning area.  

The project is supported by advisory panels of curriculum experts and sector representatives. 
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2. The focus of the study for 2019 
In 2019, the focus for the NMSSA study was the English learning area. The study looked at both the creating-
meaning strand (writing, speaking and presenting) and the making-meaning strand (reading, listening and 
viewing).  

Nationally representative samples7 of about 2,000 students from 100 schools at each of Year 4 and Year 8 took 
part in group-administered assessments in reading and writing. Subsets of these samples were also assessed in 
listening, viewing, speaking and presenting. The assessments were conducted by experienced, specially-trained 
classroom teachers during Term 3 (July to September) of 2019. 
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3. Structure of the English report 
This report is designed to provide a succinct overview of the key findings from the 2019 NMSSA study of the 
English learning area. The report follows four reports that were released in the first cycle of NMSSA related to 
writing (2012), reading (2014), and listening and viewing (2015).  

The report is set out in five chapters. 
• This chapter provides a broad overview of the NMSSA programme. 
• Chapter 2 briefly describes the 2019 English programme, including providing information about  

the achievement measures and the contextual questionnaires.  
• Chapter 3 presents the findings for Year 4 and Year 8 student achievement in language modes related to 

the creating-meaning strand of the English learning area: writing, speaking and presenting, and reports 
achievement in writing and speaking against the levels of the NZC. It also compares achievement 
between Year 4 and Year 8 students, and differences between subgroups of gender, ethnicity, school 
decile and type of school. Differences in writing achievement from assessments in 2012 are contrasted. 

• Chapter 4 presents the findings for Year 4 and Year 8 student achievement in modes related to  
the making-meaning strand of the English learning area: reading, listening and viewing, and reports the 
same range of findings as described for Chapter Three.  

• Chapter 5 examines contextual factors that may be associated with student achievement in  
the English learning area, drawing on information collected from students, principals and teachers. 

An appendix to the report contains statistical information related to the achievement measures.  

4. Further information  
This report is supplemented by several other reports and an online interactive statistical application.  

A series of Insights reports provides in-depth information for teachers and schools about the 2019 NMSSA English 
learning area study, including annotated examples of questions and tasks used in the assessments.  

A Summary of Results from the 2019 NMSSA for schools and teachers is sent to all schools via the Education 
Gazette. 

The report Technical Information 2019 contains background and technical information.  

The online interactive application allows users to generate tables and graphs using achievement and contextual 
data generated by the 2019 study.  

All reports and the interactive application can be found on the NMSSA website (www.nmssa.otago.ac.nz).  
Note the series of Insights reports will be made available on the website after the other reports.  

Other background and technical information is contained in the Technical Information report8.  

  
7  Information about the sampling process and the achieved samples can be found in Appendix 1, NMSSA Report 23: Technical Information 2019. 
8  NMSSA Report 23: Technical Information 2019. 



 

2 NMSSA Assessment Programme for the 
English Learning Area 

This chapter provides an overview of the 2019 NMSSA assessment programme for the English learning area. It 
includes four parts. 

• Part 1 discusses the English learning area of The New Zealand Curriculum (NZC).9 
• Part 2 describes how New Zealand students have achieved in previous NMSSA studies  

related to the English learning area. 
• Part 3 describes the components of the 2019 NMSSA assessment programme for the English learning 

area. 
• Part 4 provides descriptions of the skills and knowledge associated with increasing achievement  

on the measurement scale for each English mode used in the study. 

1. English and The New Zealand Curriculum 
The aim of the 2019 NMSSA study of the English learning area was to assess, and identify factors associated with, 
the achievement and progress of Year 4 and Year 8 students in the six modes of the English learning area as 
described in the NZC. The NZC provides the following definition for English as a learning area: 

English is the study, use, and enjoyment of the English language and its literature, communicated 
orally, visually, and in writing, for a range of purposes and audiences and in a variety of text forms.  

(NZC, p. 18). 

The overarching rationale for English in the NZC is that it: 
gives students access to the understanding, knowledge, and skills needed to participate fully in the 
social, cultural, political, and economic life of New Zealand and the wider world. 

(NZC, p. 18). 

 More specifically, the NZC describes how success in English enables students to attain these purposes: 
• become effective oral, written and visual communicators who are able to think critically  

and in depth 
• make critically informed choices about their use of language in different contexts 
• deconstruct and critically analyse texts 
• appreciate and enjoy texts in a variety of forms (oral, visual and written) 
• build a sense of identity, of New Zealand’s bicultural heritage, and of the world 
• develop the key competencies they need to participate in society. 

The NZC highlights the importance in the English learning area of text purposes and audiences, ideas, and 
language features and structure. The area is organised around two strands: 

• creating meaning, which focuses on the creation of text through writing, speaking and presenting  
• making meaning, which focuses on making meaning of text through reading, listening and viewing. 

The 2019 NMSSA assessments focused on written, oral and visual literary texts. The texts included fiction (such 
as novels, short stories, plays, poems) and creative non-fiction (such as memoirs, biographies). Listening also used 
spoken poetry and scripted conversations. The texts used in viewing included picture books and graphic novels, 
while writing focused on writing for ‘English purposes’ – for example, character description, narration of a story, 
persuasion, recount of a personal event.  The study did not focus on literacy in other curriculum areas. 

  
9  Ministry of Education. (2007). The New Zealand Curriculum. Wellington, New Zealand: Learning Media Ltd. 
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2. Student achievement from previous studies of the English learning 
area 

The 2019 NMSSA study of the English learning area followed a series of studies carried out in Cycle 1 of NMSSA: 
writing (2012), reading (2014), and listening and viewing (2015). The precursor to NMSSA, the National 
Education Monitoring Project (NEMP) also carried out a range of studies related to English. 

Previous NMSSA and NEMP studies have recorded differences in achievement associated with year level, gender, 
ethnicity and school decile in all modes of the English learning area that have been assessed. These differences have 
persisted since 1995; the beginning of national monitoring in New Zealand. On average: 

• Year 8 students have achieved higher than Year 4 students 
• girls have achieved higher than boys 
• non-Māori students have achieved higher than Māori students  
• non-Pacific students have achieved higher than Pacific students  
• students attending high decile schools have achieved higher than those attending low decile schools. 

There has generally been the same rate of ‘progress’ from Year 4 to Year 8 for gender, ethnicity and decile groups, 
and students with special education learning needs (SEN). 

The NMSSA studies have looked at how students have achieved against curriculum expectations. In each mode 
assessed, a greater proportion of Year 4 students have met the Level 2 curriculum expectations than the proportion 
of Year 8 students who have met the Level 4 curriculum expectations (see Table 2.1). This has been most marked for 
writing, and least marked for reading. There is no information available for speaking and presenting as they were not 
assessed in the last NMSSA cycle. 

Table 2.1 Percentage of students achieving expected curriculum levels in NMSSA writing, reading, listening and viewing  
in the English learning area by year level in Cycle 1 

 English learning area 

 Writing Reading Listening Viewing 
2012 (%) 2014 (%) 2015 (%) 2015 (%) 

Year 4 65 58 79 77 

Year 8 35 59 70 63 

The 2019 NMSSA English learning area study represents the first time that NMSSA is able to report on changes 
in achievement over time in English. 

3. 2019 NMSSA assessment programme in the English learning area 
An advisory panel of curriculum experts met with the NMSSA project team in 2018 to consider the assessment of 
the English learning area. The discussion informed the development of an assessment programme that included 
seven components. The first six components focused on assessing language modes in the English learning area 
that are associated with the creating-meaning strand (writing, speaking and presenting) and the making-meaning 
strand (reading, listening and viewing). The seventh component collected contextual information regarding 
teaching and learning in the six modes of the English learning area from students, teachers and principals. 

An assessment framework for the English learning area was developed to define the constructs being assessed for 
the strands of creating meaning and making meaning and to guide the development of assessment tasks (see 
Appendix 7, report Technical Information 2019). The framework also provided guidance around the selection of 
literary texts for use in the assessments. Literary texts (fiction and creative non-fiction) are fundamental to the 
study of English and, therefore, were central to the NMSSA assessment of the English learning area. Literary texts 
use language in aesthetic, imaginative and engaging ways to: entertain, engender emotion, express cultural 
identity, and invite reflection. 

  



 

Table 2.2 summarises the focus and assessment approach for each component of the assessment programme.  
It also provides the number of students involved in each component. 
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Table 2.2 Components of the 2019 NMSSA assessment programme in the 

Component Mode/Scale 
Assessing achievement 

1. Creating-meaning strand: Writing 

Students’ ability to use  Scale: Writing in the English 
learning area (WELA) writing/speaking/presenting 

skills to: Speaking 
• construct and convey ideas Scale: Speaking in the 
• express ideas with colour English learning area (SELA) 

and detail  Presenting  
• critically analyse and Scale: Presenting task scale evaluate ideas. based on responses to a 

single presenting task. 

2. Making-meaning strand: Reading  
Students’ ability to use  Scale: Reading in the English 
reading/listening/viewing skills  learning area (RELA) 
across a range of literary texts 
to: 

• locate and recall 
• integrate and interpret 
• critique and evaluate ideas 

and information. Listening  
Scale: Listening in the 
English learning area (LELA)  

Viewing  
Scale: Viewing in the English 
learning area (VELA) 

3. Contextual Information • Student attitudes and 
confidence  

• Learning opportunities  
• Teacher confidence as 

educators in English 
learning area 

• Professional development 
and support  

• Instruction in the school 

 

English learning area 

Assessment  approach 

A 40-minute assessment in which students 
wrote to one of five prompts (n=2000). 
Students participated in four tasks.  
Three tasks involved speaking in a group 
situation. One task involved speaking in a 
one-to-one interview (n=800).  
One group task was a conversation 
between two ‘characters’ (n=400). All tasks 
were video recorded.  
Students designed a visual text to convey a 
message to children in their school 
(n=1200).  
A subset of students were interviewed by a 
teacher about features of their poster 
(n=800). 
Part 1:  
40-minute, group-administered paper-and-
pencil assessment using multiple choice 
questions and questions requiring a short, 
written response (n=2000). 
Part 2:  
One-to-one Interview in which students 
talked about passages they had read 
(n=800). 
A 30-minute group-administered paper-
and-pencil assessment using multiple 
choice questions and questions requiring a 
short, written response (n=1200). 
Part 1:  
Viewing static images in a 30-minute 
group-administered paper-and-pencil 
assessment involving questions requiring a 
short, written response (n=1200). 
Part 2:  
Viewing moving images (short film clips) 
using laptops and answering questions 
with a short written response (n=1200). 
Questionnaires for: 

•  students (n=1100 per year level) 
• teachers 
• principals 

  



 

Assessing achievement 
Each component of the assessment programme introduced in Table 2.2 is described more fully in the following 
sections. An example assessment task is provided for reading and writing. Example assessment tasks for the other 
English modes will appear in supplementary Insights reports.  

Writing  
The five prompts used for writing in the 2012 NMSSA assessment were retained for the 2019 Writing in the 
English learning area (WELA) assessment. This enabled robust linking between cycles. The prompts covered five 
purposes for writing: to describe, explain, persuade, narrate and recount. The writing was marked using a detailed 
rubric based on the e-asTTle writing rubric, that evaluated seven elements of writing: ideas, structure and language 
features, organisation, vocabulary, sentence structure, punctuation and spelling. 

All students participated in the writing assessment and were expected to write to a prompt for up to 40 minutes. 
An example of an NMSSA prompt is shown is Figure 2.1. 
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Wanting Something 

Write to narrate (tell) a story in which one of the characters really wants something but can’t have it.  

Think about:  
• where your story is set  
• who your characters are – what they do, what they say, and how they think and feel  
• how to begin your piece of writing  
• the problem and how it is resolved (happily or not)  
• how to add detail to your ideas  
• the order of your ideas and how they are linked. 

Remember to:  
• choose your words carefully  
• take care with your spelling, punctuation and sentences  
• edit – add or delete words or sentences to improve your writing. 

Figure 2. 1 An example of a writing prompt from the WELA assessment  

Speaking  
The Speaking in the English learning area (SELA) assessment was performance-based. The assessment involved a 
bank of four tasks. Three of these tasks were carried out in a group setting involving four students in each group. 
Students made their oral presentations to the other group members. One task (talking about a topic) was completed 
by 800 Year 4 and 800 Year 8 students. Two other tasks (presenting a poem, and creating a paired conversation 
between two puppets) were completed by about 400 students at each year level. During the tasks, students were given 
time to plan and practise their poem or conversation. The fourth task (retelling a story) was undertaken in an interview 
with the teacher assessor (completed by 800 students at each year level). All speaking tasks were video recorded. 

Presenting  
The presenting assessment was based around a single task made up of several parts. It was completed by about 800 
students at Year 4 and 800 students at Year 8. As part of the task, students watched a short video clip of a narrative, 
entitled After School. After viewing the clip, Year 4 and Year 8 students were asked to identify the message contained 
in the video and design a poster to convey the message to children in their school. Students then participated in an 
interview to discuss the design decisions that they made when they created their poster. The interview was video 
recorded. 

  



 

Reading  
The Reading in the English learning area (RELA) assessment was a two-part assessment. The first part involved a 
group-administered, paper-and-pencil assessment and was completed by about 1,000 students at each year level. In 
this part of the assessment, students spent up to 40 minutes reading a selection of passages and completing some 
associated questions. The questions involved selected response and short constructed response formats. A range of 
passages was used, including poetry, fiction and literary non-fiction. All the text passages used for reading in the 
2014 assessment were retained for the 2019 assessment along with some additional and reviewed questions. The 
existing texts were supplemented with additional passages to replace the cloze reading tasks used in 2014. Retaining 
the text passages from 2014 enabled robust linking between 2014 and 2019. 

A subset of the students in the study (approximately 800 at each year level) participated in the second part of the 
assessment which involved a one-to-one interview. During the interview students answered several questions relating 
to a passage they had read during the first part of the assessment. The interviews were video recorded. 

Figure 2.2 shows an example of a task used in the RELA assessment. 
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Figure 2.2  An example of a passage with associated questions from the RELA 
assessment  
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Listening  
The Listening in the English learning area (LELA) assessment was group-administered and students were required 
to respond to questions in a booklet. It was completed by up to 1,200 students at each year level. The tasks used to 
assess listening in 2019 had also been used in 2015. This enabled robust linking between the two timepoints. In the 
assessment, students spent up to 30 minutes listening to a range of recorded oral texts and answering a number of 
selected response and short constructed response questions that followed each text. A range of fiction and literary 
non-fiction texts were used, including extracts from novels and plays, scripted conversations, poetry, expository texts 
and memoirs. 

Viewing  

The Viewing in the English learning area (VELA) assessment was completed by about 1200 students at each of 
Year 4 and Year 8. The assessment was in two parts. Part 1 was group-administered and students were required to 
respond to questions in a booklet. It involved a bank of 10 tasks focused on visual texts made up of static images: 
eight of these were used at both year levels and two were used at Year 8 only. The static visual texts were selected 
for their literary features. They included illustrations with and without supporting written text taken from picture 
books and graphic novels.  
The tasks used in Part 1 of the 2019 assessment were the same tasks used to assess viewing in 2015, although the 
marking schedules were modified to strengthen the assessment’s validity and reliability. In the assessment, students 
spent up to 30 minutes responding to up to five of the tasks from the bank. 
Part 2 of the VELA assessment focused on viewing moving images. Five short film clips were presented on 
laptops. Four of the tasks required students to answer short response questions in a booklet. One task was presented 
in a one-to-one interview and assessed both viewing and speaking. A range of literary texts involving moving 
images were used, including an animated legend, a film adaptation from a novel, animated fictional short stories 
and a short, live-action narrative. 
Static and moving images were selected for their literary features, to reflect Aotearoa New Zealand’s cultural 
heritage and to be engaging for students. 

Measurement scales 
An Item Response Theory10 (IRT) approach was used to construct a measurement scale for each of the assessments 
(six scales in all). This included analysing the responses to the questions used in each assessment for any bias with 
respect to year level, gender and ethnicity. Appendix 3 of Technical Information 2019 provides details about the 
IRT approach and the development of the scales. 

Three of the scales (writing, reading and listening) were linked to the scales used in Cycle 1, allowing change over 
time to be compared. Changes to the viewing assessment (as described above) did not allow a link to be made. 
The scales developed for the speaking assessment and presenting task were both new scales. 

For reading and writing, the linking process involved either reconstructing the respective earlier achievement 
distributions using the plausible values approach employed in 2019 (reading) or constructing a new joint scale 
based on student data from both cycles (writing). This means that achievement statistics presented in this report 
for reading and writing can vary from those presented in the original 2012 and 2014 reports, respectively. 

As for all NMSSA scales, the scales were designed so that the combined average for Year 4 and Year 8 was 100 
scale score units and the average standard deviation over the two year levels was 20 scale score units. Scales that 
are used over more than one cycle, for instance the LELA and RELA scales, will tend to lose this property as 
achievement patterns change. 

Reporting achievement against curriculum levels 
Five of the scales have been aligned to curriculum expectations allowing achievement on these scales to be 
reported in terms of curriculum levels. The scale that is not linked to curriculum expectations is the presenting 
scale which is based on the single task. 

  

  
10  IRT was used to construct measurements of cognitive abilities and attitudes. IRT uses a mathematical model to describe the relationship 

between people (in terms of their levels of ability or the strengths of their attitude) and the probability of answering an item correctly or 
indicating a particular level of response to items. IRT uses flexible techniques for linking assessments made up of different questions to a 
common reporting scale. The common scale allows the performance of students to be compared regardless of which questions they 
answered. IRT was also used to construct the Attitudes to Mathematics and Confidence in Mathematics scales. This is developed further in 
Appendix 2 of NMSSA Report 21: Technical Information 2018. 



 

The alignment exercises used to link the NMSSA scales for writing, reading, listening and viewing with curriculum 
expectations were carried out during Cycle 1. In 2020, an alignment exercise was undertaken to link score ranges 
on the speaking scale to the levels of the NZC. An invited panel of teachers was guided by psychometric staff from 
the NMSSA team. The panel worked to define the minimum scores (cut-scores) on the SELA scale that, on 
balance, indicated where students were achieving achievement objectives at each of curriculum levels 2, 3 and 4. 
These alignments allowed achievement measured on the SELA scale to be reported in terms of curriculum levels. 

In the NZC, each of the first four curriculum levels has been designed to represent about two years of learning at 
school. The curriculum expectation is that students will have, on balance, achieved level 2 objectives by the end 
of Year 4 and achieved level 4 objectives by the end of Year 8. 

More information about the curriculum alignment procedure for speaking can be found in Appendix 5 of the 
Technical Information 2019 report. 

Contextual information  
Questionnaires were developed for students, teachers and principals that included questions about their 
perspectives on the learning and teaching within the English learning area relating to each mode. 

The student questionnaire was completed by 1,200 students at each year level on laptops. Students were asked 
about themselves and their reading at home; and about their attitudes, confidence, and opportunities to learn in 
each mode of the English learning area. Reading and writing were investigated in more depth than the other modes. 
IRT scales of Confidence in Writing and Confidence in Reading were constructed. 

Up to three teachers from each school were asked to complete the teacher questionnaire. The first section of the 
questionnaire asked some background questions related to gender, ethnicity, teaching experience and leadership 
in the English learning area. The following sections asked questions about their confidence in teaching the English 
learning area, students’ opportunities for learning the English learning area at school, and professional support and 
resourcing. IRT scales of confidence to teach reading and writing were constructed based on the teachers’ 
responses to questions in this section. 

The principals’ questionnaire asked about the school-wide programme in the English learning area and included 
questions related to student opportunities to learn in the English learning area at school; curriculum policies and 
practices for teaching; assessment and reporting to parents; professional support for teachers; and resourcing. 

4. Scale descriptions 
Figures 2.3 to 2.8 provide descriptions of the skills and knowledge measured by each of the achievement scales used 
in the 2019 English learning area study. The scale descriptions are provided to give readers a strong sense of how 
the English learning area was assessed in each mode.11 Readers are encouraged to refer to the descriptions when 
considering the meaning of the scale scores provided throughout the report. The scale descriptors have not been 
written to necessarily ‘line up’ with curriculum levels or achievement objectives. They are a direct reflection of 
what was assessed and how relatively hard or easy students found the content of the assessment. 
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11  The development of the scale descriptors are outlined in Appendix 2 of the NMSSA Report 23: Technical Information 2019. 



 

 

Figure 2.3 Scale description for the Writing in the English learning area (WELA) assessment   
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Figure 2.4 Scale description for the Speaking in the English learning area (SELA) assessment 
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Figure 2.5 Scale description for the Presenting in the English presenting task assessment 
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Figure 2.6  Scale description for the Reading in the English learning area (RELA) assessment  
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Figure 2.7  Scale description for the Listening in the English learning area (LELA) assessment 
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Figure 2.8 Scale description for the Viewing in the English learning area (VELA) assessment. 
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3 Student Achievement in Creating-Meaning 
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This chapter and the one that follows describe Year 4 and Year 8 student achievement in the English learning area. 
This chapter looks at achievement in the language modes associated with the creating-meaning strand, starting 
with writing, followed by speaking and presenting. The next chapter looks at student achievement in the modes 
associated with the making-meaning strand (reading, listening and viewing). In both chapters, any reported 
achievement differences between groups are statistically significant unless stated otherwise. 

Tables of results related to reporting in each chapter are available in Appendix 1. Additional tables and graphics 
can be found using the data window on the NMSSA website (https://nmssa.otago.ac.nz/). 

1. Writing in the English learning area  
The first section reports on achievement in writing in the English learning area using the WELA scale. 

Overall achievement in English writing  

 The average score for Year 8 students in English writing was 29 WELA scale score units higher than for 
Year 4 students 

The difference between the average scores for Year 4 and Year 8 students on the 2019 writing assessment 
was 29 WELA scale score units. This indicates that, on average, students make about 7 scale score units of 
‘progress’ per year, representing an annualised effect size of 0.34.12 

The annual rate of progress can be used to interpret the size of score differences between subgroups in terms 
of ‘years of progress’. This should be used as roughly indicative only and does not imply that the rate of 
progress between Year 4 and Year 8 is similar each year. In addition, as each scale is measuring a different 
area of achievement, it should not necessarily be expected that the rate of progress should be the same across 
different scales. 

Figures 3.1 and 3.2 show the distribution of achievement for students in Year 4 and Year 8, respectively. 
   

28 NMSSA Report 22: English 2019 – Key Findings 

Figure 3.1 Distribution of scores for Year 4 students on 
the Writing in the English learning area 
(WELA) scale 

 Figure 3.2 Distribution of scores for Year 8 students on 
the  Writing in the English learning area (WELA) 
scale 

  
12  The formula for the effect size calculation is: !!
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Achievement against the curriculum in English writing 
Figure 3.3 shows the percentage of students at Year 4 and Year 8 who achieved at each curriculum level.  

 Sixty-three percent of students in Year 4 and 35 percent of students in Year 8 achieved at or above 
curriculum expectations in English writing 
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At Year 4, 63 percent of students 
scored above the minimum score on 
the WELA scale associated with 
achieving curriculum level 2 
objectives. At Year 8, 35 percent of 
students scored above the minimum 
score associated with achieving 
curriculum level 4 objectives. A 
further 38 percent of students at 
Year 8 achieved at Level 3 of the 
curriculum. 

 

Figure 3.3 Percentage of students achieving at each curriculum level, by year 
level 

Achievement by student-level variables in English writing 
Figures 3.4 and 3.5 display the score distributions on the WELA scale at Year 4 and Year 8 for all students and by 
gender and ethnicity.13 

 On average, girls scored higher on the English writing assessment than boys  

The difference between the average scores for boys and girls in English writing was 11 WELA scale score 
units at Year 4 and 12 units at Year 8. This gender difference, roughly equivalent to one and a half years of 
progress, was also apparent across ethnic groups. 

There were differences in average writing achievement between ethnic groups  
Māori students scored lower than non-Māori students in English writing by 5 WELA scale score units at Year 
4 and 10 units at Year 8. Asian students scored higher, on average, than non-Asian students by 8 scale score 
units at both year levels. At Year 8, the average score for Pacific students was 3 scale score units lower than 
for non-Pacific students. At Year 4, the distribution of WELA scale scores for Pacific students was very 
similar to the distribution for non-Pacific students, with no statistically significant difference in the average 
score. 

 

  
13  Non-prioritised ethnicity was used where students could identify with up to three ethnicities. This meant they could be present in multiple 

ethnic groups. Student ethnicity data were obtained from National Student Number information held on the Ministry of Education ENROL 
database. The ‘New Zealand European’ category included New Zealand Pākehā, Australians and British/Irish. The ‘Pacific’ category 
included Tokelauan, Fijian, Niuean, Tongan, Cook Islands Māori, Samoan and other Pacific peoples. The ‘Asian’ category included 
Filipino, Cambodian, Vietnamese, Other Southeast Asian, Indian, Chinese, Sri Lankan, Japanese, Korean and Other Asians. 



 

 
Figure 3.4 Distribution of scores for Year 4 students on the  Writing in the English learning area (WELA) scale,  

by gender and ethnicity (NZE=New Zealand European) 

30 NMSSA Report 22: English 2019 – Key Findings 

 

Figure 3.5  Distribution of scores for Year 8 students on the Writing in the English learning area (WELA) scale,  
by gender and ethnicity (NZE=New Zealand European) 

 
 On average, students with special education needs scored lower on the English writing assessment than 

students who did not have special education needs 

The average WELA scale score for students with special education needs was lower than that for students 
who did not have special education needs. The difference was 25 WELA scale score units at both year levels.  

Achievement by school-level variables in English writing 
Figures 3.6 and 3.7 (following page) show the performance of students according to school decile band14 and 
school type15 for Year 4 and Year 8, respectively.  

 Differences in writing achievement were associated with school decile and school type 

The differences between the average scores for students from high, mid and low decile schools were 
statistically significant at both year levels. The greatest difference was between students from high decile 
schools and those from low decile schools (8 WELA scale score units at Year 4 and 12 units at Year 8); 
roughly equivalent to one, and one-and-a-half years of progress, respectively.  

  
14 The low decile band comprised students in decile 1 to decile 3 schools, the mid band comprised students in decile 4 to decile 7 schools, and 

the high band comprised students in decile 8 to decile 10 schools. 
15 A composite school combines students from different year levels that are typically found in separate primary or secondary schools.  

A restricted composite, sometimes known as a middle school, caters for Years 7 to 10. A contributing school caters for Years 1 to 6 of 
schooling. A full primary school caters for Years 1 to 8 of schooling. Secondary schools cater for Year 7 to Year 15 of schooling, 
although many cater for Year 9 to Year 15 only. An intermediate school caters for Years 7 and 8 of schooling. The number of students in 
the study from restricted composite and composite schools was relatively low (44 and 82 students, respectively). 



 

At Year 4, students attending full primary schools scored, on average, 3 WELA scale score units higher than 
those attending contributing schools. At Year 8, students attending secondary schools (Year 7-15) scored, on 
average, 5 scale score units higher than those attending full primary schools and 4 units higher, on average, 
than those attending intermediate schools. 
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Figure 3.6 Distribution of scores for Year 4 students on the Writing in the English learning area (WELA) scale, by decile band 

and school type 

 

Figure 3.7  Distribution of scores for Year 8 students on the Writing in the English learning area (WELA) scale, by decile band 
and school type 

Decile band School type All 

 
  



 

Changes in English writing achievement since 2012 

Writing in the English learning area was last assessed in 2012. To compare students’ achievement in 2012 with 
that in 2019, a joint calibration exercise was carried out involving all data from both years. The exercise created 
one joint scale.  

Figure 3.8 compares the average score in English writing at both time points. Figure 3.9 shows the proportion of 
students achieving at or above curriculum expectations in each year. 

 At Year 4, there was a statistically significant decrease in the average English writing score from 2012 to 2019  

In 2019, the average WELA score at Year 4 was 2 scale score units lower than in 2012. This difference was 
statistically significant. For Year 8 students, the change in the average score was not statistically significant. 

The difference in the proportion of Year 4 students achieving at or above the expected curriculum level was 
not statistically significant (65 versus 63 percent).  
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Figure 3.8 Average achievement in English writing in 2012 and 2019, 
by year level 

 

Figure 3.9 The proportion of students achieving at or above 
curriculum expectations in 2012 and 2019, by year level 

  



 

Several subgroups at Year 4 showed statistically significant decreases in their average scores from 2012 to 2019 
(Table 3.1)16 These included Year 4 boys, Year 4 NZ European students and Year 4 students from high decile 
schools. 
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Table 3.1 

 

Change in average WELA scale 

Year 4 
Difference in  

average scores (WELA 
units)* 

scores between 

95%  
confidence  
interval17 

2012 and 2019 by year 

 

level, gender, ethnicity and 

Year 8 
Difference in  

average scores (WELA 
units) 

decile band 

95%  
confidence  

interval 

All students 

Girls 

Boys 

NZE 

Māori 

Pacific 

Asian 

Low 

Mid 

High 

-2.3 

-1.6 

-3.4 

-4.1 

-0.8 

2.6 

-1.3 

-1.0 

-1.6 

-4.0 

(-3.8, 

(-3.5, 

(-5.6, 

(-6.0, 

(-3.8, 

(-1.4, 

(-4.6, 

(-3.9, 

(-4.1, 

(-6.2, 

-0.8) 

0.3) 

-1.2) 

-2.1) 

2.2) 

6.7) 

2.0) 

2.3) 

1.0) 

-1.8) 

All students 

Girls 

Boys 

NZE 

Māori 

Pacific 

Asian 

Low 

Mid 

High 

0.4 

1.6 

-1.2 

1.4 

-2.1 

1.1 

3.3 

1.9 

-0.8 

-1.3 

(-1.2, 

(-0.3. 

(-3.4, 

(-0.5, 

(-5.6, 

(-3.1, 

(-1.0, 

(-1.5, 

-3.1, 

(-1.0, 

1.9) 

3.5) 

1.0) 

3.3) 

1.4) 

5.3) 

7.6) 

5.4) 

1.4) 

3.7) 

*Differences 
 

in average WELA scores in 
 

bold font are statistically significant.  

  
16  It is important to note the size of the confidence interval when considering the differences in average scores between 2014 and 2019.  

For some population groups these intervals are very wide.  
17 The 95 percent confidence interval is a range of values that you can be 95 percent certain contains the true average of the population.  

See Notes in the Appendix. 



 

2. Speaking in the English learning area 
Section 2 reports on achievement in speaking in the English learning area (SELA) using the SELA scale. 

Overall achievement in English speaking  
 The average score for Year 8 students in English speaking was 15 SELA scale score units higher than for 

Year 4 students 

The difference between the average scores for Year 4 and Year 8 students on the 2019 speaking assessment 
was 15 SELA units. This indicates that, on average, students make about 4 scale score units of progress per 
year, representing an annualised effect size of 0.18. The average achievement gain was similar for all 
population subgroups, including students with special education needs. 

Figures 3.10 and 3.11 show the distribution of SELA scores for students at Year 4 and Year 8, respectively. 
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Figure 3.10 Distribution of scores for Year 4  
students on the Speaking in the English 
learning area (SELA) scale 

 

Figure 3.11 Distribution of scores for Year 8 students on 
the  Speaking in the English learning area 
(SELA) scale 

 

 The distribution of Pacific and Māori students’ SELA scores were lower than that for all students at Year 4 
and Year 8  

The distribution of SELA scale scores for Pacific and Māori students showed greater proportions scoring 
lower SELA scale scores.  

  



 

Achievement against the curriculum in English speaking 

Figure 3.12 displays the proportion of students achieving at each curriculum level at Year 4 and Year 8, 
respectively. 

 Fifty-six percent of students in Year 4 and 40 percent of students in Year 8 achieved at or above 
curriculum expectations in English speaking 
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At Year 4, 56 percent of students 
scored above the minimum score 
on the SELA scale associated with 
achieving curriculum level 2 
objectives. At Year 8, 40 percent 
of students scored above the 
minimum score associated with 
achieving curriculum level 4 
objectives. A further 21 percent of 
students at Year 8 were achieving 
at curriculum level 3. 

Generally, greater proportions of 
girls, NZE students and students 
attending high decile schools met 
curriculum expectations than 
other population subgroups. 

 

Figure 3.12   Percentage of students achieving each curriculum level, by year 
level 

Achievement by student-level variables in English speaking 
Figures 3.13 and 3.14, on the following page, display the score distributions on the SELA assessment at Year 4 
and Year 8, respectively, for all students and by gender and ethnicity. 

 On average, girls scored higher on English speaking than boys  

On average, girls scored 5 scale score units higher than boys at Year 4 and 4 units higher at Year 8. This 
gender difference, roughly equivalent to one year of progress, was also apparent across ethnic groups. 

 Differences in scores on the English speaking assessment were associated with student ethnic group  

The average score for Māori students was lower than non-Māori students by 9 SELA scale score units at Year 4 
and 8 units at Year 8. The average score for Pacific students was lower than non-Pacific students by 10 SELA 
scale score units at Year 4 and 11 units at Year 8. These differences are equivalent to two years of progress. 

  



 

 On average, students with special education needs performed less well in English speaking than students 
who did not have special education needs 

At both year levels, the average SELA assessment score for students with special education needs was lower 
than that for students who did not have special education needs by 19 scale score units at Year 4 and 14 units 
at Year 8. 
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Figure 3.13 Distribution of scores for Year 4 students on the SELA scale, by gender and ethnicity  

(NZE=New Zealand European) 
 

 
Figure 3.14 Distribution of scores for Year 8 students on the SELA scale, by gender and ethnicity  

(NZE=New Zealand European) 

 
  



 

Achievement by school-level variables in English speaking 
Figures 3.15 and 3.16 show the performance of students according to school decile band and school type for Year 
4 and Year 8, respectively.  

 There were differences in English speaking associated with school decile and school type 

At both year levels, the differences in the average SELA scores for students attending high, mid and low 
decile schools were all statistically significant. The average score for students attending high decile schools 
was 17 scale score units higher than for those attending low decile schools at both year levels. These were 
the largest differences and represent roughly four years of progress. 

Year 4 students attending full primary schools scored higher, on average, than those attending contributing 
schools by 3 scale score units.  
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Figure 3.15 Distribution of scale scores for Year 4 students on the Speaking in the English learning area (SELA) scale, by decile band 

and school type  

 

Figure 3.16  Distribution of scale scores for Year 8 students on the Speaking in the English learning area (SELA) scale, by decile band 
and school type 

Decile band School type All 



 

3. Presenting in the English learning area  
As described in Chapter 2, presenting in the English learning area was assessed using one task. Students’ responses 
to the task were used to construct a scale. While the scale is robust, the use of a single task limits how far we can 
generalise the findings to other contexts for presenting. Therefore, we take care in reporting the presenting 
findings, being mindful that results are based on a single task. This includes not reporting results against curriculum 
expectations. 

The presenting task was based around a short video clip titled After School. After watching the video, students 
were asked to create a poster that related the message conveyed in the video to children in their school. Later they 
talked to the teacher assessor about the decisions they made when constructing their poster. 

Overall achievement on the English presenting task 

 The average score on the English presenting task for Year 8 students was 22 scale score units higher, on 
average, than for Year 4 students 

 

The difference between the average scores for Year 
4 and Year 8 students on the presenting task was 22 
scale score units. This indicates that, on average, 
students make about 6 scale score units of progress 
per year, representing an annualised effect size of 
0.27. The average achievement gain was similar for 
all population subgroups. 

Figure 3.17 shows the distribution of presenting 
scores for students at Year 4 and Year 8, 
respectively. 
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Figure 3.17 Distribution of scale scores for students on the 
Presenting task, by year level 

Achievement by student-level variables on the English presenting task 

Figures 3.18 and 3.19 display the score distributions on the presenting task at Year 4 and Year 8, respectively, for 
all students and by gender and ethnicity. 

 On average, girls scored higher on the English presenting task than boys  

On average, girls scored 6 scale score units higher than boys at Year 4 and 7 units higher at Year 8. These 
differences are roughy equivalent to one year of progress. 

  



 

 Māori students and Pacific students scored lower, on average, on the presenting task than non-Māori and 
non-Pacific students, respectively 

Māori students scored lower, on average, than non-Māori students by 9 presenting task scale score units at 
Year 4 and 8 units at Year 8. Pacific students scored lower, on average, than non-Pacific students by 10 
presenting task scale score units at Year 4 and 11 units at Year 8. These differences are  equivalent to between 
one and one and one half years of progress. 
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Figure 3.18 Distribution of scale scores for Year 4 students on the Presenting task, by gender and ethnicity 

(NZE=New Zealand European) 
 

Figure 3.19 Distribution of scale scores for Year 8 students on the Presenting task, by gender and ethnicity 
(NZE=New Zealand European) 

 

 Students with special education needs tended to perform less well on the presenting task than students 
who did not have special education needs 

At both year levels, the average score on the presenting task for students with special education needs was 
lower than that for students who did not have special education needs by 10 scale score units.  

  



 

Achievement by school-level variables on the English presenting task 

Figures 3.20 and 3.21 show the performance of students according to school decile band and school type, at Year 4 
and Year 8, respectively. 

 Differences in English presenting were associated with school decile  

On average, students attending high decile schools scored 14 scale score units higher on the presenting task 
than those attending low decile schools at Year 4 and 10 units higher at Year 8 (roughly equivalent to one to 
two years of progress). Students attending mid decile schools scored, on average, 11 scale score units higher 
than those attending low decile schools at Year 4 and 7 units higher at Year 8 (roughly equivalent to one and 
one-and-a-half-years of progress). 
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Figure 3.20 Distribution of scale scores for Year 4 students on the Presenting task, by decile band and school type  

 

Figure 3.21  Distribution of scale scores for Year 8 students on the Presenting task scale, by decile band and school 
type 

Decile band School type All 



 

4 Student Achievement in Making-Meaning 
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1. Reading in the English learning area 
Section 1 reports on achievement in reading in the English learning area (RELA) using the RELA scale. 

Overall achievement in English reading 

 The average score for Year 8 students in English reading was 36 RELA scale score units higher than for Year 
4 students 

The difference between the average scores for Year 4 and Year 8 students on the 2019 reading assessment was 
36 RELA scale score units. This indicates that, on average, students make about 9 scale score units of ‘progress’ 
per year in English reading, representing an annualised effect size of 0.45. 

Figures 4.1 and 4.2 show the distribution of achievement for students in Year 4 and Year 8, respectively. 
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Figure 4.1 Distribution of scores for Year 4 students  

on the Reading in the English learning area 
(RELA) scale 

  

 
Figure 4.2 Distribution of scores for Year 8 students 

on the Reading in the English learning area 
(RELA) scale 



 

Achievement against the curriculum in English reading 

 Sixty-three percent of students in Year 4 and 56 percent of students in Year 8 achieved at or above the 
curriculum expectations for English reading 
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Nearly two thirds of the students in 
Year 4 and over half of the students 
in Year 8 achieved above the 
minimum scale score associated with 
meeting the curriculum expectations 
in English reading for their 
respective year levels (Level 2 at 
Year 4 and Level 4 at Year 8). At 
Year 8, 84 percent of students were 
achieving at Level 3 or above. 

 
Figure 4.3 Percentage of students achieving at different curriculum levels  

on the Reading in the English learning area (RELA) assessment,  
by year level 

Achievement by student-level variables in English reading 
Figures 4.4 and 4.5 display the score distributions on the RELA scale at Year 4 and Year 8 for all students and by 
gender and ethnicity.18 

 On average, girls scored higher in English reading than boys at both Year 4 and Year 8 

The difference between the average scores for boys and girls in English reading was 7 RELA scale score 
units at Year 4 and 5 units at Year 8 (roughly equivalent to less than one year of progress).  

 The average scores for Māori and Pacific students were lower in English reading than the average scores 
for non-Māori and non-Pacific students, respectively 
The average score for Māori students was 9 RELA scale score units lower than for non-Māori at Year 4 and 
10 units lower at Year 8. The differences represent the equivalent of about one year of progress. The 
corresponding differences between Pacific and non-Pacific students were 12 scale score units at Year 4 and 
13 units at Year 8. 

Asian students scored higher, on average, than non-Asian students at both year levels (6 scale score units at Year 
4 and 4 units at Year 8). 

  
18  See footnote 13 in Chapter 3 for a description of coding for ethnicity. 



 

 

Figure 4.4 Distribution of scores for Year 4 students on the Reading in the English learning area (RELA) scale, by gender and 
ethnicity (NZE=New Zealand European) 
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Figure 4.5  Distribution of scores for Year 8 students on the Reading in the English learning area (RELA) scale, by gender and 
ethnicity (NZE=New Zealand European) 

 

 On average, students with special education needs scored lower on the English reading assessment than 
students who did not have special education needs 

At Year 4 and Year 8, the average score for students with special education needs in English reading was 19 
RELA scale score units lower than for students who did not have special education needs. 

 

 

  



 

Achievement by school-level variables in English reading 
Figures 4.6 and 4.7 show the achievement of students according to school decile band19 and school type20.  

 There were differences in English reading achievement associated with school decile and at  
Year 8, with school type 
At both Year 4 and Year 8, students attending high decile schools achieved higher on the English reading 
assessment, on average, than those attending low and mid decile schools. The difference between those 
attending low and high decile schools was 17 RELA scale score units at Year 4 and 16 units at Year 8 (roughly 
equivalent to just less than two years of progress). The corresponding differences between students attending 
mid and high decile schools were not as great (6 scale score units at Year 4 and 7 units at Year 8). 

At Year 8, students attending secondary schools scored higher than those attending full primary schools. 
However, a greater proportion of the secondary school students in the sample attended mid or high decile 
schools compared with those attending intermediate and full primary schools. 
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Figure 4.6 Distribution of scores for Year 4 students on the Reading in the English learning area (RELA) scale,  
by decile band and school type 

 

Figure 4.7 Distribution of scores for Year 8 students on the Reading in the English learning area (RELA) scale, by decile band and 
school type 

Decile band School type All 

  
19 See footnote 14 in Chapter 3 for a description of how school decile bands were coded. 
20 See footnote 15 in Chapter 3 for a description of how school type was coded. 



 

Changes in achievement since 2014 in English reading  
Reading in the English learning area was last assessed in 2014. Figure 4.8 compares the average score at both 
timepoints. Figure 4.9 shows the proportion of students achieving at or above curriculum expectations in each year. 

 Overall, there were no statistically significant changes in the average reading scores between 2014 and 
2019 at Year 4 and Year 8 
The changes recorded in the average scores between 2014 and 2019 at Year 4 and Year 8 (Figure 4.8) were 
not statistically significant. Similarly, any changes in the proportion of students achieving at or above the 
expected curriculum level for their year level were not statistically significant (Figure 4.9). 
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Figure 4.8 Average achievement in English reading in 2014 and 
2019, by year level 

 

Figure 4.9 The proportion of students achieving at or above 
curriculum expectations in English reading in 2014  
and 2019, by year level 

 

 

  



 

 There was a statistically significant decrease in the average score in English reading for Year 8 girls 
between 2014 and 2019 
The average score for Year 8 girls was 2.7 scale score units lower in 2019 than in 2014. However, there were 
no other statistically significant differences in average scores by gender, ethnicity and decile band at either Year 
4 or Year 8 (Table 4.1).21 
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Table 4.1 Change in average RELA scale scores between 2014 and 2019 by 

Year 4 

year level, gender, ethnicity 

Year 8 

and decile band 

 Difference in 95%   Difference in 95%  
average scores confidence average scores confidence 
(RELA units)* interval 

All students 1.1 (-0.9, 3.2) All students 

(RELA units)* 

-1.5 

interval 

(-3.7, 0.7) 

Girls 1.3 (-1.1,3.8) Girls -2.7 (-5.2,-0.1) 

Boys 2.1 (-0.6,4.8) Boys -0.6 (-3.2,2.1) 

NZE 0.4 (-2.0,2.8) NZE -1.5 (-3.9,0.9) 

Māori 3.1 (-0.5,6.7) Māori -2.1 (-5.5,1.2) 

Pacific 2.1 (-2.1,6.3) Pacific -2.9 (-6.9,1.1) 

Asian 2.3 (-1.6,6.2) Asian 3.1 (-1.3,7.4) 

Low 0.8 (-2.5,4.0) Low -2.1 (-5.6,1.4) 

Mid 1.1 (-1.9,4.2) Mid -0.4 (-3.1,2.3) 
High -0.2 (-2.8,2.4) High 

* Bolded numbers indicate the difference is statistically significant (p<0.05) 

-1.3 (-4.0,1.3) 

  

  
21  It is important to note the size of the confidence interval when considering the differences in average scores between 2014 and 2019.  

For some population groups these intervals are very wide.  
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2. Listening in the English learning area 
Section 2 reports on achievement in listening in the English learning area (LELA) using the LELA scale. 

Overall achievement in English listening 
 The average score for Year 8 students in English listening was 23 LELA scale score units higher than for 

Year 4 students 

The difference between the average scores on the English listening assessment for students in Year 4 and 
Year 8 was 23 scale score units. This indicates that, on average, students make about 6 scale score units of 
progress each year between Year 4 and Year 8, equivalent to an annualised effect size of 0.30. 

Figures 4.10 and 4.11 show the distribution of scores on the LELA scale for students in Year 4 and Year 8, 
respectively. 

 

 

Figure 4.10 Distribution of scores for Year 4 students  
on the Listening in the English learning 
area (LELA) scale 

 
  

 

Figure 4.11 Distribution of scores for Year 8 
students on the Listening in the English 
learning area (LELA) scale 



 

NMSSA Report 22: English 2019 – Key Findings 49 

Achievement against the curriculum in English listening 

 Seventy-six percent of students in Year 4 
curriculum expectations for English listen

Just over three quarters of students in 
Year 4 and about two thirds of students 
in Year 8 scored at or above the 
curriculum expectation for English 
listening associated with their year level 
(Figure 4.12). 

and 65 percent of students in Year 8 achieved at or above the 
ing 

 

 
Figure 4.12 Percentage of students achieving at different curriculum levels 

on the Listening in the English learning area (LELA) assessment, 
by year level 

Achievement by student-level variables in English listening 
Figures 4.13 and 4.14 display the score distributions on the LELA scale at Year 4 and Year 8, respectively, for all 
students and by gender and ethnicity. 

 On average, girls scored higher in English listening than boys at both Year 4 and Year 8 

On average, girls scored higher than boys in English listening at Year 4 and Year 8. The difference between 
the average scores for boys and girls was 4 RELA units at Year 4 and 6 units at Year 8 (roughly equivalent 
to less than one year of progress). 

 The average scores for Māori and Pacific students were lower in English listening than the average scores 
for non-Māori and non-Pacific students, respectively 
At Year 4 and Year 8, the average scores for Māori students and Pacific students were lower on the LELA 
scale than for non-Māori students and non-Pacific students, respectively. The difference between Māori and 
non-Māori students was 7 LELA units at Year 4 and 9 units at Year 8 (roughly equivalent to one year of 
progress). The corresponding differences between Pacific and non-Pacific students were 10 units at Year 4 
and 11 units at Year 8. At Year 4, the average score for Asian students was 3 units higher than for non-Asian 
students. 



 

 

Figure 4.13 Distribution of scores for Year 4 students on the Listening in the English learning area (LELA scale, by gender and 
ethnicity (NZE=New Zealand European) 
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Figure 4.14 Distribution of scores for Year 8 students on the Listening in the English learning area (LELA) scale, by gender and 
ethnicity (NZE=New Zealand European) 

 

 On average, students with special education needs scored lower on the English listening assessment than 
students who did not have special education needs 

At Year 4, the average score for students with special education needs in English listening was 11 LELA 
scale score units lower than for students who did not have special education needs. At Year 8, the difference 
in average scores was 14 scale score units. 
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Achievement by school-level variables in English listening 
Figures 4.15 and 4.16 show the distributions of achievement in English listening according to school decile band 
and school type at Year 4 and Year 8, respectively. 

 Achievement in English listening varied by decile grouping and at Year 8 by school type 
Students from high decile schools scored higher, on average, than students from mid and low decile schools in 
English listening. The differences were consistent across year levels. At both Year 4 and Year 8,  
the difference between the average scores for students from high and low decile schools was 17 scale score 
units (roughly equivalent to three years of progress) and between high and mid decile schools it was 6 scale 
score units.  

At Year 8, students from secondary schools scored higher, on average, than students attending intermediate 
or primary schools. 

 

Figure 4.15 Distribution of scores for Year 4 students on the Listening in the English learning area (LELA) scale,  
by decile band and school type  

 

Figure 4.16 Distribution of scores for Year 8 students on the Listening in the English learning area (LELA) scale,  
by decile band and school type 

All School type Decile band 



 

Changes in English listening achievement since 2015 
Listening in the English learning area was last assessed in 2015. Figure 4.17 compares the Year 4 and Year 8 
average scores at both timepoints. Figure 4.18 shows the proportion of students achieving at or above curriculum 
expectations in each year. 

 There was no statistically significant change in average achievement on the Listening in the English 
learning area scale between 2015 and 2019 at Year 4 and Year 8 
The changes recorded in the average scores on English listening for all students in Year 4 and Year 8 between 
2015 and 2019 were not statistically significant. 

 There was a statistically significant decrease in the average score between 2015 and 2019 for Year 8 boys, 
and for New Zealand European/Pākehā students and students in high decile schools at Year 4 and Year 8 
As shown in Table 4.2, between 2015 and 2019 the average score for Year 8 boys decreased by  
5 LELA units. The average score for New Zealand European/Pākehā students decreased by 3.2 LELA units 
at Year 4 and 4.2 at Year 8. The average score for students in high decile schools decreased by 4.7 LELA 
units at both year levels. 
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Figure 4.17 Average achievement in English listening in 2015 and 
2019, by year level 

 

Figure 4.18 The proportion of students achieving at or above 
curriculum expectations in English listening in 2015  
and 2019, by year level 

  



Table 4.2 Change in average LELA scale scores between 2015 and 2019 by year level, gender, ethnicity and 

 

decile band 

Year 4 Year 8 

 Difference  
in average 

scores (LELA units)* 

95%  
confidence 

interval 

 Difference  
in average 

scores (LELA units)* 

95%  
confidence 

interval) 

All students 

Girls 

Boys 

NZE 

Māori 

Pacific 

Asian 

Low 

Mid 

High 

-2.2 

-2.7 

-2.0 

-3.2 

-0.5 

1.0 

0.0 

-0.7 

-0.2 

-4.7 

(-4.9, 0.4) 

(-5.9, 0.4) 

(-5.1, 1.1) 

(-6.2, -0.3) 

(-4.5, 3.5) 

(-4.0, 6.0) 

(-4.6, 4.6) 

(-4.5, 3.0) 

(-3.8, 3.3) 

(-7.8, -1.6) 

All students 

Girls 

Boys 

NZE 

Māori 

Pacific 

Asian 

Low 

Mid 

High 

-3.0 

-1.5 

-5.0 

-4.2 

-1.0 

3.0 

-2.0 

1.7 

-2.7 

-4.7 

(-6.3, 0.4) 

(-5.2, 2.2) 

(-8.8, -1.2) 

(-7.7, -0.7) 

(-5.5, 3.5) 

(-2.5, 8.5) 

(-7.8, 3.8) 

(-3.0, 6.4) 

(-6.6, 1.1) 

(-8.5, -1.0) 

* Bolded numbers 

 

indicate the difference is statistically significant 

 

(p<0.05) 
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3. Viewing in the English learning area 
This section describes achievement in English viewing using results from the Viewing in the English learning area 
(VELA) assessment. As discussed in Chapter 2, several changes were made to the way NMSSA assessed viewing 
in 2019 compared with the way it was last assessed in 2014. The changes included using assessment tasks based 
on moving as well as static images, and updating the rubrics used to score items. To accommodate the changes, a 
new reporting scale was constructed. The updates to the assessment mean that it is not possible to directly compare 
achievement in English viewing between 2015 and 2019 using scale scores. 

Overall achievement in viewing in the English learning area 
 The average score for Year 8 students in English viewing was 32 VELA scale score units higher than for  

Year 4 students 
The difference in average achievement between Year 4 and Year 8 on the VELA assessment was 32 scale 
score units. This indicates that students made about 8 scale score units of progress per year level, which 
represents a medium annualised effect size of 0.40. Figures 4.19 and 4.20 show the achievement distributions 
for Year 4 and Year 8, respectively. 
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Figure 4.19 Distribution of scores for Year 4  

students on the Viewing in the English 
learning area (VELA) scale 

 

  

 
Figure 4.20 Distribution of scores for Year 8 

students on the Viewing in the English 
learning area (VELA) scale 



 

Achievement against the curriculum in English viewing 

 Seventy-nine percent of students in Year 4 and 65 percent of students in Year 8 achieved at or above the 
curriculum expectations for English viewing  

 

Nearly 80 percent of students in Year 
4 and about two thirds of students in 
Year 8 achieved at or above the 
curriculum expection associated with 
their respective year levels (Figure 
4.21). 
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Figure 4.21 Percentage of students achieving at different curriculum levels  

on the Viewing in the English learning area (VELA) assessment,  
by year level 

Achievement by student-level variables in English viewing 
Figures 4.22 and 4.23 (following page) display the score distributions on the VELA scale at Year 4 and Year 8 for 
all students and by gender and ethnicity. 

 On average, girls scored higher than boys in English viewing at Year 4 and Year 8 

As found for English reading and English listening, achievement differences associated with gender were 
evident in English viewing, with girls scoring higher, on average, than boys. The difference between the 
average scores for boys and girls in English viewing was 6 scale score units at Year 4 and 10 scale score units 
at Year 8 (roughly equivalent to between one half and one year of progress). 

 There were differences in achievement in English viewing associated with ethnicity 
On average, Māori and Pacific students scored lower than non-Māori and non-Pacific students, respectively. 
At Year 4, the difference in average scores between Māori and non-Māori students was 9 scale score units 
and at Year 8, it was 11 units. At Year 4, the difference in average scores for Pacific and non-Pacific students 
was 8 scale score units and at Year 8, 12 units. 

At Year 8, Asian students scored 4 scale score units higher than non-Asian students. 



 

 

Figure 4.22 Distribution of scores for Year 4 students on the Viewing in the English learning area (VELA) scale, by gender 
and ethnicity (NZE=New Zealand European) 
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Figure 4.23 Distribution of scores for Year 8 students on the Viewing in the English learning area (VELA) scale, by gender 
and ethnicity (NZE=New Zealand European) 

 

 On average, students with special education needs scored lower on the English viewing assessment than 
students who did not have special education needs 

At Year 4, the average score for students with special education needs in English viewing was 16 VELA 
scale score units lower than for students who did not have special education needs. At Year 8, the 
corresponding difference was 19 scale score units. 

  



 

Achievement by school-level variables in English viewing 
Figures 4.24 and 4.25 show the distributions of achievement in English listening according to school decile band 
and school type at Year 4 and Year 8, respectively. 

 There were differences in achievement on the English viewing assessment associated with school decile 
At Year 4, students from high decile schools scored higher, on average, than those from low decile schools 
by 19 scale score units. The difference in average scores between Year 4 students attending high and mid 
decile schools was 5 scale score units. At Year 8, the corresponding differences were  
19 and 7 scale score units.  
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Figure 4.24 Distribution of scores for Year 4 students on the Viewing in the English learning area (VELA) scale,  
by decile band and school type 

 

Figure 4.25 Distribution of scores for Year 8 students on the Viewing in the English learning area (VELA) scale,  
by decile band and school type 

 
 
  

All School type Decile band 
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5 Contextual Findings:  
Learning and Teaching in the English 
Learning Area 

This chapter presents the findings from the contextual data collected about learning and teaching in the English 
learning area using the student, teacher and principal questionnaires.  

The contextual data are intended to serve three purposes: explore factors at school and beyond that are believed to 
influence student achievement; ‘paint a picture’ of current practices and beliefs of students, teachers and principals; 
and compare changes over time. 

The findings are presented in three separate sections, relating to the responses of students, teachers and principals 
to their respective questionnaires.  

Generally, only ‘notable’ differences are highlighted (i.e. differences greater than 10 percentage points) and 
statistically significant differences between mean scale scores on the NMSSA scales of confidence that were 
constructed.  

1. Student Questionnaire 
In total, 1,136 students at Year 4 and 1,147 students at Year 8 completed the questionnaire in 2019. Up to  
12 students in each school were asked to complete a student questionnaire. These samples were nationally 
representative.22 Table 5.1 shows the percentage of students who responded to the questionnaire by decile band 
and year level.  

Table 5.1 Percentage of students who responded to the questionnaire, by school decile band and year level 

 Percentage of students 

Decile band Year 4 (N=1136) Year 8 (N=1147) 
% % 

Low 26 19 

Mid 29 44 

High 46 37 

Students responded to four sets of questions related to: (i) background information (how often they spoke English 
at home and their reading activities outside of school); and their learning in the English learning area at school in 
(ii) writing, (iii) reading and (iv) the other language modes (speaking, presenting, listening and viewing). For each 
language mode, students indicated their attitude and confidence to learn in the mode and opportunities to learn in 
the mode.  

  
22 Details of the sampling is in Appendix 1 of NMSSA Report 23: Technical Information 2019. 
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Background Information   

English spoken at home 
Students were asked to indicate how often they spoke English at home. Their responses are displayed in Figure 5.1.  

 About 90 percent of students reported speaking English at home ‘always’ or ‘often’  
 

Sixty-seven percent of Year 4 
students and 76 percent of Year 8 
students reported they ‘always’ 
spoke English at home. A further 20 
percent at Year 4 and 16 percent at 
Year 8 reported they ‘often’ spoke 
English at home. 

 
Figure 5.1 Percentage of students reporting how often they spoke English at 

home, by year level 

Reading and talking about books at home 
Students were asked to indicate how much they read in their own time outside of school by choosing one of the 
following  categories: ‘none or very little’; ‘up to an hour a week’; ‘1 or 2 hours a week’; ‘2 to 5 hours a week’ 
and ‘more than 5 hours a week’. Students’ responses were distributed relatively evenly across each of the five 
categories. 

  



 

 The amount of time students spent reading in their own time differed by ethnicity and decile  
Twenty-eight percent of Māori students at Year 4 and 39 percent at Year 8 reported that they did ‘none or 
very little’ reading in their own time. In contrast, 18 percent of non-Māori students at Year 4 and 23 percent 
of non-Māori students at Year 8 reported this. The reported reading habits of Pacific students were very 
similar to non-Pacific students at Year 4. However, almost 17 percent of non-Pacific students at Year 8 
reported reading for five or more hours per week in contrast to 8 percent of Pacific students. 

Students in high decile schools were more likely to report reading for more than five hours per week outside 
of school than students in mid or low decile schools at Year 4 and Year 8 (Figure 5.2 and 5.3). 
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Figure 5.2 The amount of time Year 4 students reported spending reading in own time outside of school, by decile band  

 

Figure 5.3 The amount of time Year 8 students reported spending reading in own time outside of school, by decile band 

 

  



 

 Reading at home was positively related to achievement on the Reading in the English learning area scale 
Figures 5.4 and 5.5 show the relationship between students’ reports of the amount of time they spent reading 
at home and their scores on the Reading in the English learning area (RELA) achievement scale. On average, 
Year 4 students who reported reading at home for ‘more than five hours a week’ scored 11 RELA scale score 
units higher than those who reported doing ‘none or very little’ (about one year of progress). At Year 8, this 
difference increased to 18 RELA scale score units (two years of progress).  

This relationship between time spent reading at home and achievement was also strongly evident in the other 
language modes of the English learning area. 
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Figure 5.4 Achievement on the RELA assessment by the amount of time Year 4 students reported they spent reading  
in their own time outside of school  

 

Figure 5.5 Achievement on the RELA assessment by the amount of time Year 8 students reported they spent reading  
in their own time outside of school  

 

 Overall, students in low decile schools were the most likely to report that someone in their family or 
whānau talked to them ‘very often’ about the books they were reading 
Students were also asked to report how often someone in their family or whānau talked to them about the 
books they were reading at home. At both year levels, students in low decile schools were more likely than 
students in mid or high decile schools to report that someone in their family or whānau talked to them ‘very 
often’ about the books they were reading.  



 

Student learning in writing at school 
Students were asked to respond to three items related to their attitudes to writing, four items related to their confidence 
as a writer and seven items related to their opportunities to learn writing in the English learning area.  

Student attitudes to writing in the English learning area 

 Year 4 students had more positive attitudes to writing at school than Year 8 students  
Figure 5.6 shows students’ responses to the three attitude questions relating to: enjoying writing; writing 
enabling them to be creative and express their ideas: and keeping on writing even when it is difficult 
(perseverance). About three quarters of Year 4 students indicated that they ‘totally agree’ or ‘agree quite a 
lot’ to each statement compared with about two thirds of Year 8 students. 
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Figure 5.6 Percentage of student responses to statements about their attitude to writing, by year level  

Student confidence in writing in the English learning area 

 Overall, Year 4 students were more confident about their writing than Year 8 students  
Figure 5.7 shows that a notably higher percentage of Year 4 students than Year 8 students selected the ‘totally 
agree’ and ‘agree quite a lot’ categories for each statement related to their confidence about writing overall 
and different aspects of writing. 

 

Figure 5.7 Percentage of student responses to statements about their confidence in writing, by year level  
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Confidence in English Writing scale 
The students’ responses to the four 
confidence items were used to construct a 
‘Confidence in English Writing’ scale using 
IRT. To aid the interpretation of findings, 
the scale was divided into three score ranges 
(‘very confident’, ‘confident’ and ‘not 
confident’).  

Figure 5.8 shows the distribution of scores 
on the Confidence in English Writing scale 
for Year 4 and Year 8 students. 

 
Figure 5.8 Distribution of scores on the Confidence in English Writing scale, 

by year level 

 
 Year 4 students scored higher, on average, than Year 8 students on the Confidence in English Writing scale 

The majority of students in Year 4 and Year 8 scored in the ‘confident’ score range of the Confidence in 
English Writing scale (Figure 5.9). However, Year 4 students scored higher, on average, than Year 8 students 
by 10 scale score units. This difference was even more marked for Māori and Pacific students (13 scale score 
units and 12 units, respectively).   

 On average, girls scored higher than boys on the Confidence in English Writing scale  
At both year levels, girls scored higher, on average, than boys on the Confidence in English Writing scale. 
Girls scored higher than boys, on average, by 4 scale score units at Year 4 and 3 units at Year 8.  

 Students with special education needs were less confident, on average, than those with no special 
education needs 
Students with special education needs scored lower, on average, on the Confidence in English Writing 
scale than students with no special education needs by 5 scale score units at Year 4 and  
11 units at Year 8.  

  



 

Relationship between confidence and achievement in writing in the English learning area 

 Students with lower confidence scores generally performed below expected curriculum levels at both  
Year 4 and Year 8 on the Writing in the English learning area achievement scale 
Students’ scores on the Confidence in English Writing scale were correlated with their scores on the WELA 
achievement scale. The correlations were positive and statistically significant; 0.23 at Year 4 and 0.24 at Year 
8.  

Figure 5.9 shows that about three quarters of Year 4 students who reported being ‘very confident’ in writing 
were achieving at or above curriculum level 2. In contrast, about three quarters of students who reported 
being ‘not confident’ in writing achieved scores aligned with being below curriculum level 2. A similar 
relationship was evident at Year 8, where about half of the students who were ‘very confident’ were achieving 
at the expected curriculum level (Figure 5.10). 
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Figure 5.9 Distribution of Writing in the English learning area (WELA) scale scores by 
level of confidence in English writing at Year 4 

 Not confident Confident Very confident 

 

Figure 5.10 Distribution of Writing in the English learning area (WELA) scale scores by 
level of confidence in English writing at Year 8 

 Not confident Confident Very confident 



 

Student opportunities to learn and do writing in the English learning area 
Students were asked to indicate how often they experienced a range of opportunities to learn and do writing 
at school. Figure 5.11 shows their responses to the question, ‘How often do these things happen at school?’.  

 The most frequently reported opportunities by Year 4 and Year 8 students were teachers helping students 
try new kinds of writing, and giving them ideas about how to improve their writing  
The opportunities students at both levels were notably more likely to report as happening ‘often’ or ‘very 
often’ were having their teacher: help them try new kinds of writing; and give them ideas about how to 
improve their writing.  

The opportunity students at both levels were least likely to report as happening ‘often’ or ‘very often’ was 
sharing the things they wrote with people who were not in their class. In fact, almost half of the students at 
both year levels indicated they ‘never’ had this opportunity.  

More than half of the students at both levels indicated that they ‘never’ or ‘sometimes’ had opportunities to: 
write about things important to them; talk about their writing; and get feedback from peers about how to improve 
their writing, and at Year 4, to use other people’s writing as models for their own writing. 
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Figure 5.11 Percentage of student responses regarding their involvement in a range of learning opportunities  
in English writing, by year level 

Differences in student-reported opportunities to learn by decile and ethnicity 
Students at both year levels from low decile schools were more likely than those from mid or high decile schools to 
indicate that they ‘often’ or ‘very often’ had opportunities to write about things that are important to them. 

Year 8 students in low decile schools indicated that they were more likely than those from mid or high decile 
schools to: get help from the teacher to try new kinds of writing; talk about their writing; and receive ideas from 
peers or the teacher on how to improve their writing.   

Year 8 Pacific students were more likely than their non-Pacific peers to report frequent opportunities to get help 
from their peers and teacher about how to improve their writing.  



 

Student learning in reading at school 
Students were asked to respond to five items related to their attitudes to reading, four items related to their confidence 
as a reader and seven items related to their opportunities to learn reading in the English learning area. 

Student attitudes to reading in the English learning area 
Figure 5.12 shows students’ responses to the five attitude statements relating to enjoyment of and persistence in 
reading. 

 Year 4 students generally had more positive attitudes to reading at school than Year 8 students  
A notably greater percentage of Year 4 students than Year 8 students responded to the ‘totally agree’ and 
‘agree quite a lot’ categories to statements about their attitudes to reading. 

 Overall, students at Year 4 and Year 8 had positive attitudes towards reading at school 
Most students in Year 4 and Year 8 indicated at least some level of agreement with each of the five statements.  

Students, particularly in Year 4, reported they were persistent in their reading (‘I keep on reading even when 
it is difficult’), with 81 percent of Year 4 and 70 percent of Year 8 students indicating they ‘agree totally’ or 
‘agree quite a lot’. The majority of students also indicated that they enjoy reading (76 percent of Year 4 and 
59 percent of Year 8). 

Student responses to the remaining statements were markedly different. For example, when asked to respond 
to the statement ‘I like it when we talk about how the writer has put the story together’, only 44 percent of 
Year 4 and 25 percent of Year 8 students selected ‘agree totally’ or ‘agree quite a lot’.  
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Figure 5.12 Percentage of student responses to statements about their attitude to English reading, by year level  

  



 

Student confidence in reading in the English learning area 

 Year 4 students were more likely to indicate that they are good at reading than Year 8 students 
Overall, most students at both Year 4 and Year 8 indicated some level of agreement with each of the four 
statements related to their sense of confidence in reading in the English learning area. However, as can be 
seen in Figure 5.13, a notably greater percentage of Year 4 students than Year 8 responded ‘agree totally’ 
and ‘agree quite a lot’ to the statement ‘I am good at reading’.  

A large proportion of students at both levels also reported that they were good at ‘understanding the ideas 
and characters in stories’, but overall they were less confident about their ability to ‘make links between what 
they read and what happens in their lives’. In fact, 12 percent of Year 4 and 10 percent of Year 8 students did 
‘not agree at all’ that they were good at that.  
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Figure 5.13 Percentage of student responses to statements about their confidence in English reading, by year level 
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Confidence in English Reading scale 
The students’ responses to the four confidence items were used to construct the ‘Confidence in English Reading’ 
scale. To aid the interpretation of the findings, the scale was divided into three score ranges (‘very confident’, 
‘confident’, and ‘not confident’).  

 On average, Year 4 students indicated more confidence in reading than Year 8 students  
 

Most students at both year levels scored 
in the ‘confident’ part of the scale 
(Figure 5.14). However, Year 4 students 
scored higher, on average, on the 
Confidence in English Reading scale 
than Year 8 students by 6 scale score 
units. 

Girls scored higher, on average, than 
boys on the Confidence in English 
Reading scale by 2 scale score units at 
Year 4 and 3 units at Year 8. Among 
Pacific students, this gender difference 
was greater, with Pacific girls scoring, 
on average, 4 scale score units higher 
than Pacific boys at Year 4 and 5 units 
at Year 8.  

Figure 5.14  Distribution of scores on the Confidence in English Reading scale, 
by year level  

At Year 8, Māori students scored lower, on average, than non-Māori students by 7 scale score units.  

At Year 4 and Year 8, students with special education needs were less confident on average than students 
with no special educational needs by eight confidence scale score units.  

Relationship between confidence and achievement in reading in the English learning area 

 Achievement in English reading was strongly related to confidence in English reading 
Scores on the Confidence in English Reading scale were correlated with scores on the RELA achievement 
scale. The correlations were positive and statistically significant; 0.22 at Year 4 and 0.38 at Year 8.  

 

  



 

 Students who reported not feeling confident in reading tended to perform below expected curriculum 
levels at both Year 4 and Year 8 in the Reading in the English learning area assessment 
Figures 5.15 and 5.16 show the relationship between confidence in English ceading and achievement on the 
RELA scale. The majority of students at both year levels, who were ‘not confident’ on the Confidence in 
English Reading scale, achieved RELA scale scores aligned with being below their expected curriculum 
levels. Conversely, three quarters of Year 4 and Year 8 students who were ‘very confident’ achieved RELA 
scale scores at or above their expected curriculum levels. 
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Figure 5.15 Distribution of scores on the Reading in the English learning area (RELA) 
scale for Year 4 students, by level of confidence in English reading 

 

 Not confident Confident Very confident 

Figure 5.16 Distribution of scores on the Reading in the English learning area (RELA) 
scale for Year 8 students, by level of confidence in English reading 

 

  

 Not confident Confident Very confident 
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Student opportunities to learn and do reading in the English learning area 

 Most students reported being involved, at least sometimes, in each of a range of learning opportunities 
related to reading in the English learning area 
Most students indicated frequent involvement in a range of learning opportunities associated with reading. 
Figure 5.17 shows student responses in relation to reading in the English learning area to the question, ‘How 
often do these things happen at school?’ 

The opportunities students at both levels were most likely to report as happening ‘often’ or ‘very often’ were: 
having time to read books of their own choice in class; having the teacher read aloud to them; and talking 
about the main ideas in the things they read.  

The opportunities students at both levels were least likely to report as happening ‘often’ or ‘very often’ were: 
talking about how writers put a story together; making links between what they read and their own lives; and 
receiving ideas from their teacher of new things to read. 

 

Figure 5.17 Percentage of student responses regarding their involvement in a range of learning opportunities in English 
reading, by year level 

Differences in student-reported opportunities to learn by decile and ethnicity 

 There were differences in responses to opportunities to learn and do reading associated with decile and ethnicity  
At both year levels, students from low decile schools were more likely than those from mid and high decile 
schools to indicate that they ‘often’ or ‘very often’ had opportunities to: talk about characters in stories; talk 
about how the writer has put the story together; make links between what they read and what happens in their 
own lives; and get ideas about what new things to read from their teachers. This was a similar pattern for 
Pacific students at both year levels. Year 4 students from high decile schools were more likely than those 
from low decile schools to report opportunities to read books of their own choice in class.  

At Year 4, Māori students were more likely than non-Māori students to indicate that their teacher ‘often’ or 
‘very often’ gave them ideas of new things to read but were less likely to indicate that they had time to read 
books they chose themselves in class. At Year 8, Māori students were more likely than non-Māori students 
to indicate that their teacher ‘often’ or ‘very often’ read aloud in class.   



 

Student learning in speaking, presenting, listening and viewing in the English learning area  
at school 
Students were asked to respond to a total of four statements related to their attitudes to speaking, presenting, 
listening and viewing; four statements related to their confidence as a speaker, presenter, listener and viewer,  and 
eight statements related to their opportunities to learn and do speaking, presenting, listening and viewing in the 
English learning area. The creating-meaning modes of speaking and presenting and the making-meaning modes 
of listening and viewing, are discussed in turn. As only one statement about confidence to learn is related to each 
of these modes, scales were not constructed or correlated with achievement scores. 

Student attitudes to speaking, presenting, listening and viewing in the English learning area 

 Giving talks and presentations was less popular than creating visual texts, especially for Year 8 students.   
Year 4 students were more positive than Year 8 students about English speaking and English presenting 
(Figure 5.18). Year 4 and Year 8 students were more likely to agree that they liked ‘creating things like 
movies, presentations, or posters’, than they liked ‘giving talks or presentations’. 
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Figure 5.18 Percentage of student responses to statements about their attitudes to speaking and presenting, by year level    

 

 Students were generally more positive about viewing moving images than listening to written text being 
read aloud 
Year 4 students were more positive than Year 8 students in English listening and English viewing (Figure 
5.19). Students at both year levels were notably more positive about ‘watching things like movies or YouTube 
clips’ (English viewing) than ‘listening to stories and poems’ (English listening). 

 

Figure 5.19  Percentage of student responses to statements about their attitudes to listening and viewing, by year level  



 

Student confidence in speaking, presenting, listening and viewing in the English learning area 

 Most Year 4 and Year 8 students reported confidence in their ability to speak and present in the English 
learning area 
The majority of students in both year groups reported confidence in their ability to speak and present in the 
English learning area (Figure 5.20). Nevertheless, over one quarter of Year 8 students indicated that they did 
‘not agree at all’ that they were ‘good at giving talks or presentations’. This was the highest percentage of 
responses in this negative category for all the language modes of the English learning area and reflects the 
response to the attitudes question; that they did not like participating in this kind of activity. This pattern was 
evident for Year 4 students as well.  
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Figure 5.20 Percentage of student responses to statements about confidence in speaking and presenting, by year level  

 
 Most Year 4 and Year 8 students reported confidence in their ability to listen and view in the English 

learning area 
Almost all Year 4 and Year 8 students indicated some level of agreement with both of the statements related 
to their sense of confidence in listening and viewing in the English learning area (Figure 5.21).  

 

Figure 5.21 Percentage of student responses to statements about confidence in listening and viewing, by year level  

 

  



 

Student opportunities to learn and do speaking, presenting, listening and viewing in the English learning area 

 Year 8 students were more likely than Year 4 students to report frequent opportunities to create things 
like movies, presentations or posters 
Year 8 students were more likely than Year 4 students to indicate ‘often’ or ‘very often’ having opportunities 
to give talks or presentations, and to make things like movies, presentations, or posters (Figure 5.22).  
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Figure 5.22 Percentage of student responses regarding their involvement in a range of learning opportunities  
related to creating visual, oral and multimodal texts, by year level 

 
 Less than one half of students reported frequent opportunities to analyse multimodal texts like movies, 

presentations or posters in English listening 
Figure 5.23 shows student responses to the question, ‘How often do these things happen at school?’ The 
opportunities to make meaning of visual, oral and multimodal texts that students reported happening most 
and least often differed by year level.  

The opportunities Year 4 students were most likely to report as happening ‘often’ or ‘very often’ were: listening 
to stories, poems and talks; and talking about the stories, poems and talks they had listened to. They were least 
likely to report viewing things like movies, presentations or posters as happening ‘often’ or ‘very often’.  

Conversely, the opportunities that Year 8 students were most likely to report as happening ‘often’ or ‘very 
often’ were: viewing things like movies, presentations or posters. The opportunities that they were least likely 
to report as happening ‘often’ or ‘very often’ were listening to stories, poems and talks. 



 

 

Figure 5.23 Percentage of student responses regarding their involvement in a range of learning opportunities  
related to making meaning of visual, oral and multimodal texts, by year level 
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Differences in opportunities to learn and do speaking, presenting, listening and viewing by decile and ethnicity 

Year 8 students from low decile schools were more likely than students from mid and high decile schools to 
indicate that they ‘often’ or ‘very often’ had opportunities to listen to poems, stories and talks; view movies, 
presentations or posters; and talk about how the things they watched are made, and how the ideas are presented. 
This pattern was similar for Māori and Pacific students.  

The Year 8 responses from students at low decile schools also indicated that they were more likely than those from 
mid to high decile schools to: make things like movies, or presentations or posters; talk about the things they made; 
and get ideas from others in the class about how to improve the things they made. Year 4 students from low decile 
schools were more likely to report that they had frequent opportunities to give talks and presentations than those 
from higher decile schools. 

  



 

2. Teacher Questionnaire 
The teachers who had the most students involved in the NMSSA study (up to three in each school) were invited 
to complete a teacher questionnaire. Table 5.2 shows the percentage of teacher participants by school decile at 
Year 4 and Year 8. Note that the teachers who completed the questionnaires at each year level do not necessarily 
constitute nationally representative samples. Thus, the findings related to teachers should be interpreted as a broad 
indication of New Zealand teachers’ views about the English learning area.  
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Table 5.2 Percentage of teachers who responded to the English questionnaire, by school decile and year level (rounded to whole 
numbers) 

 Percentage of teachers 

Decile band Year 4  Year 8 
N=215 N=203 

Low 27 19 

Mid 27 42 

High 47 39 

Teachers responded to five sets of questions related to their: (i) demographic information (gender, ethnicity, 
teaching experience and leadership responsibilities); (ii) confidence and self-efficacy for teaching the English 
learning area; (iii) student opportunities to learn in each language mode; (iv) professional support and resources 
for teaching the English learning area and (v) beliefs about the purpose for teaching the English learning area.  

Demographic information  
At Year 4, 85 percent of the teachers were female, 12 percent male, one teacher identified as gender diverse and 
seven teachers did not provide information about gender. Fifty-one percent of Year 4 teachers indicated that they 
had taught for 11 years or more, and 18 percent indicated that they had a leadership responsibility for at least one 
mode of the English learning area.  

At Year 8, 70 percent of the teachers were female, 26 percent were male, and eight teachers did not provide 
information about gender. Fifty-eight percent of Year 8 teachers indicated that they had taught for 11 years or 
more, and 19 percent indicated that they had a leadership responsibility for at least one mode of the English 
learning area. 

  



 

Teacher confidence and self-efficacy in teaching English 
 Teachers reported being most confident about teaching reading and least confident about teaching 

viewing 
Teachers were asked to respond to the question, ‘How confident do you feel teaching each mode of the English 
learning area?’ Response options were: ‘not at all confident’, ‘slightly confident’, ‘moderately confident’ and 
‘very confident”. Nearly all Year 4 and Year 8 teachers, who responded to this statement, indicated some degree 
of confidence about teaching each language mode. They reported being most confident teaching reading, closely 
followed by writing, and least confident teaching viewing (Figure 5.24). 
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Figure 5.24 Percentage of teacher responses to statements about their confidence to teach each mode of the English 
learning area, by year level 

 

  



 

 Over 90 percent of teachers believed they could plan English lessons to match students’ individual needs  
Teachers responded to five statements related to their self-efficacy as a teacher in the English learning area 
by selecting from the categories of ‘strongly disagree’, ‘disagree’, ‘agree’, or ‘strongly agree’ (Figure 5.25). 
Over 90 percent of teachers working in all schools (low, mid and high decile) ‘agreed’ or ‘strongly agreed’ 
with these statements. 
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Figure 5.25 Percentage of teacher responses to statements about their self-efficacy in teaching English, by year level  

 
  



 

Teachers’ views on student opportunities to learn and do in the English learning area  
Teachers were asked to indicate how frequently they provided a list of learning experiences in each language 
mode. The following section presents teacher responses to the question, ‘How often do you provide the students 
in your class with opportunities to do these things at school?’ The response categories were ‘never’, ‘sometimes’, 
‘often’ and ‘very often’. Use of the ‘often’ or ‘very often’ categories is considered to indicate that an opportunity 
occurred ‘frequently’. 

Student opportunities to learn and do writing in the English learning area  

 Compared with other learning opportunities, teachers reported fewer opportunities for students to share 
their writing with people outside the classroom  
The opportunities teachers at both year levels were most likely to report as providing frequently were: giving 
students feedback about their writing and broadening the type of texts they wrote (Figure 5.26).  

The opportunity teachers at both levels were least likely to report as providing frequently was sharing their 
writing with people outside of the classroom.  
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Figure 5.26 Percentage of teacher responses regarding opportunities for students to learn in English writing, by year 
level 

 

Differences by decile 
Year 8 teachers from low decile schools were more likely than those from mid or high decile schools to indicate 
that they frequently provided students with opportunities to write for purposes and audiences important to the 
students. 

Year 8 teachers from high decile schools were more likely than those from low decile schools to indicate that they 
frequently provided students with opportunities to talk about their writing choices in relation to their purposes and 
audiences (e.g. structure, language choices etc.) and give feedback to, and get feedback from, peers about their 
writing. 



 

Opportunities to learn and do reading in the English learning area  

 Most teachers at both year levels reported providing their students with frequent opportunities to engage 
in reading activities 
Most teachers at both year levels reported providing their students with frequent opportunities to engage in 
all aspects of reading described in a list of learning opportunities (Figure 5.27).  

The three opportunities that teachers tended to report as providing most frequently were for students to: read 
texts of their own choice in class; broaden the range of texts they read; and listen to the teacher read aloud to 
them (Year 4 only).  

The two opportunities the teachers tended to report they provided least frequently were to: compare 
characters, themes, settings, structure, or language choices across more than one text; and discuss different 
interpretations of a text.  
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Figure 5.27 Percentage of teacher responses regarding opportunities for students to learn in English reading, by year level 



 

Differences by decile 
Year 4 teachers from low decile schools were more likely than those from mid or high decile schools to indicate 
that they frequently provided students with opportunities to compare characters, themes, settings, structure, or 
language choices across more than one text. 

Year 8 teachers from high decile schools were more likely than those from low decile schools to indicate that they 
frequently provided students with opportunities to think critically about texts (rather than taking them at face 
value). 

Opportunities to learn and do listening and viewing in the English learning area 
The opportunities to learn and do listening and viewing that teachers at both year levels were most likely to report 
as providing frequently were to: discuss stories and poems they have listened to; and view and discuss the ideas 
in multimodal texts like movies, presentations or posters (Figure 5.28).  

The opportunity they were least likely to report as providing frequently was to critically analyse multimodal texts 
like movies, presentations or posters. 
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Figure 5.28 Percentage of teacher responses regarding opportunities for students to learn about making meaning of 
visual, oral  
and multimodal texts in the English learning area, by year level 

 

Differences by decile 
Year 4 and Year 8 teachers from low decile schools were more likely than those from mid and high decile schools 
to indicate that they frequently provided students with opportunities to view and discuss the ideas in multimodal 
texts like movies, presentations or posters. 

Year 8 teachers from low decile schools were more likely than those from mid and high decile schools to indicate 
that they frequently provided students with opportunities to discuss stories, poems and talks they had listened to. 

  



 

Opportunities to learn and do speaking and presenting in the English learning area 

 Teachers reported that their students were more likely to have opportunities to give prepared talks or 
presentations than to share the multimodal texts they make with people outside of the class 
The opportunities that teachers at both year levels were most likely to report as providing frequently were 
opportunities: to create multimodal texts like movies, presentations or posters; and give prepared talks or 
presentations (Figure 5.29). 

The opportunities that teachers at both levels were least likely to report as providing frequently were 
opportunities: to give each other feedback on the techniques used in their multimodal texts; and share the 
multimodal texts they made with people outside of the class. 

 

Figure 5.29 Percentage of teachers’ responses regarding opportunities for students to learn about speaking and 
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presenting in the English learning area, by year level 

 

Differences by decile 
Year 4 teachers from low decile schools were more likely than those from high decile schools to indicate that they 
frequently provided students with opportunities to share the multimodal texts they make with people outside of 
the class. 

Year 8 teachers from low decile schools were more likely than those from mid decile schools to indicate that they 
frequently provided students with opportunities to share the multimodal texts they make with people outside of 
the class. 

  



 

Professional support and resources for teaching the English learning area 
This section reports the frequency and quality of professional support teachers reported having received in the 
English learning area. 

 Year 4 and Year 8 teachers were more likely to have received professional learning and development (PLD) 
in English writing and reading than the other language modes within the last two years. 
Over 60 percent of Year 4 and Year 8 teachers reported having had PLD in English writing and English 
reading within the last two years (Figure 5.30). Conversely, over 50 percent of teachers in Year 4 and  
Year 8 reported that they had ‘never’ had PLD in viewing and/or presenting, or that it had been more than 
five years ago. Year 8 teachers reported similar levels of PLD in English listening and/or English speaking.  
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Figure 5.30 Percentage of teacher responses to statements regarding how recently they had engaged in professional 
learning and development in the modes of English, by year level  

  



 

Teachers were asked to rate the quality of the professional support they had received in the English learning 
area. Over 70 percent of Year 4 teachers and about 60 percent of Year 8 teachers rated the support they 
received in English writing and English reading as ‘good’ or ‘very good’ (Figure 5.31). They reported feeling 
the least supported in English viewing and presenting where about 30 percent of Year 4 and Year 8 teachers 
rated the professional support as ‘good’ or ‘very good’. This may be explained, in part, by the lower 
proportion of teachers who reported having had any professional development in viewing and presenting 
within the last five years, or at all.  
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Figure 5.31 Percentage of teacher ratings of professional support received in each of the English modes, by year level 

 

  



 

 Most teachers agreed that they had access to the necessary resources to support the learning of all 
students in the English learning area  
Almost all Year 4 teachers (95 percent) and about 90 percent of Year 8 teachers ‘agreed’ or ‘strongly agreed’ 
that they had access to the necessary resources for English reading and writing. About 30 percent of teachers 
in both year levels ‘disagreed’ that they had access to the necessary resources for English viewing and 
presenting (Figure 5.32). 

84 NMSSA Report 22: English 2019 – Key Findings 

 

Figure 5.32 Percentage of teachers agreeing that they have access to the necessary resources to support the learning of all 
students in each mode, by year level  

Looking back  
The percentage of teachers reporting participation in PLD related to the English learning area in 2019 has 
declined since Cycle 1. 

In 2012, almost 90 percent of Year 4 teachers and almost 75 percent of Year 8 teachers reported receiving 
PLD in writing in the past two years. This compares with 71 percent of Year 4 teachers and 56 percent of 
Year 8 teachers in 2019. 

In 2014, approximately 74 percent of teachers across both year levels reported that they had engaged in PLD 
in English reading in the past two years. This compares with 60 percent of Year 4 teachers and 46 percent of 
Year 8 teachers in 2019. 

In 2015, about 45 percent of teachers reported that they had 'never' had any PLD in English listening or 
viewing or that this PLD was more than six years ago. In 2019, teachers were asked about ‘listening and/or 
speaking’ and ‘viewing and/ or presenting’, thus a direct comparison was not possible. However, it can be 
said that PLD in these language modes of the English learning area does not seem to have increased in 2019. 

 

  



 

The importance of the different purposes of teaching the English learning area 
Teacher beliefs about the importance of purposes for teaching the English learning area underpin the learning 
opportunities they provide for students. The six purposes for the English learning area were taken from the NZC. 
Teachers were asked the question, ‘In your practice, how much importance do you place on each of the following 
purposes for teaching English?’ The importance response categories were ‘little’, ‘some’, ‘moderate’ and ‘great’. 
Figure 5.33 below presents the teachers’ responses. 

 Overall, teachers rated the purposes stated in the NZC for the English learning area as having ‘great 
importance’ with two exceptions 
Overall, teachers tended to rate the different purposes for the English learning area as having ‘great 
importance’, with two exceptions. Less than half of teachers at both levels rated the purpose, ‘to learn to 
deconstruct and critically analyse texts’ as having ‘great importance’. In addition, just under half of Year 8 
teachers rated the purpose, ‘to understand how language works so they can make the appropriate language 
choices and apply them in a range of contexts’ as having ‘great importance’. 
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Figure 5.33 Percentage of teacher responses regarding how much importance they place in their practice on the purposes of 
teaching the English learning area, by year level 
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3. Principal Questionnaire 
In total, 139 principals completed the principal questionnaire. This response rate was unusually low in 
comparison to previous years. However, it should be noted that industrial action was taking place in schools 
during the 2019 monitoring period. Table 5.3 shows the percentage of the sample of principals by school decile 
at Year 4 and Year 8.  

Table 5.3 Percentage of principals who responded to the English questionnaire, by school decile and year level  

 Percentage of principals 
Year 4  Year 8  N=73 N=66 

Low 27 20 

Mid 27 46 

High 45 35 

Principals responded to four sets of questions related to: (i) the proportion of the students in their school that had 
English as a second or additional language; (ii) planning and assessment in each of the English language modes; (iii) 
the provision of support for teaching in the English learning area and (iv) the importance they thought teachers should 
place in their practice on the six purposes of learning in the English learning area. 

Proportion of students in their schools with English as a second language (ESL) or English as 
an additional language (EAL)  
Principals were asked to identify what proportion of their students had ESL or EAL (Table 5.4). Overall, in all 
schools, the majority of principals reported 25 percent or less of ESL and EAL students. Of the ten principals that 
reported having over 50 percent of students with ESL or EAL in their school, eight were from low decile schools 
and two were from mid decile schools.  

Table 5.4 Percentage of principals reporting the proportion of students in their school that had English as a second language 
(ESL) or English as an alternative language (EAL) 

Percentage ESL/EAL  
Year 4  Year 8  N=73 N=66 

25% or less 68 77 
26-50% 22 15 

51-75% 3 3 

76-90% 4 5 

More than 90% 2 0 

 

  



 

Planning and assessment in the English learning area  
 Most principals were positive about their school’s curriculum planning, assessment and sharing of 

information in the English learning area, particularly in writing and reading   
Principals were asked to rate the extent to which a series of statements about curriculum planning, assessment 
and sharing information resembled what happened in their school. Figure 5.34 displays the responses for the 
statement: ‘The school has a curriculum overview that outlines a progression of learning linked to the New 
Zealand Curriculum’. The majority of principals responded that this was ‘very like our school’ for reading and 
writing, but for each of the other language modes, the percentage ranged from 33 to 41 percent at each year level. 
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Figure 5.34  Percentage of principal ratings of ‘The school has a curriculum overview that outlines a progression of learning linked 
to the New Zealand Curriculum’, by year level 

Similarly, in relation to the statement, ‘The school has clear guidelines outlining how student progress and 
achievement should be assessed’, the majority of principals’ responses rated it as being ‘very like our school’ 
for reading and writing but for each of the other language modes no more than 40 percent of principals rated 
the statement this way at each year level (Figure 5.35). 

 

Figure 5.35  Percentage of principal ratings of ‘The school has clear guidelines outlining how student progress and achievement 
should be assessed’, by year level 



 

A high proportion of principals responded to the statement: ‘Information on student achievement is systematically 
collated and analysed in order to inform curriculum review and resourcing decisions’ for writing and reading as 
being ‘very like our school’ (Figure 5.36). Again, this was not the case for the principals’ responses for the other 
language modes.  
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Figure 5.36  Percentage of principals’ rating of ‘Information on student achievement is systematically collated and 
analysed in order to inform curriculum review and resourcing decisions’, by year level 
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This pattern of principal responses was similar to two other statements: ‘Teachers frequently talk with students 
about their progress’; and ‘Parents and whānau are provided with clear information about their child’s progress 
and achievement’ (Figures 5.37 and 5.38). 

 

Figure 5.37  Percentage of principal ratings of ‘Teachers frequently talk with students about their progress’, by year level 

 

Figure 5.38  Percentage of principal ratings of ‘Parents and whānau are provided  with clear information about their child’s 
progress and achievement’, by year level 

 

  



 

 The majority of principals believed their teachers provided effective programmes for all their students in 
the English learning area, particularly in writing and reading  
Principals were asked to rate their school in relation to three statements about the ability of their teachers to 
provide effective programmes for all students in the English learning area. Ratings were made for each 
language mode. 

The statements were as follows. 

• ‘Overall, teachers respond effectively to the learning needs of all students.’ 
• ‘Teachers provide effective and inclusive programmes in the English learning area for students 

who need support.’ 
• ‘Teachers have appropriate pedagogical and content knowledge.’ 

The majority of principals used ‘moderately like our school’ and ‘very like our school’ to describe their beliefs. 
Again, the beliefs were stronger for writing and reading than the other modes of the Engish learning area. 
Figure 5.39 shows how the principals responded to the first statement: ‘Overall, teachers respond effectively 
to the learning needs of all students’. 
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Figure 5.39  Percentage of principal ratings of ‘Overall, teachers respond effectively to the learning needs  
of all students’ 

 

  



 

Purposes for teaching the English learning area 
Principals were asked to rate the importance that teachers should place on the six purposes for teaching in the 
English learning area from the NZC. Figure 5.40 presents their responses. 

 Principals rated the importance of each of the purposes from the NZC for learning English more highly 
than teachers 
Principals tended to give higher ratings for the importance of each of the purposes for the English learning 
area than teachers. However, principal ratings followed a similar pattern to teachers, with the purpose they 
were least likely to rate as having ‘great importance’ being ‘to learn to deconstruct and critically analyse 
texts’. 
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Figure 5.40 Percentage of principal responses regarding the importance teachers should place on each of the NZC purposes of 
teaching the English learning area, by year level 

 
 
 



 

92 NMSSA Report 22: English 2019 – Key Findings 

Appendix: Summary Statistics 

Tables:  

Table A1.1. Achievement on the WELA scale: Summary statistics for Year 4 students 94 

Table A1.2. Achievement on the WELA scale: Summary statistics for Year 8 students 94 

Table A1.3. Curriculum levels for writing in the English learning area: Year 4 and Year 8 students 95 

Table A1.4. Achievement on the SELA scale: Summary statistics for Year 4 students 96 

Table A1.5. Achievement on the SELA scale: Summary statistics for Year 8 students 96 

Table A1.6. Curriculum levels for speaking in the English learning area: Year 4 and Year 8 students 97 
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Table A1.8. Achievement on the presenting scale: Summary statistics for Year 8 students 98 

Table A1.9. Achievement on the RELA scale: Summary statistics for Year 4 students 99 

Table A1.10. Achievement on the RELA scale: Summary statistics for Year 8 students 99 

Table A1.11. Curriculum levels for reading in the English learning area: Year 4 and Year 8 students 100 

Table A1.12. Achievement on the LELA scale: Summary statistics for Year 4 students 101 

Table A1.13. Achievement on the LELA scale: Summary statistics for Year 8 students 101 

Table A1.14. Curriculum levels for listening in the English learning area: Year 4 and Year 8 students 102 

Table A1.15. Achievement on the VELA scale: Summary statistics for Year 4 students 103 

Table A1.16. Achievement on the VELA scale: Summary statistics for Year 8 students 103 

Table A1.17. Curriculum levels for viewing in the English learning area: Year 4 and Year 8 students 104 

 
 
  



 

Notes: 

Reporting of statistics 
The following tables report a range of statistics associated with the 2019 NMSSA English study.  

95 percent confidence intervals 
The tables show the 95 percent confidence intervals associated with the mean scores and percentages of student 
scoring at or above curriculum benchmarks reported in the tables. The intervals provide a range within which we 
can be fairly sure the population value for the reported statistic lies. The confidence intervals have been adjusted 
(widened) to account for any design effect associated with NMSSA’s sampling approach (i.e. sampling schools 
and then sampling students).  
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Writing in the English learning area 

Table A1.1. Achievement on the WELA scale: Summary statistics for Year 4 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All 1928 85.3 (84.2, 86.4) 21.5 

Gender     

Girls 1005 90.3 (88.9, 91.7) 18.9 

Boys 923 79.8 (78.0, 81.6) 22.8 

Ethnicity     

Māori 424 81.7 (79.3, 84.1) 21.1 

Pacific 253 84.4 (81.3, 87.5) 21.2 

Asian 345 91.4 (89.2, 93.6) 17.4 

NZE 1087 85.0 (83.4, 86.6) 22.3 

Special education needs 

SEN (combined) 140 62.4 (57.2, 67.6) 26.0 

Decile band     

Low decile 468 80.3 (77.9, 82.7) 22.1 

Mid decile 551 84.7 (82.7, 86.7) 19.9 

High decile 909 88.2 (86.5, 89.9) 21.7 

School type     

Contributing 1239 84.2 (82.7, 85.7) 22.2 

Full primary 644 87.0 (85.1, 88.9) 20.1 

Composite (Year 1-15) 45 91.0 (85.0, 97.0) 16.4 

Table A1.2. Achievement on the WELA scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  1924 114.2 (113.1, 115.3) 21.3 

Gender     

Girls 989 120.0 (118.5, 121.5) 19.6 

Boys 935 108.1 (106.5, 109.7) 21.2 

Ethnicity     

Māori 412 106.6 (104.0, 109.2) 22.1 

Pacific 259 111.5 (108.3, 114.7) 22.0 

Asian 228 121.0 (117.8, 124.2) 20.3 

NZE 1192 116.1 (114.7, 117.5) 21.0 

Special education needs 

SEN (combined) 105 90.7 (85.2, 96.2) 23.7 

Decile band     
Low decile 354 109.4 (106.8, 112.0) 21.1 

Mid decile 863 112.0 (110.3, 113.7) 21.8 

High decile 707 119.4 (117.7, 121.1) 19.6 

School type     

Composite  53 115.2 (105.2, 125.2) 30.0 

Full primary 820 113.2 (111.5, 114.9) 20.6 

Intermediate 789 114.0 (112.2, 115.8) 22.1 

Restricted composite 64 118.7 (113.9, 123.5) 16.1 

Secondary 198 117.9 (114.8, 121.0) 18.4 
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Table A1.3. Curriculum levels for writing in the English learning area: Year 4 and Year 8 students 

 Year 4 Year 8 

Group Sample size Level 2+ (%) Confidence 
interval 

Sample size Level 4+ (%) Confidence 
interval 

All 1928 63.3 (60.7,65.8) 1924 35.0 (32.5,37.6) 

Gender       

Girls 1005 72.4 (69.0,75.6) 989 46.1 (42.4,49.8) 

Boys 923 53.3 (49.4,57.1) 935 23.2 (20.1,26.6) 

Ethnicity       

Māori 424 56.8 (51.2,62.4) 412 21.6 (17.2,26.7) 

Pacific 253 61.7 (54.3,68.5) 259 28.6 (22.5,35.5) 

Asian 345 76.2 (70.5,81.2) 228 47.4 (39.8,55.1) 

NZE 1087 62.1 (58.6,65.5) 1192 38.6 (35.3,41.9) 

Special education needs      

SEN (combined) 140 26.4 (18.7,35.9) 105 6.7 (2.9,14.8) 

Decile band       

Low decile 468 54.3 (48.9,59.6) 354 28.0 (22.7,33.9) 

Mid decile 551 62.4 (57.5,67.1) 863 30.5 (26.9,34.3) 

High decile 909 68.4 (64.7,71.9) 707 44.0 (39.7,48.4) 

School type       

Contributing  1239 61.7 (58.5,64.9) - - - 

Full primary 644 65.5 (61.0,69.8) 820 32.2 (28.5,36.1) 

Composite (Year 1-15) 45 35.0 (56.0,85.6) 53 45.3  (30.5,61.0) 

Intermediate - -  789 34.7 (30.9,38.8) 

Restricted composite  - -  64 35.9 (23.5,50.6) 

Secondary (Year 7-15)  - -  198 44.4 (36.4,52.8) 
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Speaking in the English learning area 

Table A1.4. Achievement on the SELA scale: Summary statistics for Year 4 students 

Group  Sample size Mean Confidence interval 
mean 

for the Standard deviation 

All 826 92.7 (91.1, 94.3) 19.5 

Gender     

Girls 436 95.3 (93.1, 97.5) 19.3 

Boys 390 89.9 (87.6, 92.2) 19.3 

Ethnicity     

Māori 215 86.1 (82.9, 89.3) 20.1 

Pacific 109 84.0 (79.4, 88.6) 20.0 

Asian 124 94.0 (90.4, 97.6) 16.9 

NZE 473 96.8 (94.8, 98.8) 18.6 

Special education needs 

SEN (combined) 57 80.0 (73.4, 86.6) 20.7 

Decile band     

Low decile 219 81.8 (78.8, 84.8) 18.6 

Mid decile 241 93.0 (90.3, 95.7) 18.0 

High decile 366 99.1 (96.9, 101.3) 18.1 

School type     

Contributing 502 91.4 (89.4, 93.4) 19.3 

Full primary 309 94.7 (92.0, 97.4) 20.0 

Composite (Year 1-15) 15 96.2 (89.6, 102.8) 9.6 

Table A1.5. Achievement on the SELA scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  826 107.3 (105.6, 109.0) 20.5 

Gender     

Girls 449 109.1 (106.8, 111.4) 20.4 

Boys 377 105.0 (102.5, 107.5) 20.4 

Ethnicity     

Māori 174 100.6 (97.2, 104.0) 18.9 

Pacific 120 97.8 (93.5, 102.1) 19.6 

Asian 89 108.5 (103.2, 113.8) 20.8 

NZE 519 110.9 (108.9, 112.9) 19.7 

Special education needs 

SEN (combined) 50 110.9 (108.9, 112.9) 19.7 

Decile band     
Low decile 159 97.4 (93.8 , 101.0) 19.1 

Mid decile 371 105.5 (103.0, 108.0) 20.6 

High decile 296 114.7 (112.2, 117.2) 18.3 

School type     

Composite  25 116.2 (106.2, 126.2) 19.8 

Full primary 375 107.5 (105.0, 110.0) 20.4 

Intermediate 315 105.9 (103.2, 108.6) 20.7 

Restricted composite 25 109.6 (100.6, 118.6) 17.8 

Secondary 86 107.8 (102.4, 113.2) 21.0 

 



Table A1.6. Curriculum levels for speaking in the English learning area: Year 4 and Year 8 

 

students  

 Year 4 Year 8 

Group Sample size Level 2+ (%) Confidence 
interval 

Sample size Level 4+ (%) Confidence 
interval 

All 826 56.0 (51.9,60.0) 826 39.8 (35.9,43.8)	
Gender       

Girls 436 60.8 (55.2,66.1) 449 43.7 (38.3,49.2) 

Boys 390 50.6 (44.7,56.5) 377 35.1 (29.6,41.1) 

Ethnicity       

Māori 215 40.9 (33.4,48.9) 174 26.9 (19.8,35.3) 

Pacific 109 38.3 (28.2,49.5) 120 21.7 (14.2,31.6) 

Asian 124 60.4 (49.9,70.0) 89 40.7 (29.3,53.0) 

NZE 473 64.6 (59.3,69.6) 519 47.0 (41.9,52.1) 

Special education needs      

SEN (combined) 57 31.7 (19.4,47.2) 50 23 (12.1,39.1) 

Decile band       

Low decile 219 32.3 (25.4,40.1) 159 20.8 (14.3,29.2) 

Mid decile 241 55.9 (48.4,63.2) 371 36.2 (30.6,42.2) 

High decile 366 70.1 (64.3,75.4) 296 54.5 (47.7,61.1) 

School type       

Contributing  502 53.5 (48.3,58.7) - - - 

Full primary 309 59.2 (52.5,65.5) 375 39.8 (34.0,45.8) 

Composite (Year 1-15) 15 70.30 (40.6,89.1) 25 55.8 (33.6,75.8) 

Intermediate - - - 315 37.8 (31.7,44.4) 

Restricted composite  - - - 25 43.9 (23.9,66.1) 

Secondary (Year 7-15)  - - - 86 41.1 (29.6,53.7) 
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Presenting in the English learning area 

Table A1.7. Achievement on the presenting scale: Summary statistics for Year 4 students 

Group  Sample size Mean Confidence interval 
mean 

for the Standard deviation 

All 729 89.2 (87.5, 90.9) 19.2 

Gender     

Girls 386 92.1 (89.9, 94.3) 18.3 

Boys 343 86.0 (83.5, 88.5) 19.8 

Ethnicity     

Māori 178 83.3 (79.9, 86.7) 19.4 

Pacific 91 82.0 (77.4, 86.6) 18.5 

Asian 116 89.3 (85.5, 93.1) 17.2 

NZE 423 92.7 (90.6, 94.8) 18.5 

Special education needs 

SEN (combined) 47 79.6 (72.8, 86.4) 19.1 

Decile band     

Low decile 188 79.7 (76.5, 82.9) 18.6 

Mid decile 207 90.6 (87.5, 93.7) 18.9 

High decile 334 93.8 (91.5, 96.1) 17.9 

School type     

Contributing 448 88.6 (86.4, 90.8) 19.5 

Full primary 267 90.0 (87.3, 92.7) 18.8 

Composite (Year 1-15) 14 92.2 (79.4, 105.0) 17.7 

Table A1.8. Achievement on the presenting scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  749 110.8 (109.0, 112.6) 20.7 

Gender     

Girls 411 113.9 (111.6, 116.2) 20.0 

Boys 338 107.0 (104.3, 109.7) 21.0 

Ethnicity     

Māori 158 105.7 (101.8, 109.6) 20.8 

Pacific 105 103.3 (97.9, 108.7) 23.1 

Asian 83 109.2 (104.0, 114.4) 19.9 

NZE 470 114.5 (112.4, 116.6) 19.2 

Special education needs 

SEN (combined) 46 102.0 (93.5, 110.5) 23.6 

Decile band     
Low decile 141 99.6 (95.3, 103.9) 21.6 

Mid decile 332 110.1 (107.6, 112.6) 19.5 

High decile 276 117.3 (114.6, 120.0) 19.1 

School type     

Composite  23 113.4 (104.8, 122.0) 16.2 

Full primary 352 110.1 (107.4, 112.8) 21.8 

Intermediate 278 110.8 (107.9, 113.7) 20.7 

Restricted composite 22 120.5 (111.4, 129.6) 16.7 

Secondary 74 110.3 (105.6, 115.0) 16.9 
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Reading in the English learning area 

Table A1.9. Achievement on the RELA scale: Summary statistics for Year 4 students 

Group  Sample size Mean Confidence interval 
mean 

for the Standard deviation 

All 1950 82.0 (80.9, 83.1) 20.9 

Gender     

Girls 1012 85.2 (83.7, 86.7) 19.8 

Boys 938 78.7 (77.1, 80.3) 21.5 

Ethnicity     

Māori 431 75.3 (72.9, 77.7) 21.6 

Pacific 257 71.9 (69.1, 74.7) 19.3 

Asian 348 86.8 (84.5, 89.1) 18.0 

NZE 1099 85.1 (83.6, 86.6) 20.5 

Speacial education needs 

SEN (combined) 148 64.3 (60.3, 68.3) 20.4 

Decile band     

Low decile 475 70.9 (68.8, 73.0) 19.9 

Mid decile 563 81.8 (79.8, 83.8) 20.4 

High decile 912 88.0 (86.5, 89.5) 19.3 

School type     

Contributing 1259 82.1 (80.7, 83.5) 21.2 

Full primary 646 81.7 (79.8, 83.6) 20.4 

Composite (Year 1-15) 45 85.6 (78.4, 92.8) 19.8 

Table A1.10. Achievement on the RELA scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  1952 117.9 (116.9, 118.9) 19.0 

Gender     

Girls 1001 120.5 (119.1, 121.9) 18.8 

Boys 951 115.2 (113.8, 116.6) 18.9 

Ethnicity     

Māori 423 110.0 (108.0, 112.0) 17.9 

Pacific 264 106.6 (104.0, 109.2) 18.2 

Asian 231 121.3 (118.5, 124.1) 18.1 

NZE 1204 122.3 (121.1, 123.5) 18.0 

Speacial education needs 

SEN (combined) 113 100.4 (96.4, 104.4) 17.9 

Decile band     
Low decile 370 107.9 (105.7, 110.1) 17.8 

Mid decile 873 117.3 (115.8, 118.8) 18.9 

High decile 709 123.9 (122.4, 125.4) 17.4 

School type     

Composite 54 120.9 (114.0, 127.8) 20.8 

Full primary 825 117.3 (115.8, 118.8) 18.6 

Intermediate 811 117.1 (115.5, 118.7) 19.6 

Restricted composite 64 124.3 (119.0, 129.6) 17.5 

Secondary 198 121.6 (118.6, 124.6) 18.1 

 



Table A1.11. Curriculum levels for reading in the English learning area: Year 4 and Year 8 

 

students 

 Year 4 Year 8 

Group Sample size Level 2+ (%) Confidence 
interval 

Sample size Level 4+ (%) Confidence 
interval 

All 1950 62.5 (60.0,65.1) 1952 55.6 (52.9,58.2) 

Gender 

Girls 1012 68.3 (64.8,71.6) 1001 61.1 (57.4,64.6) 

Boys 938 56.4 (52.5,60.1) 951 49.8 (46.0,53.6) 

Ethnicity 

Māori 431 50.5 (44.9,56.1) 423 38.0 (32.7,43.7) 

Pacific 257 43.2 (36.2,50.5) 264 30.0 (23.8,36.9) 

Asian 348 73.7 (67.9,78.8) 231 61.7 (54.0,68.9) 

NZE 1099 67.8 (64.5,71.1) 1204 65.4 (62.2,68.6) 

Special education needs 

SEN (combined) 148 25.9 (18.4,35.1) 113 18.3 (11.3,28.2) 

Decile band 

Low decile 475 40.4 (35.2,45.7) 370 31.6 (11.3,28.2) 

Mid decile 563 63.0 (58.1,67.6) 873 54.2 (26.2,37.5) 

High decile 912 73.8 (70.3,77.1) 709 69.8 (50.2,58.1) 

School type 

Contributing  1259 62.7 (59.5,65.8) - - - 

Full primary 646 61.9 (57.3,66.2) 825 53.3% (49.2,57.3) 

Composite (Year 1-15) 45 68.0 (50.5,81.5) 54 61.0% (45.2,74.9) 

Intermediate - - - 811 53.8% (49.7,57.8) 

Restricted composite  - - - 64 70.7% (56.2,81.9) 

Secondary (Year 7-15)  - - - 198 66.1% (57.8,73.4) 
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Listening in the English learning area 

Table A1.12. Achievement on the LELA scale: Summary statistics for Year 4 students    

Group  Sample size Mean Confidence interval 
mean 

for the Standard deviation 

All 1144 85.9 (84.6, 87.2) 19.3 

Gender     

Girls 614 87.9 (86.0, 89.8) 19.6 

Boys 530 83.5 (81.6, 85.4) 18.8 

Ethnicity     

Māori 268 80.4 (77.6, 83.2) 19.2 

Pacific 158 76.9 (73.3, 80.5) 19.0 

Asian 185 88.1 (85.0, 91.2) 17.9 

NZE 650 89.5 (87.8, 91.2) 18.8 

Special education needs 

SEN (combined) 81 75.2 (69.9, 80.5) 19.9 

Decile band     

Low decile 299 75.3 (72.8, 77.8) 18.3 

Mid decile 327 86.2 (83.8, 88.6) 18.4 

High decile 518 91.8 (90.0, 93.6) 17.8 

School type     

Contributing 711 86.2 (84.5, 87.9) 19.5 

Full primary 410 85.3 (83.1, 87.5) 19.0 

Composite (Year 1-15) 23 89.0 (79.2, 98.8) 18.4 

Table A1.13. Achievement on the LELA scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  1151 108.9 (107.6, 110.2) 19.3 

Gender     

Girls 600 111.8 (110.0, 113.6) 18.7 

Boys 551 105.8 (103.9, 107.7) 19.4 

Ethnicity     

Māori 258 102.1 (99.3, 104.9) 18.9 

Pacific 162 99.4 (95.7, 103.1) 19.9 

Asian 127 111.1 (107.1, 115.1) 18.8 

NZE 723 113.4 (111.8, 115.0) 17.9 

Special education needs 

SEN (combined) 75 95.7 (90.5, 100.9) 18.7 

Decile band     
Low decile 219 97.9 (95.0, 100.8) 18.3 

Mid decile 513 108.9 (106.9, 110.9) 18.9 

High decile 419 114.8 (112.8, 116.8) 17.6 

School type     

Composite 33 113.3 (104.8, 121.8) 19.8 

Full primary 523 108.0 (106.0, 110.0) 19.1 

Intermediate 445 108.3 (106.1, 110.5) 19.7 

Restricted composite 36 117.2 (109.8, 124.6) 17.9 

Secondary 114 111.7 (107.8, 115.6) 17.6 
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Table A1.14. Curriculum levels for listening in the English learning area: Year 4 and Year 8 students      

 Year 4 Year 8 
Group Sample size Level 2+ (%) Confidence 

interval 
Sample size Level 4+ (%) Confidence 

interval 
All 1144 76.5 (73.5,79.3) 1151 64.9 (61.5,68.1) 

Gender       

Girls 614 79.5 (75.4,83.0) 600 70.1 (65.5,74.3) 

Boys 530 73.2 (68.4,77.4) 551 59.2 (54.2,64.0) 

Ethnicity       

Māori 268 66.8 (59.8,73.1) 258 50.8 (43.5,58.0) 

Pacific 158 60.3 (51.0,68.9) 162 44.0 (35.2,53.2) 

Asian 185 82.3 (74.8,87.9) 127 70.0 (59.8,78.5) 

NZE 650 82.5 (78.7,85.7) 723 74.2 (70.2,77.8) 

Special education needs      

SEN (combined) 81 56.1 (43.3,68.3) 75 34.9 (23.4,48.4) 

Decile band       

Low decile 299 57.3 (50.6,63.9) 219 40.7 (33.3,48.7) 

Mid decile 327 78.2 (72.5,83.1) 513 65.2 (60.1,70.0) 

High decile 518 86.5 (82.6,89.7) 419 77.0 (71.9,81.5) 

School type       

Contributing  711 76.6 (72.7,80.1) - - - 

Full primary 410 76.1 (70.8,80.6) 523 63.2 (58.2,68.0) 

Composite (Year 1-15) 23 83.0 (58.9,94.3) 33 73.1 (52.7,86.9) 

Intermediate - - - 445 63.2 (57.7,68.4) 

Restricted composite  - - - 36 82.0 (63.2,92.4) 

Secondary (Year 7-15)  - - - 114 68.0 (60.1,79.7) 
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Viewing in the English learning area 

Table A1.15. Achievement on the VELA scale: Summary statistics for Year 4 students    

Group  Sample size Mean Confidence interval 
mean 

for the Standard deviation 

All 1179 84.1 (82.8, 85.4) 19.6 

Gender     

Girls 630 86.7 (84.9, 88.5) 19.0 

Boys 549 81.0 (79.0, 83.0) 19.8 

Ethnicity     

Māori 278 77.1 (74.2, 80.0) 20.2 

Pacific 163 77.0 (73.4, 80.6) 19.3 

Asian 186 85.5 (82.4, 88.6) 18.0 

NZE 671 88.2 (86.5, 89.9) 18.2 

Special education needs 

SEN (combined) 87 69.0 (63.6, 74.4) 21.0 

Decile band     

Low decile 311 71.8 (69.2, 74.4) 19.1 

Mid decile 339 85.6 (83.2, 88.0) 18.6 

High decile 529 90.3 (88.6, 92.0) 17.1 

School type     

Contributing 730 83.7 (82.0, 85.4) 19.8 

Full primary 425 84.6 (82.4, 86.8) 19.1 

Composite (Year 1-15) 24 85.8 (74.4, 97.2) 22.1 

Table A1.16. Achievement on the VELA scale: Summary statistics for Year 8 students 

Group  Sample size Mean Confidence interval for the mean Standard deviation 

All  1224 115.9 (114.5, 117.3) 20.4 

Gender     

Girls 639 120.5 (118.7, 122.3) 19.6 

Boys 585 111.0 (109.0, 113.0) 20.1 

Ethnicity     

Māori 270 107.4 (104.5, 110.3) 20.1 

Pacific 173 105.4 (101.4, 109.4) 22.2 

Asian 134 119.7 (115.5, 123.9) 20.3 

NZE 773 120.8 (119.2, 122.4) 18.4 

Special education needs 

SEN (combined) 81 98.1 (92.9, 103.3) 19.5 

Decile band     

Low decile 231 103.7 (100.5, 106.9) 20.6 

Mid decile 546 115.6 (113.6, 117.6) 20.1 

High decile 447 122.7 (120.8, 124.6) 17.4 

School type     

Composite 34 115.3 (107.3, 123.3) 18.9 

Full primary 562 115.4 (113.4, 117.4) 20.4 

Intermediate 472 115.7 (113.4, 118.0) 21.0 

Restricted composite 37 121.6 (114.0, 129.2) 18.9 

Secondary 119 117.9 (113.8, 122.0) 18.7 
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Table A1.17. Curriculum levels for viewing in the English learning area: Year 4 and Year 8 students       

 Year 4 Year 8 

Group Sample size Level 2+ (%) Confidence 
interval 

Sample size Level 4+ (%) Confidence 
interval 

All 1179 77.7 (74.7,80.4) 1224 65.0 (61.8,68.1) 

Gender       

Girls 630 82.2 (78.4,85.5) 639 73.6 (69.4,77.5) 

Boys 549 72.5 (67.8,76.7) 585 55.6 (50.8,60.3) 

Ethnicity       

Māori 278 66.0 (59.1,72.3) 270 49.2 (42.1,56.2) 

Pacific 163 64.5 (55.3,72.6) 173 44.9 (36.3,53.7) 

Asian 186 81.2 (73.7,87.0) 134 70.6 (60.8,78.9) 

NZE 671 85.2 (81.8,88.2) 773 75.1 (71.3,78.6) 

Special education needs      

SEN (combined) 87 51.0 (38.8,63.2) 81 27.7 (17.8,40.5) 

Decile band       

Low decile 311 55.1 (48.5,61.6) 231 40.5 (33.2,48.2) 

Mid decile 339 81.2 (75.8,85.7) 546 64.2 (59.2,68.8) 

High decile 529 88.7 (85.1,91.5) 447 78.7 (73.9,82.9) 

School type       

Contributing  730 76.7 (72.8,80.2) - - - 

Full primary 425 79.3 (74.5,83.6) 562 63.9 (59.0,68.5) 

Composite (Year 1-15) 24 78.0 (54.1,91.4) 34 68.7 (48.6,83.6) 

Intermediate - - - 472 64.6 (59.3,69.6) 

Restricted composite  - - - 37 74.4 (55.2,87.2) 

Secondary 

 

(Year 7-15)  - - - 119 68.0 (57.4,77.1) 
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